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INTRODUCTON

This course introduces the student of Philosophydre issues in philosophy of
education, the theme of philosophy of educatioa, rtlationship between philosophy
and education; an examination of the basic concpptxiples, nature, goal and forms
of education; various schools of philosophy, thelioations of the various schools of
philosophy for education; philosophic study ofdee theories of education; the
problems of education in Nigeria today and theiplioations for nationhood and
national development.

Philosophy of education as an academic discipBr#gescribed as an aspect of field of
philosophy which critically examines some philosigph questions in relating to aim,
objectives, thesis, and nature of education. & mactical branch of philosophy. The
content generally entails the consideration ofqduphy which of course is the parent
discipline and it also examines educational practitis important for you to know
that education, like other academic disciplineslosbphy should interrogate salient
concepts in educational system and practice. Tghiysophy of education as a unique
branch of philosophy investigates such problems &kns: that is, questions such as
‘what are the proper aims guiding ideals of edwceti are raised. Also, is the question
‘what are the proper criteria for evaluating ediars! efforts, institutions, practices,
and products?’

Philosophers across ages and other educationaidtseebave proposed various aims
for ideal educational systems. Some of these ameiade the ‘cultivation of curiosity
and the disposition to inquire’; ‘the fostering ofeativity’; ‘the production of
knowledge and of knowledgeable students’; ‘the anbaent of understanding’; ‘the
promotion of moral thinking, feeling, and actiotihe enlargement of the imagination’
etc.

The involvement of philosophy in human enterpriszedoped from the idea that it
provides detail interpretation of fundamental issa&d the events that are of great
concern to humans. Thus, philosophy of educatiortascerned with the highly
relevant task of specifying the ends that educataght to follow as well as the
general means toward the attainment of those ends.

On these premises, and aside the first two concelergified above as the major
problems in philosophy of education, other conceand problems as indicated by
many scholars in the area of philosophy of edunaamong which are Akinpelu
(1981), Okafor (1988) include but not limited t@ tfollowing; problems involving the
authority of the state and of teachers, the rightstudents and parents; the character
of purported educational ideals such as criticahking, and of purportedly
undesirable phenomena such as indoctrination; ésevisay to understand and conduct
moral education; a range of questions concerniaghiaeg, learning, and curriculum;
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and many other ( Randalls:1998). All these ard 18&ues for assessment in attempt to
understanding an ideal educational system. Thushdtier understanding of some of

these fundamental problems and other related issusducation, the course shall and
more examining some of the key concepts in educaticch as idea of education,

individual’ rights to education, education, traigiand indoctrination etc. These and
others are addressed in this course.

COURSE AIMS

The aim of this course is to introduce studentsoime basic issues that are
fundamental in education system. That is:
I To sharpen students’ mental ability to act outedplconvictions with the
good of education.
il. To produce critical and creative minds that willdi#e to generate ideas that
will lead to the promotion of educational develomine
ii. To enable students to be able to state the airadwfation, methods of
education, develop curriculum, and analyse theabtbe teacher as
entailed in various theories in philosophy of edigca

COURSE OBJECTIVES
This course aims to achieve the following objecive

(a) Identify some notable schools of thought and tbeirtributions to Education

(b) Examine the major proponents and theories of phyilbes of education and
theories of contemporary schooling;

(c) State the aims of education, methods of educatimiculum, and roles of the
teacher as advocated by each theory in philosopledocation and those of
contemporary schooling;

(d) Analyse contemporary policies and practices orcational issues in light of
educational philosophies and theories of education.

WORKING THROUGH THIS COURSE

For maximum efficiency, effectiveness and produstivn this course, students are
required to have a copy of the course guide, maumse material, download the videos
and podcast, and the necessary materials for thisse. These will serve as study
guide and preparation before lectures. Additionatydents are required to be actively
involved in forum discussion and facilitation.

STUDY UNITS

This course has 20 study units which are structuméml 5 modules. Each module
comprises of study units as follows:
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Module 1  Idea of Philosophy

Unit 1 General Conception of Philosophy

Unit 2 Methods of Philosophy

Unit 3 Modes and Value of philosophy

Unit 4 Philosophy and its branches

Module 2 Nature of Philosophy and Education

Unit 1 Concept of Education

Unit 2 Aim and Objectives of Education

Unit 3 Idea of Philosophy of Education

Unit 4 Relation of branches of Philosophy to Edioca
Module 3 Selected Schools of philosophy in relaim to Education
Unit 1 Naturalism and Education

Unit 2 Idealism and Education

Unit 3 Realism and Education

Unit 4 Existentialism and Education

Module 4 Prominent Philosophers and their Philosolpy of Education

Unit 1 Plato’s Idealism (427-348 B.C)

Unit 2 Aristotelian Realism (384-322 B.C)

Unit 3 Rousseau (1712-1778)

Unit 4 John Dewey’s pragmatism (1859-1952)

Unit 5 Whitehead’s philosophy (1861-1947)

Module 5  Philosophy and Educational Issues in co@mporary Society

Unit 1 Education and Developing World

Unit 2 Impediments to Educational Developmentantemporary Century
Unit 3 Nigeria Educational policy and implication Educational System
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MODULE 1 IDEA OF PHILOSOPHY
Unit 1 General Conception of Philosophy
Unit 2 Methods of Philosophy

Unit 3 Modes and Value of Philosophy

Unit 4 Philosophy and its Branches

UNIT 1 GENERAL CONCEPTION OF PHILOSOPHY

CONTENTS

1.0 Introduction

2.0 Intended Learning Outcomes
3.0 Main Contents

3.1 Understanding philosophy

3.2 Non philosophy versus philosophy

3.3  Descriptive definition of philosophy

3.4 Distinction between a layman and a philosopher
4.0 Conclusion
5.0 Summary

6.0 Tutor-Marked Assignments
7.0 References/Further Reading

1.0 INTRODUCTION

This study unit introduces students of philosophly emlucation to conceptual

understanding of the term philosophy. Bearing indrthat philosophy as an academic
discipline is a wide field of study with numeroustures; we shall in this unit focus on
the meaning of philosophy. Some definitions of gédphy shall be examined, the
general conception of philosophy and its concepdi®ian academic discipline i.e., as a
field of study shall be discussed. We shall alsy pdtention to the various

interpretation of philosophy from the technical guective which is the aspect of

philosophy that interests this course.

2.0 INTENDED LEARNING OUTCOMES
By the end of this unit, you will be able to:

o discuss the complexities of the nature of philogoph
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discuss the various ways in which philosophy isnpteted

discuss the kind of people that are referred fohassopher

explain the general understanding of the term pbjpby

distinguish between the general or popular conoepf philosophy and the
understanding of philosophy as an academic dis@pli

3.0 MAIN CONTENT
3.1 Understanding Philosophy

The word ‘philosophy’ is a simple concept in ordygeople’s perception. Most
people often think or believe that a straight favanswer can be provided when
asked what philosophy is. But, on a second thoughtyill be discovered that
philosophy is a complex phenomenon when properigcted on by a critical and
rational being. Today the term "Philosophy" is ofteeen misused by many people. As
a matter of fact, one is tempted to believe thattémm itself has been corrupted due to
the wrong usage interpretation of it. Most pedpli@k of Philosophy as a "way of
life", "view of the world", "theory about life", et This is the popular conception of
philosophy. Generally speaking, when we wake umfour sleep and look around our
environment, seeing the wonders of nature, we ofteditect over the wonders
displayed by the nature. This leads us into askmge fundamental questions on the
display of designs that characterises nature, musssuch as, why does the sun rise
from the east and set in the west? Who creatednuidca what purpose? Am | a free
being? Who taught me and how do | know what | abvalgim that | know? Is this the
only world known to man or there is another onetgdie discovered? What can we do
to improve the quality of man? Is there life aftlyath? These and many more are
fundamental questions begging for an answer inmod as we look around us as
human being. These and many others questionssreeBbbne basic concept which is
“philosophy”. These also imply that human beingenftresort to philosophy on
fundamental issues of existence. Then the nexttigmethat comes to mind on this
matter is: why is it that we see everything in liés philosophy, we resort to
philosophy when things are wrong. It is obvioudt timalife things do necessarily not
go on smoothly as planned or anticipated. At times are perplexed, worried,
disappointed or fascinated when we find ourselueasny of the states mentioned. It is
as a result of this that we raise critical questiaith the intention of discovering the
truth or reality about our existence and the nathet we see. Also, to see if certain
things that are not working out well as planned banre arranged or reordered to
ensure and enhance perfection in life. In doing, this believed that we are engaging
ourselves in the art of philosophising. The essaridhis exercise is to get to take the
time to examine our philosophical world view. Sdeg famously said ‘the
unexamined life is not worth living’ and so it istrfor any unconscious being. If we
do not examine our own world views, we run a higtk of mismanaging our lives
because we most of the time acting on false infatomaThus, philosophy is seen as a
way by which we are able to clear our thinking ssues regarding worldview. Plato in
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his work asserts that philosophy is a gift that gbadve bestowed on mortal. This
assertion by Plato may reflect man's ability tesogaabout the world as well as man's
life within it.

As mostly recognised by various researchers inatea of study, there can under no
circumstances be a dogmatic definition to philoggghe justification for this is the
fact that it is a field of study that asks questilbrtan be defined as a branch of human
inquiry and as such it aims at knowledge and untaedsng. According to Waismann
(2000), he asserts that: From Plato to Schopenhginiosophers agreed that the
source of their philosophising is wonder, what givése to it is nothing rare but
precisely those things which stare us in the fag@mory, motion, and general ideas.

This implies that philosophy starts from what ilexh“wonder”, thus the first step in

philosophical activity is this wonder that accompaman’s experimental contact with

himself or the world around him. This wonder inrntdeads to the various questions
which are fundamental and revolve around humaeg, éxistence and the world.

It is important to know that the understanding bflgsophy does not contain in the
value of the ends that it seeks, the knowledge uarterstanding it reveals. It is also
worthy to note that philosophy does not establistinitive knowledge on the matters
it investigates. However, we learn much from doptglosophy. Philosophy often
clearly reveals why some initially attractive anssvéo some critical questions are
deeply problematic. It also often frustrates o@varg for straightforward convictions.
According to Bertrand Russell (1978), the benefds doing philosophy are
immeasurable precisely because it frustrates osireddor quick easy answers to
fundamental questions that confronts us. Denyingass/ answers to such questions
and undermining complacent convictions, philosolibsrates us from narrow minded
conventional thinking and opens our minds to newspmlities. Philosophy often
provides an antidote to prejudice not by settling duestions, but by revealing just
how hard it is to settle those questi@tsd).

The popular use of the word philosophy refers teren applied to almost any area of
human life. It refers to some questions of lifetteapresses our general attitude or
worldview. Examples of such questions are; whajoisr philosophy of life? What is
the philosophy of your business? It also entailestjons that bother on your
philosophy of the use of money and so on. This [@puse is often regarded as the
misuse of the term philosophy. If this popular msesuwf the word philosophy is
accepted, then we may come into conclusion thabramyvho thinks seriously about
any subject is a philosopher. It also implies that core academic discipline of study
will be ignored and this popular use will also segfgthat everyone is a philosopher.
Invariably, a philosopher then will be anyone whays he is a philosopher.
Paradoxically, to conclude that when everyonepkibbsopher implies that no one is a
philosopher. It is on this premise that there igchéo make a clearer distinction
between what is philosophy and what is not.
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3.2 Non Philosophy Versus Philosophy

From what we have discussed in 3.1, philosophyctbel seen as a discipline that is
generally misconceived and regarded as controvelsigs also believed by some

people to be irrelevant to human society. Some lpesponeously see philosophy as a
discipline that is concerned only with abstractites as well as a field of study that

teaches non-existence of God. For such peoplegguphy is mere speculations and
has nothing to do with the physical world. Simiarsome people are of the opinion
that the study of philosophy, especially in outi&ey institutions has no significant

value. Thus, they think that students of philosophg wasting their precious time in

studying philosophy. Also, while some non-studesftphilosophy do not understand

what philosophy students do in their philosophyssés, some other people have
rejected philosophy on the ground that it playsmportant role to human life and the

development of human society. In discussing howes@eople regard philosophy it

can be observed that

“many men, under the influence of science or pecatti
affairs, are inclined to doubt whether philosophy i
anything better than innocent but useless insicant and
controversies on matters concerning which knowleidge
impossible”.(Russell 1978)

What this suggests is that philosophy is seen byesiadividuals as practically useless
discipline that deals with matters which are beythredphysical world.

The important point to note from the above différeiews is that they do not state
what philosophy actually is. These views only stateat philosophy is not. While
many non-philosophy students are ignorance of whdbsophy is all about, many
people that is familiar to the word misuse the emtén their daily activity.

Generally speaking, as a field of study, philosoghgot a "Way of Life". Regarding
philosophy as a “Way of Life” is a lay man concepti Although, human being may
possibly develop his guiding principle as his mattfolife, however, this does not
translate to what philosophy is in absolute terimsTis because, philosophy is more
than mere theory about something and it is alsoentban a belief or a wish.
Philosophy is not just deliberating about what dobé or might be. It is therefore
wrong to view philosophical activities as only gses and mere speculations as some
people would have us to believe. This form of opmnis degrading and absurd. Aside
this, philosophy is not for every human being, e€ath is an activity for a rational
being; a quest after wisdom. It is an activity bbught, a particular unique type of
thought or style of thinking. It is not to be coséd with its product. What a
philosopher provides ‘is a body of philosophic tgbtt NOT a Philosophy’. A
philosopher develops a philosophy, ‘a quest aftemdem’. It is distinguished from
mere opinion as there is need for a person’s opiri be supported by good
reasoning. When someone makes utterance that etilbmcannot be supported with
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good reasoning, such will be regarded as opinio@ne can clearly states that
Philosophy differs in a fundamental way from anyaof, literature or religion, as its
etymological meaning is “the love of wisdom,” whighplies a significant degree of
objective knowledge, and this knowledge must bairadtd on its own terms or else it
would be but another branch of science accordingataralist school thought. Hence
the following can be itemised as some of what @oifhy is not according to Messerly
(2016):

1. Philosophy is notsimply whatever one believes about a matter:
Everyone can have a “believes” about somethingpafse, but this is not
the same as philosophy as a discipline, activitgractice(i.e., approaching
something philosophically).

ii. Philosophy is notjust concerned with thoughts and ideas:Actions and
behaviour are important, In other words, philosoghygot just interested in
“reflection” or “contemplation.” It also values ftting things to the
(practical) test. For example, conclusions drawomf philosophical
reflection and contemplation can have a signifigamgact on the structure
and success of our government, legal, educatigsés.

iii. Philosophy is not simply fancy speech or technicalriting: The ability to
present an argument clearly and concisely reqaiggsrson to have a certain
level of command over her speaking (or writing)hisSTmay or may not
involve “fancy words or “technical speech.” Buteevif it does, this does
not mean that philosophy mthing more than its speech or writing. In the
end, one should remember that a goal of philosopbgardless of one’s
particular style) should be to make the unclearabear.

iv. Philosophy is not concerned with answersWhile questions can certainly
arise as a result of a discussion about a mateelly leading to more
guestions than answers, the guiding light of @ujhy is still always
reason and getting closer to truth about an anstilealways a motivating
factor. An answer that is in line with reason angported by evidence is a
better answer than one that lacks such qualities.

V. Philosophy is notinterested in telling people what to believeinstead,
what is of paramount import is helping people dissdor themselves what
they believe and why (and whether what they belisviestified). While a
philosopher may have a particular belief about dtenaand may in the
process of discussion share this view, her prinaany is assisting others
give labour to thought.

12
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Vi. Philosophy is notthe same as debating or arguing: While
philosophy involves debate and argumentation, nads equivalent to such
activities. Getting closer to the truth about a terais an imperative of
philosophy. Arguing a position just for the sakeaofuing (i.e., engaging in
discussion simply to “showcase one’s talents ofa&’ or without regard
to getting closer to the truth about somethingj)asthe same as engaging in
philosophy or philosophical discussion

Generally speaking, what differentiate “what philpBy is” from “what it is not” is
that philosophy challenges one to construct cogegument and to evaluate the
arguments of others critically. As different phibpdical problems are dealt with o
daily basis, it may be discovered that there isndloibitable solution to some of these
problems. Sometimes, absolute certainty may besaetiand a problem resolved, and
at other times this may not be so. It is in thigarel rather than asking whether a
particular idea or theory is true, we should askualthe rational quality of the
argument in favour of such idea or theory. Thibesause, philosophical problems are
not solved vial discoveries of unique answer tartheather, philosophical problems
are solved through the development of best argusnémt accepting or rejecting
different ways of answering these questions.

3.3 Descriptive Definition of Philosophy

To explain what philosophy is from the academiccigine, we shall employ the
descriptive approach. The advantage of descrigtpfgoach of definition for a given
concept like philosophy is that it seeks to describ functions, goals and reason for
the discipline.

Historically speaking, going by tradition, the wagptlilosophy was initially invented
by Pythagoras, a Greek philosopher as well as aenatician, who lived during the
sixth century B.C. thus, philosophy as an acaddield of study started in"6B.C.
Pythagoras does not called himself a philosoplaher whenever he is asked if he
was a wise man, he responded in by saying “No | natswise, but a lover of
wisdom”. Hence the etymological meaning of the weldlosophy is traceable to
Pythagoras being a Greek, and from Greek langudgehvare Philo and sophia. The
combination of the two words lead to a definitibiatt suggests that philosophy is the
love for wisdom.

From time immemorial, there have been attemptgaoch and understand the mystery
of the universe. A number of events and situatiars yet to be interpreted and
explained, the ultimate truth is yet to be found dine continuous search for the truth
led to the origin of philosophy and according togagwval (1981); a love of wisdom is
the essence for any philosophic investigation.d3bibhy is an attempt to bring about a
consistent explanation of the different realitiesumd us. Philosophy involves the
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persistent effort of people to search for the tintbther to solve world problems. This
implies that philosophy is a persistent effort ottbordinary and persistent people to
make life as intelligible and meaningful as possilil involves critical thinking, which
Is human activity. As a philosopher, one may wislask if this thinking is equivalent
to those of animals or whether animals do thinkt tBen the fact remains that even if
animals do think, they do not operate at the leneko or equal to that of conscious
human reasoning. The process of thinking in phpbgois not ordinary thinking,
rather meaningful, critical, systematic and logittahking. Philosophical thinking is
usually directed towards solving crucial problems.

Although, it is very difficult to give universal eeptable definition of philosophy, yet
there have been many definitions of philosophy sstgd by different scholars which
simply reflect their background, particular permdage and their understanding of the
subject matter. There are three periods or ageghitdsophy, and these are ancient,
medieval, modern and contemporary periods. Oné t@bbut different definition of
philosophy according to a particular age and tkeaesof no consensus definition on
what philosophy is, makes the field of study ewveing. It can be stated that while
other field of disciplines such as science, physkEsonomics etc only but exist,
philosophy is regarded as the only existing fiefdstudy with current issues that
relating to human existence and the nature of msaite the universe. While other
disciplines or field of study is limited with thedtefinite definition, philosophy is the
only discipline with infinite definition. It can tis be deduced that an attempt to come
up with a uniform or consensus definition to phapky will surely be the end of
philosophy, more so the end of human thinking. ddxfdictionary put the definition
of philosophy as “a system of thought resultingnfreuch a search for knowledge”.
Thinking along the same line, Angeles (1984) defiiteas “a speculative attempt to
systematic and complete view of all reality. lais attempt to determine the limits and
scope of our knowledge, its source, nature, valiaiitd value”.

However, Oladipo (2008:16) asserts that,

Our knowledge of the world, in spite of the giant
strides that has been taken by science in the growt
of knowledge is still limited, just as the resowce
(spiritual, intellectual and moral) available to fos
coping with the challenges of Ilife are
characteristically inadequate. Given this situgtion
the ideas and ideals we live by are best regarded a
tentative guides, which can be re-examined from
time to time in the light of new knowledge or
information and our understanding of our socio-
cultural condition and its existential demandsrat a
given time.
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Oladipo in his view noticed that our worldview ctohges only a partial and
incomplete understanding of the universe and cacephs well as our role in it. To him,
all these conception does not translate to belgevtrat we live a meaningful and
tolerable life. Living a meaningful and tolerabke the result of our critical thinking,
constant and rigorously subjecting our beliefsaldend others to serious analysis and
interrogation, which enables us to determine wiretitenot they are adequate as a
foundation for actions and judgements. Going bydi{pla’s position, philosophy is
being defined as an activity not a look, an agtittat involves human rational aspects
of man.

Immanuel Kant also defines philosophy as an agtiWit his assertion Kant claims that
“you will not learn from me philosophy, but how philosophise, not thought to repeat,
but how to think (Shama and Hyland 1984:1). Thisvehthat Kant defines philosophy
as self-motivated enterprise which involves fulhdan participation rather than being
passive. In other words, philosophy is a field toidy that one learns from it simply by
doing it. To buttress this view Makinde (1996) ceive philosophy as an attempt to
arrive at a reasoned answer to important questidissdefinition shows the work of
philosophers as people who attempt to find an answessues that confronts them in
any field, philosophers begin to philosophise inatempt to arrive at a reasonable
answer on such important issue. Thus, Socrateswasdered the wisest man among
his contemporary because of his philosophical eag@gmt on some important issues
that occurs in within the state. Socrates did metgmd to know what he did not know.
Through his philosophical reflection, he was ablshow that philosophy is an activity
that criticise and clarify the foundation of oudieé This indicates that philosophy by
nature is a reflective enterprise as rightly obsdriby Omoregbe (1985: 1). To him,
philosophy is not synonymous with dogmatism. Wheso¢hat calls himself or herself
a philosopher then must be someone that is boumefiect on things that comes his
way. It is on this premise that philosophers aferrto as “Great thinkers” meaning a
set of people that engage in reflective activity.

From the above therefore, philosophy can be seeam way of engaging in rational
thinking in relation to reality with a view to evate the source, nature, validity and
value of those phenomena. This position can benadfi with Bertrand (1978:11)
assertion that even though the questions thatgploy engages are insoluble, they are
intrinsically worthwhile on their own. The reasoor fthis is because, these questions
enlarge our conception of what is possible, enoichintellectual imagination, diminish
the dogmatic assurance which closes the mind agapesculation, but through the
greatness of the universe which philosophy contatapthe mind is rendered great and
become capable of that union with the universe Wwhantribute its highest good.
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3.4 Distinction Between a Layman and a Philosopher

At this juncture, it is necessary to make cleatimiision between a layman and a
philosopher. We may describe philosophers as thase seek for truth and are
concerned with criticising questions and the vahidof the answers provided.
Philosophers have trained and disciplined mind @mdaubject everything to rational
investigation. They do not accept issues or ideskitine and sinker neither do they
jump into conclusion or take partial or parochigws. This implies that philosophers
are those who engage themselves in arguments mti@al¢ logical and systematic
ways. They are set of people that try to validaggrtconclusions in order to ascertain
their coherence and consistency. Philosophers@renmmted to specific profession or
discipline. There are several individuals that @t@losophers found in various
academic disciplinesAlso, in the history of philosophy, there are e key
philosophers that did something else for a liviRgr instance, Baruch Spinoza was an
optician; Gottfried Leibniz worked — among othemtis — as a diplomatic; David
Hume’s was a tutor and historian while John Deweg \& university teacher. Thus,
whether you have a systematic worldview or the trigtiitude, you may aspire to
become a ‘philosopherA really good philosopher would want to interrogatdiefs,
and any issues, for the philosopher is a seekkn@flledge and wisdom, and the more
determined they are to discover answers for questiat they raise, the more
productive they can be in philosophising.

SELF-ASSESSMENT EXERCISE
Do you agree with the saying that philosophy hasmque definition?

4.0 CONCLUSION

Having examined various definitions and views oe $ubject matter, we can assert
that philosophy is a method of reflective thinkisugd reasoned inquiry. It is a process
by which philosophers consider problems and isguassystematic manner of asking
questions, criticizing, analysing and synthesizngimply put, interrogating issues.

5.0 SUMMARY

So far in this unit, we have attempted to explam¢oncept of philosophy and relate it
to human rational activity. It is a field that ddeps out of man’s curiosity to
understand the source of all things. Been humarhk tie ability to rationalise,
explore, interrogate, the attempt to understandMadge in its totality gave rise to
specialised subject area which came out of the enathdisciplines which is known as
Philosophy.
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6.0 TUTOR-MARKED ASSIGNMENT

I How will you differentiate what philosophy is frowhat it is not?
i. Can there be a universal acceptable definitiorhdbpophy.
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1.0 INTRODUCTION

Our main focus in this unit is to identify and diss various methods of doing
philosophy. All discourses have their specific negthvith which they carry out their

activities, be it in natural sciences such as msydiology and chemistry; or in social
sciences like sociology, psychology and even in dmities like history, languages
and many others. In the same way, philosophy operaiith its unique method

different from all the methods of the aforementrdisciplines. A common view

among philosophers is that philosophy is distinigedsby the ways that philosophers
follow in addressing philosophical issues. There nist just one method that

philosophers use to approach philosophical issundsgaestions and it is a fact that
each method that may be adopted has its own ureggett is therefore essential to
examine various methods of doing philosophy. Thié witl further discuss the value

of philosophy in general.

2.0INTENDED LEARNING OUTCOMES
By the end of this unit, you will be able to:

discuss reasons why there is need to identify papbical method
identify various methods of philosophy

explain the relevance of each method to philos@lievelopment
enumerate value of philosophy as an academic dliseip
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3.0 MAIN CONTENT

3.1 Idea of Methodology in Philosophy

Three main approaches have been identified on homah beings have been a handle
and understand the world around them. These prareggproaches are, experience,
reasoning and investigation. Experience involveawiiig upon ones individually
accumulated body of knowledge and skills deriveanfrencounters and acquaintance
with fact and events in the environment. The sedbatlis, reasoning consists of three
types which are deductive reasoning, inductiveaeiag) and the combined inductive
(Cohen and Manon 1996). The idea behind this i$ #vary activity of man is
designed for success through an identifiable methitidlosophy as an academic
discipline does not operate in a vacuum. One ingobrthing to note is, for any
meaningful inquiry, there is need for appropriatetimdology. It is not possible for a
mathematician to solve a given equation exceptriacpt&ar method is followed or
adopted and similarly, a scientist cannot perfomy aneaningful, objective and
acceptable experiment outside stipulated methoderefbore, to engage in
philosophical activity the need for identificatiah method is necessary. Therefore,
for proper understanding, it is necessary to dssagious methods of philosophy as
identified by various philosopherBefore we proceed on this discussion, we recall
Owolabi’s (2004) assertion that the issue of methagly in philosophy is problematic
in the sense that many scholars in science prafgirieal method rather than
reflective method that philosophy is familiar with.

If we go by Owolabi’s position, then some ideavdiat constitutes a specifically
philosophical method call for examination. In doithgs, it must first be made clear
that a method in philosophy is perhaps distinctfrmethods in other disciplines and
activities. Also, you must note that grouping ofilgdophical positions depend
absolutely on ‘their respective methodologies onossns over content’. From
inception of philosophy in sixth B.C till this cemt period, different philosophical
guestions and inquiry have came into view and wbfie methods have surface in
tackling those matters, depending on the schoothibddsophy that is concern with the
inquiry and the nature of issues under discussamntification of various methods of
philosophy will help to learn the process of dopiglosophy in a systematic way.
Beforegoing into the discussion of the proper methodghatosophy, there is need for
us to conceptualise the concept of method, bec#uge an important aspect in
philosophical inquiry.

The word method is derived from Greek language ho@bs’, meaning “way after” or
“road way”. This implies that method is conceivesdpaocedure or process to go about
a particular activity. According to encyclopedia philosophy, “methodology is
applied to process or art of investigation.” “Itasbody of knowledge resulting from
investigation.” Philosophically speaking, Plato was identifiedttaes first philosopher
to use the term ‘method’ in treatise titl@dato’s republic while Aristotle gives the
word a technical meaning. However, from the twdqsuphers’ connotation the word
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‘method’ connotes; ‘way’, ‘reason’, and ‘mode’. Bhindicates that methodology
according to these philosophers is used in thréedbated applications in philosophy:

I To logic or parts of logic, as inductive or axiomanethod
. To procedures of the sciences, as mathematicalparienental methods
iii. To modes of philosophising as Cartesian or phenoiogital methods

According to Kaplan (1973), ‘methods’ are waystobiving light on issues, clarifying
their presupposition and consequences, relatingottentially to the generalisation
from the sources of particular techniques and toldrthe specific bearing of logical
and metaphysical principles on concrete problem.

In sum, methodology is important in scholastic weikiply because it enables one to
argue that the selected approach is the most atdefpratackling the problems and

objectives. More so methodology is a way of denmaisig that one knows where you
are going even from the starting point, which isiradication that one is likely not to

get lost in the course of the journey. It is theplagation of procedure towards

acquiring answer to variety of questions in ora@emiake intelligent decisions.

3.2 Philosophical Methods

Philosophical method can be described generalthaestudy and description of how
to do philosophy. In its narrow sense; it is thegass or way of getting deeper
understanding to philosophical discourse. It is\itagy of proceeding from the known
to the unknown, from a given starting point to fipeopositions in a determined field
of knowledge. Every issue in philosophy is problémand calls for clarification and

it is also subjected to criticism. A single statener sentence in a philosophical text
must be understood in the context of the text, thrgdparticular philosophical concept
needs to be understood in terms of the philosoptradition within which they exist.

It is important to note that the way a questiofrasned determines the possible answer
with specific method to it.

Philosophy being the way of the knowledge of Trithmethod must be in agreement
with the nature of Truth. For instance, in Ariséddl definition of philosophy as the
knowledge of truth; his methodology towards attammof this truth is experienced
based. However, a Greek philosopher called Goigiaéthe view that nothing exists,
if it exists, it cannot be known by any means ahdtiis known it cannot be
communicated using any approach (Grayling 1995% pbsition on the matter of
having an agreed method on the nature of knowledlgwith is that there can never be
an appropriate and absolute method of arrivingraht However, Collingwood a
British philosopher said that philosophical statataeare answers to questions whose
significance can be found only in connection witte toriginal circumstance which
gave rise to the questions in the first plad&o, Giuseppina, 2002 he implication

is that philosophical method is relative depend tbe nature of concept under
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investigation. Hence, “there cannot be any absolaiethod through which
philosophical method can be determined”.

Mukerji's argument as express by Kaplan, (1973jhenmatter is that, despite many
real differences between any two thinkers, humantsi exist, which do not change,
irrespective of the position of the thinker. Lid9g1: 11) followed a similar line of
argument when writing that "though the central peais of philosophy may be
universally human and timeless, the setting of gheblems and their solutions are
determined by an appropriate philosophical methddclv might be historical,
philosophical and cultural patterns”.

In philosophy, the end always determines the natdfiréhe means. In determining
philosophical method, it must be ensured that teéhod to be adopted should not be
lopsided, should not be biased to any particulaspecial dogma, but comprehend
within itself the processes of reflection and sp&iion and at the same time be able to
reconcile the deductive and the inductive methddseasoning. Descartes (quoting
Grayling (1995),gives an outline of the procedure he followed inlgsophical
enquiry:

I The first of these was to accept nothing as truéchvh did not clearly
recognize to be so; that is to say, carefully tmicdvprecipitation and
prejudice in judgments, and to accept in them mgthmore than was
presented to my mind so clearly and distinctly theduld have no occasion
to doubt it.

i. The second was to divide up each of the difficaltiehich | examined into
as many parts as possible, and as seemed reqnisitder that it might be
resolved in the best manner possible.

iii. The third was to carry on my reflections in dueesrdcommencing with
objects that were the most simple and easy to staiet, in order to rise
little by little, or by degrees, to knowledge oktimore complex, assuming
an order, even if a fictitious one, among thosecwido not follow a natural
sequence relatively to one another.

V. The last was in all cases to make enumeration®smplete and reviews so
general that | should be certain of having omittething.”

From the above therefore, philosophy as an acaddiswipline is not a discipline
with fixed method, as we have in science. Philogoppplies a combination of
several methods in order to achieve its ultimatal gdnich is critical reflection on
human experience. For the purpose of this work, fihllowing methods as
identified by philosophers will be examined. Theaselude: Socratic method,
Inductive method, Deductive method, Dialectical moet, Existentialist method,
Phenomenological method, Analytical method, amahers.
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3.3 Characteristics of the Philosophical Method

Among the characteristics feature of philosophy are

1. The predominant and most interesting charactemdtroethod of Philosophy is
the promotion of Reason as a way to determine Tiruéimy field.

2. Philosophy is done primarily through reflection atioes not tend to rely on
experiment, although the methods used to studyai be analogous to those
used in the study of the natural sciences.

3. Philosophical method helps to correct the commaosesaotions of the
unreflective mind and thus becomes a great univezgzedy for the
tribulations of life caused by ignorance and impacieon the part of man.

4. Philosophical method is a critical reflection onawks implied in experience, in
order to enable man to come in direct contact witithe common man takes
the world to be physical in its constitution, igeld from his own subjective
self, and believes in the independence of the lafvslature over which he
seems to have no control, but through philosophmathod, a rational man
takes critical reflection on those things that emomn man takes for granted.

3.4 Various Philosophical Methods

There are varieties of philosophical methods astified by different schools of
philosophy that can be adopted in the process dguphising, but it must be made
cleared that each identified method is traceablgtter one school of thought or with
a particular age or tradition of philosophy. Onsthpremise, let us examine
philosophical method from two broad traditions:

I philosophical method from western school of thougid tradition; and
i. philosophical method from the African school ofulgbt and tradition.

i Philosophical Methods From Western School Ofotight And Tradition
Speculative Method

There is no doubt saying that philosophy as an exoad discipline started from
Athens in lonia city state of Miletus. The intelieal development reached its pinnacle
in Athens as the various outpouring of Greek thowgimverged there during the fifth
century B.C. The age of Pericles saw Athens ajptak of its cultural creativity and
political influence. Pre-Socratic philosophers Hagen relatively isolated in their
speculations. Now in Athens such philosophical sf@on became more
representative of the city’s intellectual life aswdole, which continued to move
toward conceptual thought, critical analysis, reiten, and dialectic. However, the
word speculative is used by Kant and Hegel in d#ifé forms, while Kant in his
expression used the word negatively as the metagaiyginking that pretends to
know facts beyond the realm of possible experieit® refers by it to the likes of
Descartes, Spinoza, Leibniz. Hegel uses the expresspeculative thinking" in a
positive sense as a thinking that bridges all thpsguntil every item is necessarily
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connected and explained. Hegel in his assertiooritbesl speculative method as a new
method of philosophy. To him, “new treatment oflpsophy on a new method which
will recognized as the only genuine method idehtiw&h the content is called
speculative method. It is method that comprehehdgevelopment of all natural and
spiritual life as resting solely on the nature loé fpure essentialities which constitute
the content of logic (Kenley 1970).

I Dialectic Method

This method has to do with reasoning through rigsradialogue as a method of
intellectual investigation intended to expose fabediefs and bring forth truth. The
dialectic method was first used by Socrates antbRlad it was essentially a method
of discussion and debate. This method entailsuatsiin where the participants in a
dialogue progressed from one point to another, eaehdisputing the point made by
the other until they could reach an undisputablentpd’he strategy is in form of
questions and answer. It was to take up chronadbdeading questions with the
person one is holding discussion with, relentlesslglysing one by one the problems
associated with each answer provided for the questasked. The intention behind
finding fault in each answer is to bring out thewls and inconsistencies inherent in a
given belief or statement. Every attempt to madewkn or define the essence of
something were rejected one after another as leihgr too wide or too narrow. Such
analysis often ended in complete mystification. etch times it was clear that
philosophy was concerned less with knowing the trighswers than with the
demanding attempt to discover those answers. Taipeaphilosophy in the dialectic
method was continually to subject one’s thoughttheocriticism of reason in earnest
dialogue with others. Genuine knowledge was notething that could simply be
received from another, but was rather a persorfaéaement, won only at the cost of
constant intellectual struggle and self-criticdleetion.

However, in Hegelian philosophy, dialectic takadifeerent turn. The kind of dialectic
in Hegel’s philosophy is both epistemological amdotogical. The method of dialectic
in Hegelian philosophy involvedesis-antithesis-synthesisThe thesis, antithesis and
synthesis are only different ‘moments’ in the moeamof thought resulting in both
continuity and difference. Thus, the very birthtloé thesis is the birth of the antithesis
as well as the synthesis.

Dialectic is not a onetime movement. It does hop ®nce a synthesis is reached out
of a thesis and an antithesis. It moves on to adrmidevel in the next stage to a new
moment when the synthesis of the previous levelfittecomes the new thesis which

generates its antithesis and from which yet ano#ythesis emerges. This new
synthesis is made up of something of the previgumshgsis and something from its

antithesis which is added to it. This novel synihegain becomes the thesis for the
next level of dialectical movement and it goesika this.
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il Cartesian Method

Descartes bothers on the question of certaintywlle fascinated by the question of
whether we could know anything for certain. He méed to distinguish between
certainty and truth. For him, certainty is a switenind, whereas truth is a property of
statements which usually relates to the way thargsout there in the external world.
He was of the opinion that any claim to truth isedmined by our being grounded in
certainty and that is when one knows that one lodd &if the truth. This suggests that
the pursuit of truth involves the pursuit of cemtsi

His intention was to see that the method he wakingofor would be one which not

only delivered the goods in the form of worthwhilenclusions but could also defend
itself against the criticism of sceptics. So, hgaged himself in what might be called
‘pre-emptive scepticism’, an ‘attempt to put therridations of knowledge beyond the
reach of scepticism’. Rene Descartes did it inglstages.

1. First, he laid aside things that just on ordinagynmonsensical grounds one
might possibly find doubtful. For instance, he reded himself of such well-
known facts as that straight stick can look benwvater. But he wanted to go
beyond such ordinary kind of doubt.

2. He doubted that at any given moment he was awattgarceiving anything at
all. For he had often dreamt in the past that hegieed things, and when he
was dreaming, he had thought that he was seeingeew tables, or whatever,
around him. But, of course, he had woken up anddauwas all illusion.

3. He imagined a malign spirit whose sole intent veaddceive him as much as it
could. However, the point at which the doubt stpthe reflection that he is
himself engaged in thinking. No malicious demon eaar make one to believe
that one is thinking when one is not. If one hawlae thought that is still a
thought. So, his fundamental first certainty wathihk, therefore | am’ (Cogito
ergo sum).

iii. Empiricist Method

The empiricist method of philosophy was advocdigdhe three British empiricists,

Locke, Berkley, and Hume. They held that ‘all ess¢rruths about the world were

discoverable only by physical or empirical expeten Thus, reason jettisoned and
empirical experience was espoused as the only wayhich truth can be discovered.
John Locke was the one who set the tone for enmtirmoethod by affirming the

foundational principle of empiricism: ‘There is hotg in the intellect that was not
previously in the senses’ (Nihil est in intelle@uod non antea fuerit in sensu). ‘All
knowledge of the world must rest finally on humasssnse experience’. He also
contended that through the combining and compognainsimple sense impressions’
or ‘ideas’ (defined as mental contents) into mooenplex concepts, the mind can
arrive at sound conclusions. He defended the posthat the mind is at first ‘a blank
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tablet, (tabula raza) a passive receptor of iteggpce’. “The mind possesses innate
powers, but a not innate idea as cognition begnhgwith sensation”.

iv. Critical Method

Immanuel Kant at his time was faced with two irdetbal challenges. First,
reconciling the scientists claim to certain andugea knowledge of the world with the
claim that experience can never give rise to sucbwkedge; the second was to
reconcile the claim of religion that human beingsevmorally free with the claim of
science that nature was entirely determined by ssacg laws. These conflicting
claims have generated serious intellectual crigigrofound complexity. These crisis
Kant attempted to resolve with his method, whick haen described as weighty in its
consequences. According to Kant (Grayling (1995:88 human mind only structures
sense data and does not passively receive themairgyrtherefore, knows objective
reality to the extent that reality conforms to fis@damental structures of the mind.
‘All human knowledge of the world is channelledahgh the mind’s own categories’.
The necessity and certainty of scientific knowledge embedded in the mind’'s
perception and understanding of the world. The ndods not conform to objects;
rather, objects conform to the mind. Human canrattartain knowledge of the world,
not because one has the power to penetrate torasd the world in itself, but because
the world is saturated with the principles of onelsn mental organisation. Hence,
human could know things only as they appear, nothay are in themselves. A
genuine philosophical method should investigatefthmal structure of the mind and
analyse the nature and limits of human reason.ofitjh reason cannot decide matters
transcending experience, it can determine what itegnfactors are intrinsic to all
human experience and inform all experience witloiitker. (Grayling 1995).

V. Analytical Method

Analytical method of philosophy refers to variaumtemporary methods of analysing
the language of philosophy. This method is assediatith the analytic philosophers.
Analytic philosophy is also known as; ‘philosophieaalysis,’ ‘logical analysis,” and
‘scientific philosophy.” The philosophy has varionames like ‘logical positivism,’
‘scientific empiricism,” and ‘neo-positivism,” andt develop the ‘verification
principle,” as the criterion by which can be knowrhe criterion simply holds that
truth consists in its capacity of being verified $8nse experience. The second branch
of analytical philosophy is ‘linguistic analysisihich emphasizes the analysis of the
language used in philosophy. The verification gplecand la’'nguage analysis are not
incompatible; both can be found in one movement.

Vi. Pragmatic Method

Pragmatism is a philosophical method founded kbyeehAmerican philosophers:
Charles Sanders Peirce, William James and John YeReirce argued that the
function of inquiry is not to represent reality, tbrather enable us to act more
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effectively. He was critical of the ‘copy theory’f &knowledge that reigned in
philosophy since the time of Descartes. He wasadrtbe first philosophers to show
that the use signs are essential to thought. Pdahloeght was further extended by
James, whos&he Principles of Psychologit890) broke with the associationism of
Locke and Hume. To James, 'Truth is what ‘worksidd anot merely an idea of a
harmony between thought and the things, since ooklanake a judgment about this
only by means of thought and the things are adalessnly within thought. ‘Ideas are
true to the extent that they help us to enter s#tisfactory relationships with other
parts of our experience.” James and Dewey botheuattt reconcile philosophy with
Darwin by making human being’s pursuit of the taural the good (cultural evolution)
continuous with the activities of the lower animésological evolution). However,
Dewey criticized the Cartesian notion of the seliaasubstance which existed prior to
language and culture, and substituted an accoutheofself as a product of social
practices. Dewey, whose primary interests wereuitural, educational and political
reform rather than in specifically philosophicabplems, developed the implications
of pragmatism for ethics and social philosophy.r{iR@000).

vi..  Phenomenological Method

The main objective of the phenomenological metisoihé enlarging and deepening of
the range of our immediate experience under thelwaird ‘to the things themselves'.
Its interpretation may vary; but the common condsrhat of giving the phenomena a
fuller and fairer hearing than traditional empiti has accorded them. Negatively it
expresses a revolt against an approach in philgstt takes its point of departure
from crystallized beliefs and theories handed dobyn a tradition which often
perpetuates preconceptions and prejudices. Irrébgect phenomenology stands for a
kind of rebellion against the trend in modern sceemvhich begins with simplifying
abstractions and ends with a minimum vocabulascantific concepts.

viii. Deconstructive Method

In a deconstructive reading the text in questiorshewn to harbour contradictory
logics which are standardly ignored. Very oftenisita matter of locating certain
clearly-marked binary opposition (as for instanedween nature and culture, speech
and writing, concept and metaphor, or philosophg &terature) and showing that
their order of priority is by no means as stableéh&stext seeks to maintain. That is to
say, there is counter-logic at work whereby thos#irttions can be shown to break
down, or to generate a reading markedly at odds author’s overt intent. This leaves
open the possibility that texts may mean sometbthgr and more than is allowed for
by any straight-forward appeal to the authoriatmtion.

iX. Transcendental Method

Transcendental method is a way of reflecting upad @terpreting the previous
conditions of the possibility of an act of knowleddsuch a way of interpreting was
espoused by Kant in h@Gritique of Pure Reasomhe method aims at discovering and
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explaining the knowledge which is a prior and whishkes possible every knowledge
of objects. This knowledge is not explicitly avéia before all other kinds of
knowledge. “It is a pre-knowledge, a basic knowkdghich is implicit in every kind
of empirical knowledge, and it can be made expbeily thorough a reflection upon
the previous conditions of the possibility of engai knowledge by both
transcendental reduction and transcendental deaictirranscendental reduction is a
thematic uncovering of the conditions and presupipos implied in the immediate
data of consciousness.” It is a return from thatchs thematically known to that
which is unthematically co-known in the act of capnsisness. Transcendental method
is a return to that which is pre-known (pre-apprefesl) as a condition of the act. In
another form, transcendental deduction is the mewenof the mind from this
previous datum uncovered reductively. In transcetalaleduction, the mind deduces
apriori the empirical act of consciousness, its natusepdssibility and its necessity
from the previous datum uncovered reductively. theo words, reduction proceeds
from a particular experience to the conditions tsf possibility; whereas deduction
proceeds from these conditions to the essentiattsires of the same experience.
These movements are in constant interaction, influng each other.

X. Retortive Method
This form of method is credited to St Augustine.g@stine tried to answer the
problem of certainty with this so-called methodretforsion. He held that the skeptics
are mistaken in assuming that certainty of knowdedgmpossible and that human can
achieve only “probable knowledge,” i.e., ideas whealidity is highly probable. Since
any degree of probable knowledge implies an apprdaward completely certain
knowledge, the assumption of probably valid trugnesupposes the existence and
attainability of absolute truths. If the skeptigaes that no real objects of his sensory
experience exist, nevertheless he cannot doubfiatiieghat his perception does exist.
The person who doubts all truths is caught in &chdglilemma, Descartes asserts that
one must exist in order to doubt; in fact, no nraitbat else one doubts, one proves
one’s own existence through the act of doubtingusTiDescartes came up with his
aphorism “cogito ergo sum” | think therefore | am.

Xi. Scholastic Method

The scholastic method — this method can be destréds a process of synthesizing
different methods in attempt to derive unadultetatsults. It is a creative synthesis of
several previous methods. Thomas Aquinas furthepated the Augustinian view of
certainty. Srinivasa in his work claims that Thonvess certain of concepts having
their foundation in sense perception. He acceptedlakd’'s view of the relationship
between universals and particulars, including thestételian thesis that Plato’s
universals can be found only in particular thinghkicl thus become actualities
detectable in sense experience. For Aquinas teoyiiversal nature, the essence, of a
thing exists immanently in the object itself astpdrthe real world, but this universal
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characteristic (this substantial form of an objestalso an idea or concept separated
from its object when it is abstracted by the humand. As a part of the real world,
the universal essence never exists independentlis afbject (Srinivasa2004).. Yet,
before nature was created, these universals (esseeagisted in the mind of God as
ideas which God used in creating the universe. TimesModerate Realism of Aquinas
accepts not only Aristotle’s view that universatssein individual objects (universalis
in re) but also asserts that universals exist enrtiind of God prior to the particular
objects (universalia ante rem) and in the mind ofman (as concepts) after the
particular object has been created (universalia gos). Thus, truth is understood as
the conformity between mind and object (Sriniva€ed0

3.4.2.Philosophical Method From The African School Of Thaight And
Tradition

Since the inception of modern philosophical tradifi several questions have been
raised by different scholars on whether there @ Iphilosophy that is orientated in
African tradition. The question of “what is Africgrhilosophy?” “Is there any unique
method of doing African philosophy?” and many mdnave developed great
challenges confronting African philosophy. The dedhdor an authentic mode of
doing philosophy in African way thus becomes impeea for the African
philosophers. Owolabi (2002) asserts that for antgrprise to be sincerely African in
orientation, it must manifest the philosophy of igehous culture of Africa that is
laying claim to. Owolabi’s position is that thesenecessity for African philosophy to
be identified with its own methodology before itnche classified as an academic
discipline.

The problem of developing a universal acceptabléhauwlogy of philosophy is not

alien to African philosophers, since issue of mdtilogy is among familiar issues in
philosophy; it is even among the persistent issuevéstern philosophy. Although,

what we call western philosophy is the philosophicevestigations of the pre-

Socratics (Thales, Anaximander, Anaximenes, PyttemjoHeraclitus and so on),
Socrates, Plato, Hegel, Whitehead and so on, ggtwere able to come up with an
approach of doing their philosophy. But it seemat tthe same cannot be said of
African philosophy. Oladipo (2006:22) summarise@ ftbhilosophical enterprise in

Africa into a collective, and communal frameworkdowever, for African philosophy

to have its root on a firm ground, some method@sdiave been identified by the
African philosophers. For the purpose of this umiitee methodologies shall be
discussed.

I Ethno-philosophical method

Ethno-philosophical method could be understood dwamch of the more general
ethno methodology which is a phenomenological aggroto interpreting everyday
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cultural expressions as a guide to philosophicataech into, and interpretation of,
sociocultural contexts of participants' practices andeg. For ethno-philosophers,
true African philosophy is characterised by tradi@l African thought and research
into or about such traditional views. Thus, thenetiphilosophical method can be
described as “the process which involves siftingpulgh pre-colonial or traditional

African oral literature such as myths, folklorepperbs, etc., to derive philosophical
elements from them”. Placide Tempels (1959) whaléntified as the proponent of
this method is of the view that African philosopgBysomehow interwoven with idioms
proverbs and practical cultural life, upon whichilpéophy is built to derive

philosophical elements from them. This position baridentified in his work on Bantu
Philosophy. Generally ethno-philosophical methodpasl communal thinking system
as the appropriate way of carrying out philosophecaerprise.

i. Philosophical Sagacity

The method of philosophical sagacity was develau®dl propagated by scholars such
as Odera Oruka, Olubi Sodipo, Barry Hallen and Mbe@riaule.The basic principle of
Philosophic Sagacity is that in both traditionatlanodern Africa there exist women
and men, illiterate and literate, who commonly egeggan philosophical reflection on
various problems of human life and nature in gdné€@dera 1990). By his
philosophical thinking Odera Oruka holds that eanhindividual is a thinking being
but our level of thinking is not equal in the commity. The method generally involves
identifying individuals who are thought of as repmses of communal history and
knowledge, interviewing such individuals and cdimgl philosophical ideas from their
responses to the questions being asked — usualhy & philosopher. This method
usually involves a lot of field activities as thedarviewer must search and reach out to
those they have identified as sages. Though, some loften equated "Sage
Philosophy" with "Philosophic sagacity,” Odera CQaulid not. He distinguished
between two wings of Sage Philosophy:

(1) Being the folk or popular sagacity, and

(2) Being the philosophic sagacity. While the formgpresses well known communal
maxims, aphorisms and general common-sense tithn$atter expresses the thoughts
of wise men and women that transcend popular wis@oih attain a philosophic
capacity (Odera 1990). Fayemi (2012) identify sam&ueness in this method when
he asserts that on the one hand, philosophicatgggaethod sought to disprove the
negative implication of ethno philosophy (which tisat there is the existence of
African philosophy without identifiable African gbhsophical figures). On the other, it
sought to affirm that indigenous sages meet theisdq features of philosophy as
identified by advocates of the professional or @nsalist school in African
philosophy.
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iil. Hermeneutics method

The hermeneutic method was originally developeWastern thought by the German
philosopher Hans Gadamer. Although, it is mainlyViéstern origin, it is also a

relevant method in African Philosophy. Hermeneutic®eks to interpret

(philosophical) text in such a way as to make claad meaningful the claims

contained in such given text (Gadamer, 1976). 3b dbkes into consideration the
intention, context, etc., of the writer of sucheattin order to understand the text and
the point of view contained therein that was otheewnot explicitly stated. In so

doing, the philosopher has a better understandifitecature and the context in which

it is to be understood.

SELF-ASSESSMENT EXERCISE
Identified and discuss four methods of philosogiat tyou know.

4.0 CONCLUSION

Philosophy is worth studying as a discipline beeatiexamines some fundamental
guestions which affect human existence and thdesas of others in the world. In an
attempt to provide an answer to some of these igmsstan appropriate methodology
is required As a rational and conscious being, a fix methodplisgnot adequate for
any philosophical inquiry, however different metbeadentified in this unit has really
helps in building the strength of philosophy. Vasomethods identified have serves
as an eyes opener for reason why philosophy shioelldeen as a rigours field of
study.

5.0 SUMMARY

So far in this unit, an attempt has been made wsviaentification of various methods
of doing philosophy. Conceptual understanding efvlord was put into consideration
first in the unit; here we gave an attempted dedinj characteristics of philosophical
methods. Having categorised method into two broadspectives philosophical
method from western school of thought and tradjtenmd philosophical method from
the African school of thought and tradition, sometimods under each school of
thought were later discussed.

30



PHL 333 PHILOSOPHY OF EDUCATION

6.0 TUTOR-MARKED ASSIGNMENT

I Are there any similarities between western methaat$ African method of
philosophy?
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UNIT 3 MODES AND VALUE OF PHILOSOPHY
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7.0References/Further Reading

1.00INTRODUCTION

There have been different misconceptions as retfa@dhature, scope, task and the
subject-matter of philosophy by the people and ihisalling for further clarification.
While some perceive philosophy as merely theorktfiel, some agreed that this field
of study is an activity that deals with human estisie. It is on this premise that our
focus in this unit is to bring to limelight the noaf philosophy where we discuss
mode and task to philosophical issues. The unit fwither discuss the value of this
field of study to general life and human existence.

2.00INTENDED LEARNING OUTCOMES
By the end of this unit, you will be able to:

explain why philosophy is regarded as human agtivit
discuss different modes of philosophy

enumerate some functions of philosophy

identify and state the utility value of philosophy.

3.0 MAIN CONTENT
3.1 Idea of Philosophical Modes

In our previous unit, an attempted conception o&twphilosophy ‘is not’ and ‘what it

Is’ was critically discussed. One would have codellithat once the issue of definition
is resolved, other matters relation to philosophysolved. However, this is not the
case, on like some other disciplines, which areceomed mainly with close concepts.
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Philosophical concept is an open-ended disciplmevihich an attempted resolution
gives birth to further philosophical investigatiomhis may be due to misuse of
language, vagueness in expression, improper asalydiich lead to illogical
conclusion and many more. This is the basis upoielwphilosophy is regarded as an
activity.

Philosophy as a discipline is more of an activigther than a body of passive
knowledge. In other words, we learn philosophy bylgsophising. That is why it is
referred to as an activity; one can then raise ghestion of how to identify the
attributes of activity in this field of study. Ime& expression of a prominent modern
philosopher; Whitehead, philosophy is a seriesdvieatures of ideas. The adventures
cover all areas of human life and beyond, it emplayariety of approaches, methods
and styles with the primary instrument of reasonings a reasoned pursuit of
fundamental truths, a search for total, complet@eustanding, and a critical study of
principles of conduct, philosophy is of necessityma@erned with and relevant to every
other branch of learning and every area of life. dtmer to have wisdom and
philosophical knowledge, the philosopher considgrerything as subject of study.
However, in order to avoid being captive to thenfeaof reference within which we
live and think, every field of study, every view lifie, and every picture of reality
deserves to be made subject of philosophical stBdy.this cannot be understood
except the mode of philosophy is well formulatetie TSubject matter of philosophy
consists of the concepts, views, modes and techsiqu

Generally speaking, mode of philosophy can be de=dras the property of
philosophy. It can be described as attribute orpituperty of a substance, just as we
are aware of property of “matter” or take for imsta if we were asked to give mode of
say “water” it implies that we are to provide th@perties of “water” which include:
odourless, colourless and so on. Modes of philogadipérefore, are those attributes or
those things in it that make philosophy what itAs. earlier stated, philosophy is not
like any other fields, while it gives birth to tledields, yet, it unique modes
distinguishes it from others. While Descartes defithe term mode, using substance,
as a thing that does not depend on anything elsisfexistence, it is those attributes
in its primary stage, thus is the concept of mofl@hilosophy (Han van. 1999)
Spinoza on the other hand, formulates the doctinattributes and Modes when he
attempted an explanation of existence. He defittebuates as that “which the intellect
perceives as constituting the essence of substéblvees 2017).

There is a controversy as to what according to &qains the exact relation between
Substance and Attributes; whether the attributesnaerely what our understanding
ascribes to the substance or do they possess ailify rapart from the knowing
subject? Does Spinoza mean that the attributedyreainstitute the essence of
substance, or does he mean that the substance #&bs#tract and indeterminate unity
and attributes are ascribed to it by the humanl e
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By mode, according to Spinoza, “it means the modifon of the Substance or that
which exists in and is conceived through sometlutiger than itself.” The modes are,
therefore, the actual finite objects of the unieérd&lwes 2017) They exist in the
Substance and are conceived through the Substé@heg.have no independent reality
of their own. In fact, Spinoza’s theory of mode$asnded on a presupposition that—
the world of modes follows with geometrical necgsBiom God or substance. But this
presupposition is only a baseless imagination.

From an idea, what follows necessarily is also ide#he substance, not the reality.
However, in its generic speaking, mode of philogoha “how” rather than a “what.”
Philosophy showcases its qualities. While propkkeya quantitative determination of
something is a “what” or essence. A mode of phigois “way” in which philosophy
as an academic discipline exists.

3.2 Types of Modes in Philosophy

We can identify three modes of philosophy. Thesdesare:

I Speculative modes of philosophy
. Analytic modes of philosophy
ii. Prescriptive modes of philosophy

I Speculative Philosophy

This is the mode of philosophy which systematicaliywtemplates about and upon all
things. It is limitless as it deals with the rehings as well as the abstract things.
Primarily, speculative mode of philosophy is instesl in the search for order,
wholeness and linkages in the realm of experiel¢e.can recollect how the first
philosophers in the lonia city state began theitogbphy. Their philosophy began
with wonder, these philosophers speculate intotyealhey wanted to discover the
law that governed the universe. Not only that, thlsp searched for explanation of life
and creation. Through their pure reasoning, thenevable to come up with result, thus
it was a typical example of speculative philosophlye loania philosophers wanted to
understand the mystery of creation through spawelameans. Generally, Speculative
philosophy is the type of philosophy which triesbiing together all the sciences that
as biological, physical and social sciences. Ittstéo inquire about the nature of
different phenomena. To speculate is to go beytedeixperience, it is guessing in
other words. For example, when one asks such guestlike: is there an immortal
soul? Is there life after death? Speculative congégpsomething that cannot be
examined scientifically. It contains things that mme can see. Speculative modes of
philosophy can however be divided into two whick aretaphysics speculative, and
epistemology speculative.
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. Analytic modes of philosophy

Analysis reminds us that words have more than oeanmg, and things called by the
same name may really be different concepts. Thédicktion of concepts is often a
prerequisite to a proper understanding of a proldmich, in turn, is a prerequisite for
dispelling confusion and providing a satisfactomnyswer to some of philosophy's
ultimate questionsAnalytics mode of philosophy is thus concerned it meaning
of words. It tries to analyses the meaning of wosdsh as education, teaching,
training, indoctrination learning, curriculum, iligence and many others. In order to
separate these into components, an analysis isvetioThis aspect of philosophy
endeavour to shows where appropriate and how imgtense may come into logical
presentation of matter through the use of certammde In order words, analytics
philosophy examines issues and problems which @eusked in the world of
education (Akinpelu 1981).

iii. Prescriptive modes of philosophy

Prescriptive philosophy is the kind of philosophgitlooks to explain how the world
is. It is typical of the grand metaphysical systewh€ontinental philosophy; it rejects
sensory evidence and instead seeks to use purenréassay how the worldnust
logically be

In this place, prescriptive philosophy seeks tossabhdards, ground or criteria for the
judgement of values, conduct and art (Kneller 19Ptgscriptive philosophy seeks to

establish the objectivity or subjectivity of conteguch as good and bad, right and
wrong, beautiful and ugly and so on. This implieattprescriptive philosophy seeks to
establish some fundamental laws judging which astiare worthwhile and which are

not. Take for instance, why should education beceored with judgment of values?

3.3 Comparative Between Analytic and Speculative Modef Philosophy

Analytic philosophy and Speculative mode of philgsp tends to differ in certain
things. The following are the differences betwdentivo modes. While analytic mode
of philosophy focus is on logic, language, it afigtself with the empirical sciences. In
analytic philosophy, it inquiries into the meaniafjthe concept we use and try to
avoid to use vague terms that do not fit into tHegical, linguistic and empirical
methods. For example, square is a figure in eqdaks The language which used is
clear and gives us clear meaning of the concept.

But in speculative philosophy, philosophers tendise terms that do not fit with our
simple experience of the world in other words, thieg abstract words. For example,
‘Is there an immortal soul?’” The concept is an r@gstone, as it requires one to go
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beyond experience in order to find the truth of ¢bacept. Another difference is that
the concept of analytic philosophy can be examise@éntifically, that is, through
checking its validity. But in Speculative philosgphits concept cannot be
scientifically examined. , because it containsdkithat cannot be seen by anyone it is
unscientific philosophy for example, is there amiantal soul?

This concept is abstractive because no one cam s®il, and so scientific method
cannot be applicable. Also, in speculative phildgopeeking for new observation in

the fact that through observing things not thatptiebut only observing since there is
no why questions in speculative philosophy but ivalgtic philosophy it analyses

statements to break down the philosophical conceptaake clear understanding of
the concepts for example husband is a married thanefore a husband is analysed
concept while a married man is the analysis ofctirecept.

In a way, though the speculative and analytic [goiphy differs, but both speculative
philosophy and analytic philosophy assemble onihgl bring together the science
subjects like physics, biology as well as chemiatmyg social sciences. Also, it enables
the mind to critically reflect on issues beforeniakes a judgment. It enables man to
make clarification of what is right and what is wgoas well as making minds in quick
understanding of issues. Analytic philosophy ig ttype of philosophy which
examines the bases claims of religion science @mdse It is also called linguistic
philosophy. The following are the roles and funetioof analytic philosophy, its
emphasis is on the study of language and logicallyais of concepts.

Analytical philosophy analyses the fundamental aggion of all science. The claim

of physical science, social science or religiom;ifistance, the assertion “All bachelors
are unmarried” does not require any knowledge abwtvorld to conclude that this

proposition is true because the terms “bachelorsdms someone who is unmarried. In
analytic philosophy, efforts are directed towartisification. As human beings, there

are needs to clarify various issues in our lives,nged to clarify the ideas, concepts
and an assumption that embodies our existence.

Primarily, analytic philosophy is used to deschosophy that proceeds via analysis
by seeking to understand the composition of itsjesmibmatter out of simple
components. Analytic philosophy provides the staei® (analytic statement) that are
true merely by virtue of definitions of their ternisxamples of analytic statements are
“Frozen ice is water”, Bachelors are unmarried meNb addition meaning or
knowledge is contained in the predicate that is alo¢éady given in the subject.
Analytic statements are redundant statements whizsdication relies entirely on
definition.
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3.4 Value of Philosophy

One of the most fundamental questions that havé@aed philosophers throughout
the ages is the value of their theoretical vocatMpost especially, the question(s) is
directed towards the worth and relevance of phpbgoto addressing societal
problems. This quest for disciplinary relevancanslerstandable because philosophy
itself is traditionally seen as an attempt to pdevirational answers to important
questions of life and existence. However, there diverse views on the questions
about the value and relevance of the disciplinglifosophy. While some scholars
contend that philosophy was only relevant in thet @ad no longer relevant in this
contemporary era of ever-growing science and tdolgyp some people on the other
hand erroneously see philosophy as a disciplineishaoncerned only with abstract
realities. For such other people, philosophy haking to do with the real world. It is
seen as mere speculations that have no practguaifisance. On several occasions,
young students of philosophy, other non-studengghdbsophy and some parents have
posed some questions such as: What is the valyghitdsophy? What role does
philosophy play in our contemporary world? Why mugyou) study philosophy?
What do | (you) stand to gain by studying philosghiCan philosophy actually put
food on my/our table? The questions are too nunsef@mention.

The simple answer we shall give to all the commaalged questions on the relevance
of philosophy is that philosophy has a significaote to play in human life in
particular and the society in general. Howevels & great disappointment that a field
of study that ought to be the benchmark for hunmaellectual development has been
relegated by many people and the effect of negigctor relegating it to the
background gives room for the many problems Nigesaciety (as with some other
underdeveloped nations of the world) is battlinghwiFor sure, philosophy brings
about authentic human relationship which is needechational development. This
assertion will not be clearer unless we examinevtiae of philosophy from various
perspectives in relation to human existence in soeiety and to educational
development.

3.4.1 Philosophy and its Socio-Political Value

Among some of the fundamental issues and questi@ispreoccupy human’s mind
revolves around, the essence of the state, whydvidual must obey the government,
what should be the role of government to the aitszeand vice versa, can there be a
just society, and so on. These and many more aue ithat philosophy attempt to
investigate in relation to human society. It isimportant that Aristotle describes man
as a being by nature a political animal living ve tommunity. It is natural for man to
live in a state. Thus, for Aristotle as cited byr@sa (2007), “he who lives outside the
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state or who doesn’t need a state is either a loeast angel”. In regards to this, each
and individual is a product of community, where thell being of an individual is
mostly based on determinant according to the coniphuvell being. The value of
philosophy in human socio-political existence canhe underestimated in human
community, as a field of study that is critical mature; philosophy critically
examining process of attainment and keeping an stezety.

As far back as the time of Plato and Aristotle Iggophers have been concerned with
the identification of the ideal political and so@oonomic principles that would best
enhance the development of society and the promatichuman welfare. This value
is still maintained in the enterprise of philosogillypresent period. The principle of
some of these philosophers serves as the guidingiples of the diverse sectors of
society. To a larger extent, philosophy may bethygtescribed as social architects of
the society because it designs the general somahefiwork which condition the
structure of societies and the kind of activitiesbarked upon in the society. Take for
instance the works of philosophers like John Lodkeques Rousseau, and many more
constitutes the theoretical base upon which therdbdemocratic institutions of the
west are founded

3.4.2 Philosophy as an Instrument of Liberation

Philosophy is valuable for its effects on thoseirgssto know more and those who
study it. That is one of the reasons why it is wkedi as the love of wisdom. Some
people often assert that philosophy is “life chaggiand that particular philosophers
have made such an impression on them that theylileetated” by them. Today many
people discuss philosophers such as Descartes, Mthiavelli and others western
philosophers, likewise African scholars like Sopké&uwole, Julius Nyerere, Olubi
Sodipo among others as philosophers that oriethiaie mind towards life. The most
important value of Philosophy is that ‘it makesraalise that we are all prisoners of
our own comprehensive doctrines’. Much like thesgniers in Plato’s allegory of the
cave, philosophers may feel that they have only sbadows of reality prior to their
philosophical journey. It is possible that we adlibve all that we see around us are
real, that the world is black and white or thatréhis a little substance that make up the
world, it is possible for most of us to be dogmadi@very belief system, until we have
the courage to ask deep questions about the sitnplgsmost important questions in
life like: “why do we exist?” “What happens when w&?” “What is a good life?”
“What is happiness?” “Why does the sun rise eveoyrmimg and set every evening?”
The effect of asking such questions is that it deves our mind and world. And
philosophy is exactly doing that. Omoregbe (199€jras that philosophy attempt to
rationally find an answer to some of these fundaaleand basic issues about the
ultimate reality of human existence when we refacour experience.
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3.4.3 Philosophy as General Problem-Solving Skills

The study of philosophy enhances a person's prebtdving capacities. Although,
philosophy is a field of study without a stable \wmas to any arising question, yet
through its tools it attempts to resolve problenenidfy with skills. Students of
philosophy are well equipped with intellectual Ekiinore than a lay man. Through its
general solving skills, it tries to expose the paosl cons about an issue to enable the
individual attempt solutions to the problem at hahdelps us to “analyse concepts,
definitions, arguments, and problems. It contribui® our capacity to organize ideas
and issues, to deal with questions of value, anektract what is essential from large
quantities of information.” It helps us, on the dmnd, ‘to distinguish fine and subtle
differences between views and, on the other haaddiscover common ground
between opposing positions. Also, the knowledgphitbsophy helps us to ‘synthesize
a variety of views or perspectives into one unifidtble.’

3.4.4 Value of Philosophy to the Society

Philosophy has always played a special role inefitablishment and formation of the
outlook of a person. It is the main function of tréentation of a person in the world
of nature and society. Everyone at some pointbeir life are faced with the need to
choose and thereby exercises their freedom. Plplgsbelps man to make the right
choice. Engaging the world of values, it creatdsievdheory to solve the problem of
choice. It provides a scale for assessing phenonestablishes a hierarchy of values
and promotes their revaluation in a changing waltlds important to know that the
history of mankind is knowledge history in itseticaworld around, which is based on
practical activities. Now, there are profound ches\qh the content of public practice
in the conditions of search of the solution of ngreblems and therefore there is a
need for development of the theory which has toardy reflect correctly, but also
define an orientation of modern social developméilosophically minded person
imagines the main trends of the development ofsbed, society and knowledge. The
person can also correlate his/her life with thesads and to understand his/her place
in this development. Philosophy forms the worldvieWw people, as it largely
determines their behaviour and approaches to d@emiaking in a particular problem.
Philosophy plays a significant role in solving giblproblems. Its main function is to
form a world view and to also have an indirect usfice on the development of
practical solutions.

3.4.5 Philosophy and Other Disciplines

Philosophy cannot e disparaged in our ability malerstand other disciplines. Many
important questions about a discipline, such d& hature of its concepts’ and ‘its
relation to other disciplines,” are philosophicalnature. Philosophy of science, for
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example, is needed to supplement the understamditige natural and social sciences
that derives from scientific work itself. Philosgplof literature and philosophy of

history are of similar value in understanding themlanities, and philosophy of art

(aesthetics) is important in understanding both vlsial and the performing arts.

Philosophy is, moreover, essential in assessingdhieus standards of evidence used
by other disciplines. Since all fields of knowledgmploy reasoning and must set
standards of evidence, logic and epistemology hageneral bearing on all these
fields.

SELF-ASSESSMENT EXERCISE
With concrete examples examine the roles or funstmf analytic philosophy?

4.0 CONCLUSION

Philosophy is a field of study that is very unigaeature. It is unique in the sense that
it is a field of study that gives room for indivialubeing to determine subject to critical
reason, an ideal mode of expression to any philusapdiscourse. Its property has
given a wider view to see its relevance to all aspé human existence. The study of
philosophy helps us to enhance our ability to sgiveblems, our communication
skills, our persuasive powers, and our writinglskil

5.0 SUMMARY

Our focus in this unit so far has been based onenamdl value of philosophy. Attempt
was made to clarify the concept of mode which digsithe attribute of philosophy
which differentiates it from any other field. Hetleree modes of philosophy were
discussed, which are (i) Analytics, (ii), Presakipt and (iii), Speculative modes. More
so, value of philosophy was also explained.

6.0 TUTOR-MARKED ASSIGNMENT

I What do you think should be the role of philosoptyiuman society?
il. Identify the difference between speculative andsguiptive mode of
philosophy.
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UNIT 4 PHILOSOPHY AND ITS BRANCHES

CONTENTS
1.0. Introduction
2.0. Intended Learning Outcomes
3.0. Main contents
3.1. The Subject matter of philosophy
3.2. History of philosophy
3.3. Metaphysics
3.4. Epistemology
3.5. Ethics
3.6. Logics
3.7. Sub-branches of Philosophy
4.0. Conclusion
5.0. Summary
6.0. Tutor-Marked Assignment
7.0. References/Further Reading

1.0INTRODUCTION

Philosophy is an academic discipline that exercreason and logic in an attempt to
understand reality, more so answer fundamental tigmss about knowledge, life,

morality and human nature; this justified the claimat classified philosophy as the
root of all knowledge more so the mother of allcghine. As an academic discipline
its tentacle spread across all areas of studid®e &itree, philosophy spreads with
different branches; these branches of philosophgll dbe discussed in this unit.

Knowledge of philosophical branches will add moigngicant value to our previous

knowledge discussed in the last unit where valuyghdbsophy was discussed.

2.0INTENDED LEARNING OUTCOMES

By the end of this unit, you will be able to:

identify the main traditional branches of philosgph

explain the relevance(s) of each of these branichieslividual human existence
discover the contributions of all the branches dfilgsophy to human
knowledge

state the interconnectivity that exist among &l ihanches discussed.

discuss how different views on the major branchiegholosophy led to the
formulation of world views or philosophical schoolsthought.
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3.0MAIN CONTENT
3.1.The Subject Matter of Philosophy

A prominent modern philosopher; Whitehead descripkitbsophy as a series of
“adventures of ideas”. The adventures of ideas rcalleareas of human life and
beyond. (Henning 2015). Philosophy also employsietias of approaches,
methods and styles with the primary instrument edisoning. As a pursuit of
fundamental truths, a search for total, completgeustanding and a critical study
of principles of conduct, philosophy is of necessibncerned with and relevant to
every other branch of learning and every areaef In order to have a wisdom and
philosophical knowledge, philosophers therefore sagr everything also as
subject matter of study for philosophy. Howevencsi in order to avoid being
captives to the frames of reference within whichliwe and think, every field of
study, every view of life, and every picture ofligetherefore deserves to be made
a subject of philosophical study. Thus, the subeatter of philosophy includes
the concepts, views, issues, problems, methodseghdiques.

Philosophy as a field of study takes nothing fanged, makes no assumption, and
permits no idea to escape critical scrutiny. By mgluse of its branches, it begins
with an investigative curiosity about what things,avhy they are, how they came
to be, what could become of them and so on. Thatogums that arise from this
searching (e.g. what is democracy, what form ofegoment can be rationally
justified, what is the nature and extent of humaavidledge, must we always have
evidence in order to know, what is life, can wed&aowledge of everything, how
should one live his or her life and so on) conaggreach of the major aspect in
human existence. All these and many more are sdrtteecsubjects of interest in
philosophy and they are identified and resolvedraking used of its fields. These
issues and interest are treated under various lean@and sub-branches of
philosophy which often overlap. However, this oapging is to be expected since
the fields are all concerned with the same totalftgxperience and understanding.
However, there are crucial differences in the aansg the approaches of these
branches of study.

The main areas of the study in philosophy includetaphysics, epistemology,
ethics, logic and aesthetics. There is also Histaryphilosophy; philosophy of

mind, philosophy of education, philosophy of lamdaso on. These branches of
philosophy shall be given elaborate analysis.

3.2. History of Philosophy

You must understand the history of philosophy a&sftindamental part of philosophy.
It describes the life bone of philosophy and teibecause, it discusses and also keeps
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record of the beginning and growths or developnoénthilosophical inquiry. Under

the history of philosophy, you will study philosapk’ works both major and minor
and their whole philosophical contributions durthgir periods in the development of
philosophy. This historical period in the history philosophy is categorise into
different epoch which include the Ancient, Medievilarly Modern, Modern, and

Contemporary periods and their notable philosopHersust be stated clearly that in
the history of philosophy, each period is identfigith a particular philosophy.

You also need to note that the history of philogofgeeks to understand great figures,
the influences of others on them and their inflgean others, their contributions to the
intellectual outlook of their time and works as Whad their importance and relevance
to contemporary issues.”You must also understaedhitory of philosophy to be
concerned with separate study of development dbgbphy in a single nation and
continent, races or from one standpoint or accgrtbnthe orientation. This is why we
talk of Greek philosophy, European philosophy, édn philosophy, Eastern
philosophy and so on. The history of philosophypes you the opportunity to know
major movements and periods within a nation, raoafinent or culture. Examples of
these are British empiricism, German idealism, io@mtal rationalism, and African
pluralism. The period also includes internationavements which have a substantial
history such as existentialism, phenomenology,Mackism.

The central focus of this branch of philosophyhatt“the historian of philosophy is
interested in the factors that influence the groankd change of ideas.” Thus, history
of philosophy attempts to show “how philosophy andiety are mutually related, how
the great debates continue to be kept alive arevaat from age to age among the
human race.” It also provides ‘an insight into titbeer sub-branches of philosophy’.
This is because, “the historian philosophy in histdrical study soon becomes
exposed to and involved in the substantive issunes pgoblems dealt with by the
philosophers or period of his study and he come®#&the various interconnections of
such issues and problems in different dimensiongaimous areas of learning”. The
history of philosophy reveals many of the foundagioof human civilisation and
indicates the options and directions availablemamving forward, in the struggle to
answer satisfactorily the question of human life.

3.3.  Metaphysics

According to Encyclopaedia of philosophy, “metapbyss two Greek words which
literally means “after the things of nature”, olwsty, beyond empirical world”. In the
cause of your study, you would have read in soteealiures that Aristotle is the father
of metaphysics, but you need to know also thattbed “metaphysics” was not from
Aristotle himself, the word was introduced by higpp Andronicus of Rhodes. This
was after his arrangement of all the works of Aist under various headings like
physics, Logic, politics, etc., and he did not knatvat to call the other works that
cannot be group under these headings because thee ra& the works does not
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conform with those already arranged, he then caleduo call it meta-physics, that is
beyond physical or physics. But let me tell youehéhat metaphysics has many
concepts and it is from these concepts that we Wavious definitions. Critically
speaking, metaphysics can be defined as “a philosabstudy whose object is to
determine the real nature of things, to determireerheaning, structure and principle
of whatever is. In order words, it can be summadriae the study of reality”. In his
view, Munitz (1979) defines metaphysics as the gjt@sa view of the world and of
man’s place in it which is arrived at and suppoiteé critical and logical way. By
Munitz’s definition of metaphysic you will undersigh metaphysics to mean the study
of empirical world. However, you need to know thmaétaphysic goes beyond the
study of empirical world; it only uses the ‘empaicworld as the instrument of
knowledge for the study of reality’.

Metaphysics is an enigmatic field of study that gdmeyond the physical world.
According to Tim (2004). Metaphysics is concernetl anly with the nature of things
that exist in space and time, but also with theurgabf things that might not. It is
concerned, for example, ‘with the nature of soemhlhbstract entities, entities such as
numbers, sets, and propositions’.

Metaphysicists have “traditionally been concerneth wnaking the world intelligible;
they have devoted attention to the constructiosystems which purport to describe
nature of the world as a whole”. What you must usdad about metaphysicians is
that they claim to make ultimate statement abaeality and nature of things. This is
why metaphysics is described as the study of beingeality. Thus, metaphysics
attempts to explain the nature of the real wohid,tature of existence.

It is also important for you to know that metaplegsallows human beings to think
curiously about this world and the world beyondih@es, we should note here that the
idea of metaphysics makes us to hold the viewtthere are two possible worlds; the
world of appearance and the world of reality, idesrwords the world of belief and the
world of knowledge. This is why metaphysics is stimes described as the theory of
nature. It is the theory “about the nature of mad the nature of the world in which
man find himself’. There are lot of questions canagg “the nature of man and his
existence”, “the purpose of man on earth”, “thesteaaice of God and the problem of
evil in the world”, “where and how soul is locatetfiese and many more are some of
the issues metaphysics try to investigate. Viewinghis way, we can say that
metaphysics has as its central concern the fundai&nucture of reality as a whole.
The concerns of its investigations are thereforet ‘tonfined to the realm of living
things (as are biology’s investigations) or to tealm of mental states (as are
psychology’s) or to the realm of the physical (es@hysic’s)”.

As we discuss the meaning and nature of metaphygitsneed to know that one of
the fundamental and crucial issues in metaphysadred on the legitimacy and
relevance of metaphysics. While some have argusidthle legitimacy of metaphysics
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rests on a controversial thesis about truth, nam#iat truth is, “single and
indivisible”, in order word, this is the thesis thauth is universal and non-relative,
some other people have denied this view. Thosedeny this thesis are of the opinion
that “what is true for one culture or historicaloep might not be true for another, or
that different cultures or historical epochs mighve, or find themselves in, different
and even incommensurable realities”. However, pema to observe here that this
sort of disagreement can also be seen as a meteqhgse. This is because; to have
this sort of dispute is to have “a dispute over filmedamental nature of reality”. We
need not settle the dispute to see that we argdoéetaphysics as soon as we have the
dispute

Among other issues examine in metaphysics include:

Concept of space and time

Concept of appearance and reality
Concept of permanence and change
Problem of evil and existence of God
Universal and patrticular, etc.

However, in this modern period, the subject matfemetaphysics is being reviewed
and philosophers have been focusing on reconsiguctietaphysics away from the
ancient philosophers’ conceptions and analytic gsophy is given birth to from
metaphysics which is basically the “anti-metaphysic Analytical philosophy is
known to be “a method of approaching philosophprablems through analysis of the
terms in which they are expressed.” This is assediawith Anglo-American
philosophy of the early 20th century who raisecéhchallenges against metaphysics
which include:

e Scientific (logical)
e Pragmatical
e Phenomenological

3.4. Epistemology

Generally speaking, Epistemology; one of the traél branches of philosophy is an
umbrella term used to describe the study of phpbsmal problems that has to do with
human acquisition of knowledge. Epistemology attsmpo answer important
guestions such as:

I Is knowledge possible or is it just belief?

i. Is science truly objective and beyond doubt?

iii. Are there things we cannot doubt?

\2 How much evidence is needed for us to be certaiwludt we claim to
know?
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V. Can we trust our senses?

The history of epistemology can be dated back eodtys of Plato and Aristotle and it
is from the Greek words episteme (knowledge) angloso (word/speech/study).
“Epistemology is ‘the study of how you know, whatdé knowledge is and what it is
founded on’, ‘what is/are the differences betweravwedge, belief and opinion’, and
‘whether you can know anything at all with certéid So, you will observe that
epistemology as a major branch of philosophy wastso be continually questioning
what you think you "know,"” and wants every humamgeo be asking themselves
what the basis of the knowledge they lay claim to.

It is important for you to know that every field biman inquiry and knowledge can
be traced back to epistemology. Thus, epistemolegybranch of philosophy that that
questions the claims to knowledge in any inquinkebwledge yielding venture with
the ultimate aim of eliminating the possibility efror in acclaimed possession of
knowledge.

You must also note that several philosophers haweecup with different theories

about the nature of knowledge, Plato, Aristotlearfeis Bacon, Descartes, Thomas
Hobbes, St Augustine, Kant, John Locke and manyenmave propounded various
theories about the nature of knowledge. Plato esame along to discuss what
knowledge is and where it can be found. From tpbisophical analysis, we deduce
that the major issues that are discussed in epistgiy can be divided into:

I. The nature of knowledge and the general conditibasmust be satisfied by
any genuine claim to knowledge.

il. What is the scope, extent, means and avenues valéahge?

ii. What is the standard or criteria by which we cdmaiéy judge the truth and
falsity of our knowledge?

iv.  Whether it is even possible to acquire knowledgealit is absolute
knowledge possible.

V. The issue about knowledge in other disciplines.

3.5. Ethics

Ethics is a branch of philosophy that is concerwdtl actions and behaviour of man
in the society. Etymologically, ethics is from tl@eek word “ethos”, which implies
character or personal character. It is the brariciphilosophy that deals with an
investigation into the nature of a virtuous life the right way of to live. “Ethics is
concerned with understanding and evaluating theacker of individuals”. It studies
“moral values and standards by which we oughtwe”lilt is important for you to
know that ethics is sometimes refer to as ‘Morallgsophy’. Also, you must
understand that the problems of ethics or mordbpbphy are one which everybody
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seems to be familiar with and these problems aris@® questions that relate to
human conduct and are usually ask in everydayAifeong the questions it asks are;
“is abortion right?” “Should | cheat during examiioa?” “Should | tell the truth or
not in the face of danger?” “What is the good be man?” “Is there a standard of
right by which all human actions can be judged?’stich a single standard exists, on
what basis will it be determined?” “What does goestor badness of human conduct
mean?” “Does right conduct imply curbing our natudesire, or seeking their
fulfilment, or some other alternative?” “What istg®’ “What is obligation?” “How
should human being conduct themselves in the s&iéWhat general ideas should
they pursue?” These and many other related quasdienquestions on ethics or moral.

Difference between Morality and Ethics

Whereas morality concerned with “habits, mannedssotial manners”, “ethics on the
other hand is a philosophical study of how humandseshould conduct themselves in
the society”. Hence, we can conclude that ethiesdscipline that studies morality.

Classifications of ethics
Ethics can be classified into 3, and these are:

a. Descriptive ethics
b. Normative ethics
c. Meta-ethics

1. Descriptive ethicsThis kind of ethics is concerned with the existingpral
behaviour of a community/ society. It basicallylies on what is perceived as good or
bad i.e., moral codes-It does not judge; it onlgades.” It asks the question; “How
ought we to act?”-It does not ask; “How do we act?”

2. Normative Ethics-Normative ethics seeks to identify and formulat@cal norms
and standards. It focuses on articulating the dbaraof good behaviour to be
acquired. It is characterized by the “ought”. laexnes the consequences of human
actions.

3. Meta-Ethics- this kind of ethics attempts to determine, if alarclaims have clear
essential meaning. Attempts are made to analyseeapthin the norms of ethical
claims and values. An example is the philosopherguiries into the legality of
abortion, the rightness or otherwise of self-kdlifeuthanasia).

The summary of all | have said above is that ethamion is an action that is
performed by a moral agent, i.e. a normal person wdn reason correctly and can
also take responsibility for his actions. Also, ethical action is an action that can
attract blame or praise.
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3.6 Logic

Etymologically, logic is derived from the Greek wlokogoswhich means study, or
discourse.Logic as a branch of philosophy is concerned wit@ various forms of
reasoning and how to arriving at genuine conclusidhis the science of critical
reasoning and explains rules and principles thateghuman reasoning or thoughit “

is a set of rules and techniques for distinguislgngd reasoning from bad”. “Logic
develops precise criteria for evaluating reasorng develops methods for applying
those criteria to particular instances; includes the system of statements and
arguments”.“As one of the major branches of philosophy, Logies to avoid the
imaginary or assumptions without real logical proof

Although, there have been arguments among philasspin whether logic should be
a branch of philosophy or not. These arguments baea based on the perception that
“critical discussions, analyses, evaluation, amalaiand many others which
characterise philosophical field presuppose logieasoning”. What this suggests
therefore is that every philosophical enquiry dedsafogical reasoning and mental
processing.

Logic, theoretically, is enunciating the principté reasoning. Reasoning is about
thinking thus, logic is about man’s mode thinkirgyan individual being. It therefore
means that logical principles enhance and strengthan’s thinking skills or man’s
habits of thought. The core of logic has alwaysnbée study of inference. Logic is
the study of methods and techniques or principledistinguishing correct and
incorrect reasoning Copi, (1978), This imply thae tstudy of the principles of
reasoning especially of the structure of propossias distinguished from their content
and of method and validity in deductive reasonsithe major concern of logic

Perhaps, you should be informed that to a greanéxthe knowledge of logic will
enable you to acquire the art of logical reasorang judgment. All rational human
being thinks, even though not all thinking may healdied as rational or correct
reasoning. The discovery of logic in as an acaddimid enhanced rational thinking.
To share in the word of Copi, if thought refersatoy process that occurs in people’s
mind, not all thought is an object of study for tbgician, all reasoning is thinking but
not all thinking is reasoning. (Copi,1978: 12),

3.6. Sub-Branches of Philosophy

Social Philosophy:

Social Philosophy is one of the main and importanainches of Philosophy. It is the
thoughtful consideration of human society. It givesight into the actual activities of
human beings in the society. Social philosophyhés gtudy of questions about social
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behaviour and interpretations of society and soiatitutions in terms of ethical
values.

Aesthetics:

Aesthetics is the branch of philosophy which isagned with definition, structure
and role of beauty, especially in the art. Moreadoitg, scholars in the field define
aesthetics as “critical reflection on art, cultamed nature. The term “aesthetic” has
been used to designate an experience, the quélayn @bject, a feeling of pleasure,
classicism in art, a judgment of taste, the capaafitperception, a value, an attitude,
the theory of art, the doctrine of beauty, a stditthe spirit, contemplative receptivity,
an emotion, an intention, a way of life, the fagulif sensibility, a branch of
philosophy, a type of subjectivity, the merit oftegn forms, or an act of expression. It
is more scientifically defined as the study of sepsor sensori-emotional values,
sometimes called judgments of sentiments and taste.

Philosophy of Education Fairly self-explanatory. A minor branch mainlynoerned
with what is the correct way to educate a person.

Philosophy of History. Fairly minor branch (not as minor as educatia@alhough
highly important to philosophers like Hegel andghavho followed him, most notably
Marx. It is the philosophical study of history, pewlarly concerned with the question
whether history (i.e., the universe and/or humadikia progressing towards a specific
end?

Philosophy of Law: Also called Jurisprudence, it is an allied bran€tphilosophy that
study issues in law, attempting to discern whatbhst laws might be, how laws came
into being in the first place, attempting to detirhuman laws from natural laws,
whether we should always obey the law, and so @weyer, it must be clarified that
Law isn’t often directly dealt with by philosophers

Philosophy of Mathematics Concerned with issues such as, the nature odtizans
and symbols (numbers, triangle, operands) of madtiemthat we use to understand
the world, do perfect mathematical forms existha teal world, and so on. Principia
Mathematica is almost certainly the most importaoik in this field.

Philosophy of Language: his is one of theancient branches of philosophy which
gained prominence in the last century under Witstgan. Basically, philosophy of
Language is concerned with how our languages afbect thought. Wittgenstein
famously asserted that the limits of our languagesk the limits of our thought
(McGuniness 1961).
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Philosophy of Religion: Philosophy of religion is concerned with fundataémssues
relating to Man and God and the existence of Gddosophy likes to use reason as
the ultimate authority.

Philosophy of Sciencethis is also Sub — branch of Philosophy that fesusn the
Study of science and other related issues concémwhether scientific knowledge
can be said to be certain. Apart from the studwofks of science, philosophy of
science deals with some fundamental questions iBnse such as: (a) can science
really explain everything, (b) Does causation sealist, (c) Can every event in the
universe be described in terms of physics and so on

SELF-ASSESSMENT EXERCISE

Do you agree that history of philosophy should basidered as part of the main
branches of philosophy?

4.0 CONCLUSION

In conclusion, we have discussed all the relevamtent about branches of
Philosophy, along with other important details. pat it exactly, “Philosophy is a
comprehensive activity that is undertaken mainlgaose of the unyielding desire to
search for the truth and equally an effort to knibve hidden realities truths about
themselves”. Students who are in Philosophy prograne engaged in a pursuit of
asking, answering, and resolving problems tracedableany of the branches of
philosophy.

5.0 SUMMARY

This unit has so far examined the main and subebesof philosophy and the subject
matter of each. It can be stated that all thesedes geared towards the same goal of
philosophy which is the attainment towards ratipialtical, systematic and objective
study of man and nature. In short, all the brandigzhilosophy promise knowledge,
wisdom and understanding of things in the univéose¢he betterment of who seek for
it.

6.0 TUTOR-MARKED ASSIGNMENT
I Is there any connection between metaphysics arseepology as branches
of philosophy?

i. Why do you agree that all the branches of philogagie closely related to
logic?
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MODULE 2 NATURE OF PHILOSOPHY AND EDUCATION

In our previous module, an attempted conceptuaisain the concept of philosophy
was done. We explained what constitute philosoghwara academic discipline, what
philosophy is not, the mode of philosophy and @kie to human knowledge. The last
unit of the module focused on the branches of pbpby, where various branches
were identified, among which is philosophy of edigra identified as one of the sub-
branches of philosophy. These sub-branches of stiedy with the application of
philosophical methods and its tools to investigatd synthesis issues discuss in these
field of study (philosophy of education, philosopdiyLaw, philosophy History etc). It
is on this premise that the focus of module twol W& concerned with nature of
philosophy of Education. This module will therefoné¢roduce you to the meaning of
education, the aim and goals of education, whabgbphy of education entails, the
relationship that exist between one main branclplofosophy; which is theory of
knowledge (Epistemology) and education.

Unit 1 Concept of Education

Unit 2 Aim and Objectives of Education

Unit 3 Idea of Philosophy of Education

Unit 4 Relation of branches of Philosophy to Eatian
Unit 5 Relationship between Knowledge and Edocati

UNIT 1 CONCEPT OF EDUCATION

CONTENTS

1.0 Introduction
2.0 Intended Learning Outcomes

3.0 Main Content
3.1 General Overview on the Concept of Education
3.2 Clarification Between Concept of Education @ttder Similar Concepts
3.3 Functions of Education
3.4 Attributes of an Educated Person

4.0 Conclusion

5.0 Summary

6.0 Tutor-Marked Assignment
7.0 References/Further Reading

1.0 INTRODUCTION
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Education is an indispensable factor in any humaciesy, whether in term of
individual self actualisation, socio-economic exiges, national development, or
international relation. But education like otheapiortant enterprises needs philosophy
and this also explain the conception of philoso@sy under labourer discipline.
Philosophy is employed in the field of educationctarify and conceptualize some
basic concept relating to the subject matter ofcatian. This unit will therefore
introduce to the concept of education as that wigisbs beyond the narrow view of
some people’s assumption that education is bagibaked on what goes on within a
four-wall room. The unit will also lead you to threportant of specifying the ends that
education ought to follow in an attempt to meetwith the its proposed goal in the
society

2.0 INTENDED LEARNING OUTCOME
By the end of this unit, you will be able to:

discuss the meaning of education

analyse the origin of education

explain the purpose of education inhuman society
identify the different forms of education.

3.0 MAIN CONTENT
3.1 General Overview on the Concept of Education

One of the features that differentiate human baimgy more so, makes him/her unique
from any other living creatures is his conscioudlitgb “Human’s consciousness
serves as tools for their learning ability to geg@aintance and learn for themselves
things around them in their activity, through th®gess of consciousness come into
conclusion to what he calls education”. When tajkabout education people often
confuse it or reduce it to mere schooling. To thwke thinks or feels this way, what
come to mind when the word education is mentiosquaces like schools or colleges.
The problem with this is that “while looking to pepeople learn, the way a lot of
schools and teachers operate is not necessarilyeteorg we can properly call
education”. Although, different interpretation amisconception has been given to the
word “education” by different people. However, yooust understand from this
beginning that education is not an activity thaumlertaking for its own sake. But
then, it is an activity that leads to the attainbarcertain form of knowledge.

There are quite different views about what educasioould be for. This does not only
depend on peoples’ understanding but also and mnguertantly, depending on the
values and conceptions they have about what educatight to achieve. It is actually
difficult to make a clear statement about what ghiepose of education should be, or
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what education is? However, for academic purpaosecéarity of this unit, as a student
of philosophy some clarification on the above psgoan be made.

The word education as a field of study derivesat# from the Latin word “educere”
(to form or train) and “educare” to lead out. Begiatie etymological definition of
education, attempts have been made to define edndabm different perspectives.
Right from Plato’s era till date, the definition eflucation has been very problematic
just like the definition of philosophy. Ordinarilgducation dominates the whole life of
an individual from cradle to the grave or birth death. Education is a continuous
process which goes on throughout one’s life. Hnsendeavour from the womb to the
tomb. Tuijuman (1986) calls it structured learnifrpm cradle to grave, this
implies that the concept of education can be view‘'alearning process in
human life. This learning process must pass on isatvskills to individual
members of any society”. It is those skills learnexdhich will in turn lead
to human development. Like it was mentioned befthe, approaches of individual
scholars determine the scholars’ definition of edion. For instance, Education could
mean training of the entire person to enable hitnomby to be able to read, write and
calculate or to be proficient in job, but also tabkle him to fit himself for a living in a
society. In this regard, Akinpelu (2005) viewed ealion as a process of initiating an
individual into the larger society. In another sereducation involves the bringing of a
child in the community and constantly training hionadjust himself to the changing
world around him (Fasanya 1981). It is a speciat mameans by which human beings
move away from the level of ignorance. You can a&isev education as the means of
“socializing employed by human beings”. From theo\ay education as a process
indicates that it is a life process. So, in a wag, can maintain that education begins
from birth and only end when one departs from wosld.

Education could also refer to any act or any expee that has a formative effect on
the mind, character or physical appearance ofrttliwidual. In the same sense, it has
been asserted thatlucation is the art of training a person intelledyy morally and
physically. It is described as the best legacy plaaénts could give to their children. It
gives young members of the society the abilityearh about the expected behaviour
of the society; “they learn the rule of polity”. &chtion alsoserves as a means by
which the society ensures its stability. Thussithe sum total of the culture which a
society deliberately gives its younger generatioorder to qualify them and raise the
level of improvement it has attained’ (Fasanya 3981

What we are saying here is that education is agsefpil activity. It is often carried out
with the aid of a teacher or educator who usesrticptar method to teach the learner
something desirable. “It is a process of invitingth and possibility, of encouraging
and giving time to discovery”. It is, as John Dew@976:10) put it, a social process
that is a process of living and not a preparation future living’. In this view,

educators look to learning and being with otheteammthan acting upon them. Their
task is to train dducerg, to bring out or develop potential both in thelmes and
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others. It is an activity that takes place in theisty; as man constitute what is referred
to as society. According to Durkheim (1956) claintiea:

It is society as a whole and each particular social
milieu that determine the ideal that educationiseasl
Society can survive only if there exist among its
members a sufficient degree of homogeneity,
education perpetuates and reinforces this homotyenei
by fixing in the child from the beginning, the essal
similarities that collective life demands. But dmet
other hand, without certain diversity all cooperati
would be impossible; education assumes the
persistence of this necessary diversity by beigsglfit
diversified and specialized.

If you digest Durkheim’s position well, then youlmiinderstand his position suggest
education to mean “an instrument in man’'s hand teatise for the purposef
organizing an individual and the social self, thand theWe into disciplined, stable
and meaningful unity”. “It is a process by whichetindividual acquires the many
physical, moral, social capacities demanded of bynthe group into which one is born
and within which one must function”.

What you will learn from the above discussion iatteducation is a broader concept,
and attempts to define it goes beyond the activit goeson in the classroom. It is
also more than the process of knowing how to rembdverite. Each definition will only
reflect the perception of the individual on whag ubject matter of education is taken
to be by such individual. But then, some of thedamental question that raised by
philosophers of education include:

a. who is an educated person, if the concept of educa not really about reading
and writing?

b. who should teach and what should be learned? rdeatipat education is solely
based on training of the mind to knowing the truth?

It is important to let you know at this point thahatever attempt that we may make to
answer the above and other related questions frbilspphical point of view, a
consensus cannot be reached on the subject mBtisris basically because there are
different philosophical views as there are manyosth of thought in philosophy of
education.

3.2 Clarification between Concept of Education an@®ther Similar Concepts
An important question you should ask yourself iedfication means the same thing as
training and learningFirst, | would like you to note thaducationis not the same as

training, although, training is one of the ingredients d@i@tion. “A person who has
been taught to repair refrigerators, drive an aotaia, or play basketball can be said
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to have received training, but such training perdses not constitute education”.
“Training can be described as scheme designedrtergee expertise for skills needed
to perform a particular job or series of jobs.rigares the trainee for work and life”. It
is attained generally through “practical exposuoejdb, or informal institutions
established for the purpose of providing exposarestjuired skills. The emphasis in
training is on practical work and demonstration”.

Similarly, while learning is a necessary part of education, not all formgafning
lead to education. Monkeys, birds, and rats camlé@m experience, and they can
even be trained, but we would not say they candoeaed. This is probably because
they lack the form of intelligencenique to human beings that is crucial for learning
the kinds of things that are central (Mohanan 201€gac Asimov, as quoted by
Mohanan (2010) sums up the distinction between Imgraad animals as follows:

Man ... has certain attributes that no animal hash&tethe
capability to remember the past in great detailfor@see
possible futures in almost equal detail, to imagine
alternatives, to weigh and judge in the light ofstpa
experience, to deduce consequences from premises —
to base his behavior upon all of this by an actreé will'

Education is therefore the process of actualizitgitws unique to the human mental
potential.

3.3 Functions of Education

The role of education in a meaningful human socieaynot be underestimated.
Education is essential for every society and irdhiad. It is life itself and not a
preparation for life. All persons in the societyvlatheir inborn characteristic and
qualities that are peculiar to the individual. dtimperative for these qualities to be
developed for the improvement of the society. Thaggjcation plays the vital role of
harmonizing individual qualities for overall socatd national expansion. It enables an
individual to become conscious of his highest aalil goal. According to Swift (1969),
there are at least four functions of educationociety. The key functions and roles of
education towards individual, society and counteyas discussed below:

I education inculcate value and standard of the socie

i. maintenance of social solidarity by developing ihildren a sense of
belonging to the society together with a commitnernits way of life

iii. transmission of value which comprises the sociatdmge

\2 development new knowledge
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Aside these basic functions of education as indetdly Swift, education performs
other function to an individual and the societyaaghole. Some of these functions also
include:

(1) Development of inborn potentialities - Educatleelps a child to develop the inborn
potentialities imbibes in the child.

(2) Modifying behaviour - Education further helps modify the past behavour
through learning and through different agenciesdafcation.

(3) All-round development - Education aims at ttler@und development of child-
physical, mental, social, emotional, and spiritual.

(4) Preparing for the future - After completion eflucation the child can earn its
livelihood getting proper education, which has prcd/ity. The education should be
imparted according to the own interest of the child

(5) Developing personality - The whole personaldf the child is developed
physically, intellectually, morally, socially, abstically and spiritually through
education, He is recognized in the society.

(6) Helping for adjustability - Man differs from &st, Man has reasoning and thinking
power. Through education he tries his best to aayith his own environment.

3.4. Attributes of an Educated Person

The question of ‘who is an educated person?’ israldmental question usually asks
by philosophers. To many people in the street, vjualify a person as an educated
person is based on the numbers of certificate etdiel of one’s stages of school the
person attended. However, this criterion has shiva all these are not sufficient
enough to make the person to be categorized adwrated being. The question that
should then be asked is what should a person te tegarded as an educated person?
To answer the question, let us consider the follgwas some of the attribute of an
educated person: Generally speaking, there anbuds that one sees in a person
before such is pronounced as an educated persamganioch include:

1. To be considered educated, a person should hawergorte a process of learning
that results in enhanced mental capability to fiomcteffectively in familiar
situations in personal and intellectual life.

2. The person should possess the general knowledgiedder making informed
rational decisions and inferences on familiar amdH situations in personal and
intellectual life.
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3. He should possess mastery of the general thinkingtiabilrequired for making
informed intelligent decisions, estimates, asseagnand inferences

4. Such individual should be capable of independearniag that facilitates coping
with and adapting to the changing environment

5. He should be capable of using language clearlyigely and effectively for
epistemic purposes.

To these ends, we can describe an educated asanpeno at least:

1. is sensitive to the psychological, physical, moeald social or cultural
environment in which they find themselves, showiagpect and caring at all
times;

2. has a clear understanding of his or her own valwesits and preferences
without wishing to impose these on others;

3. is independent and not under any control or infbeeim carrying out his actions
and thoughts and can take responsibility for hii@r total well-being despite
that he lives in a community;

4. is harmonizing, meaning that the person will be fwtable in their own skin,
able to acknowledge their own feelings and theirgsl of others without
condescension.

But what can you make out of all the above disaungadiYou will see that to say that a
person is educated implies that such person rexéigaing, he or she then possesses
both fundamental principles and complementary praktskills and achieves the
independent thinking status.

SELF-ASSESSMENT EXERCISE

What is the relationship that exist among the fwifag?

I Learning
il. Teaching
ii. Training
4.0 CONCLUSION
We can conclude this unit with the understandiraj ¢kucation is not solely based
on formal form of knowledge acquired in the classnowith some people

described as indoctrination, but a combinationahidormal and informal process
in human life. Education is about liberation and indoctrination.
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5.0 SUMMARY

In the study unit, the concept of education wasudised. We asserted that
education is not synonymous with indoctrinatiorteaching process. Rather it has
to do with any act or any experience that has anétive effect on the mind,
character or physical appearance of the individdad. further identified functions
and some features of an educated person.

6.0 TUTOR-MARKED ASSIGNMENT

Why do you think that it is inappropriate to retersomeone who knows how to read
and write as an educated person?
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1.0 INTRODUCTION

Concept of education does not come into limelighbewut having its desire goal. The
purpose of this unit is to examine the aim and dbje of education as it is well

known that philosophical questions are so muchdamu justification. Our concern in

this unitshall be guided with the question ‘why educatioh@ answer this question,

we shall examine the justification for educatione Whall also attempt critical analysis
of the aims and objectives of education using hisib and developmental analysis to
discuss how education achieves these objectives.

2.0INTENDED LEARNING OUTCOMES

By the end of the unit, you will be able to:

o the historical stages of education

o the aim and objective of each historical period

o the convergence and divergence view on the obgstoef each education
period

o rationale for educating people.
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3.0 MAIN CONTENT
3.1 Aim and Obijectives of Education

Generally speaking, aim and objectives are two re¢paconcepts that are
interconnected. In some cases, people use thesemtsrogether with the belief that
they both signified same mission. But the truththed matter is that the two concepts
complement each other. While objectives in its $&riprm means “tense towards an
immediate or short-term interest or outcome, time an the other hand is a long term
or futurist goal”. Education is a purposeful adinit started or instituted for a reason,
describing education as an activity implies thatheaspect of it has some aim that it
pursues. This means that there is a close rel&ijpmetween an activity and its aim.
The question that follows is the question on treaidf “aim” how do we define aim as
a concept in education.

By ‘aim’ in this context, we mean a conscious pweavhich we set before us, while
launching upon any activity. Before man takes day pthe determination of an aim is
essential, that is why Socrates in his aphorisnm egserts that “an unexamined life is
not worth living”. Socrates is of the opinion thahen man examine his existence on
earth, he will be able to work towards his reasonexistence which is his aim for
existence. This means that when man do not sefaimmself, his life will lack any
sense of initiative and direction. Such life wdmain unthinkable. In the same vein,
education is also unthinkable without aim. If thexee no aims “the educational
process would not take place because an aim is-dgiermined goal which inspires
the activity of education”. Aim in actual senseits basic directions; “it has a long-
range perspective which reflects aspirations anbiteon of the entity”. In the word of
John Dewey (1976: 15), “An aim is a foreseen emd gfives direction to an activity or
motivates behaviour”. Ignorance of right aims d®stor demoralize educational
system and this in all cases has effect on thdtresihe physical, intellectual and
moral weaknesses of human society. Therefore, tiseaegreat necessity of aims in
education in order to:

I Keep the teacher and the taught on the right dinect
il. Measure our success and failure. It is necessagdess the outcome
ii. Provide efficient administration and equipping.

3.1.2Difference between Aim and Objective

The word aim is often misconstrued with objective, thgy talk about what an

individual or entity may want to achieve. Howeue following points are important

as identified by Maheshwari (2019), so far as fifferdnce between aim and objective
Is concerned:
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Vi.

Vii.

viii.

The term aim can be described as the ultimate gdach an individual or the
entity strives to achieve. The objective is sommegha person or entity seeks to
achieve, by continuously chasing it.

The aim of the entity reflects its long-term out@mwhile its objectives indicate
the short-term targets of the entity. This indisatigat Aim is long term statement
of purpose that may be achieved over a long peridine, say one or more years.
Objectives on the other hand are bound in a shwt specified time say one
teaching learning period or during teaching leagrohone chapter.

Philosophy provides base to aims, while psycholumgyides base to objectives.

Aims are broader in sense. It implies that one megd to state a number of
objectives to achieve one aim. In this sense obgxtre narrower.

Aims relates with general direction or intent of amividual or institution.
Objectives are specific goal of an individual ostitution.

Aim is a foreseen end. Objectives are influencedalmgs the aim is related to
the mission and purpose whereas objectives areecoed with the achievements.

Aim answers the question, what is to be achievedliké&objective which answers,
how it is to be achieved?

Aims are not time bound, i.e., there is no timermieawithin which the aim of the
entity must be achieved as it is hard to say atelyrehow much time it will take to
achieve. On the other hand, objectives are alwagsmpanied with a time frame,
within which it must be achieved.

The most important difference between these tvamismeasurability. Aims may or
may not be easily observable and measurable. (Malees2019).

3.2 Historical Development in Education

Having examined different perceptions on the cohcdépeducation in our previous

unit as background to the concept, it will be m@onal if will consider the genesis
and the nature of education, this will help youderstanding of the subject matter. It
is important for you to know that since the firsa ®f human society to modernism,
postmodernism and metamodernism in contemporaryetses; human thought

centered on a particular thought and the form ofication considered differs.

Therefore, a thematic study of the origin of ediccats an academic field will make
you to understand and identify the aims and objeadf education from one epoch to
the other.
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3.2.1.The Stone Age concept

The beginning of education can be traced to theeSfge era. This period the early
man had discovered how to express himself in terfrdrawing, model and symbols

before he developed speech as a means of commianieatd used words to help in

thinking. According to the archeologists’ discovamnyrance and Spain, the early man
lives in a cave, and there were remarkable caveidgs of wild animals. The early

man was able to do a lot with their hand beforecbeld write or make articulate

speech. Thus, the Stone Age was era of pictures synibol as instrument of

education. We can follow the use of pictorial, moded symbolical language in a
readily accessible way in the Old Testament ofRiide.

More so, early man started the dance drama depithe movement of different
animals in the bush, which the early man displaysng their ceremonies. While the
masquerades are fond of wearing masks depictingspimgs and heavenly beings
during ritual, counting on the other hand was deni the aid of twigs, pebbles,
sticks etc. we can then affirm that education ie thtone Age aims towards
familiarisation of man and his mind to things ofura. During this period reading was
done only through picture. Thus, education in tleeiqu of Stone Age is through
simulation which deals with training of the mind.

3.2.2.The Ancient Greek Education

The form of education in the ancient Greek peri@s wivided into two parts; these are
Spartan education and the Athenian education. Thwes@arts of Ancient Greek have
divergence opinion in relation to education. We tmesiind ourselves that the origin
of philosophy is from this Greek city state. Youshalso note that while the Spartan
education was authoritarian in nature and it isd&d towards physical development,
the form of education in Athenian on the other harm$ democratic in nature and it
was centered on mental development of the child.

The purpose of education in Sparta was to produce aaithtain a powerful army.
This is one of the reasons that Spartans educttmeches us to learn one thing and
learn it really well. That is exactly how they bewasuch great warriors. Till this day,
the famous city-state of Ancient Greece is wellskndor their crafting some of the
greatest warriors we have ever known. Among thenprent member of this school is
the man called.eonidas (540-480 BC), the legendary king of Sparta, Himmaaneant
eitherthe son of a lioror like a lion

Sparta boys entered military school when they vedraut six years old. They learned
how to read and write, but those skills were notsodered very important except for
messages. Military school was tough, on purposeaBse the Spartan government
wanted Spartans to be tough and strong, they wege®e'n enough food or clothing,
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so they were encouraged to steal, but if they wartght, they were beaten. That was
the Spartan way: Lie, cheat, steal, and get awdy wyior else be killed or punished.
The boys were often hungry and often beaten. Theddks could save their life
someday. Nearly everything in the Spartan educaktisgstem was about war and
battle. While the Spartan girls went to schooldarh to be warriors, their school was
not as brutal, but all girls in ancient Sparta dowrestle and fist fight and handle a
weapon. They were taught how to kill. The Spartaeleved that strong women
produced strong babies. Besides, the women mighd teadefend the city if the men
were away at war.

One of the most interesting characteristics of 8partans is that they weren't
particularly interested in riches. They felt thatriah and flashy lifestyle didn’t

necessarily lead to a good life. If the luxury of@ some kind of utility, then they
would admire and accept it. If not, they often dpter an austere lifestyle. What we
can learn from the Spartans is to be a little natermined through to the finish line
in pursuit of goals.

Education in Athenian City State

In the Athenian Greek city-states, the purpose dafcation was to produce a good
citizen which is the opposite of what was goingiorSpartan. Athens was the main
educational, intellectual and cultural centre ofckemt Greece. The main purpose of
education in Ancient Athens was to make citizeasn&d in the arts, and to prepare
them for both peace and war. It was aimed at tltevation of the students' physical,

mental, and moral qualities. Children were trdi@ music, art, literature, science,
math, and politics. In Athens, for example, boysevaught at home until they were
about six years old. Then boys went to school, elikey learned to read and write.
They learned to play a musical instrument, usuiléy flute or the lyre. They learned

the poetry of Homer. They learned how to debatetavdto give a persuasive speech.
They studied science and math. After high schbely attended military school, where
they learned to be good warriors. Boys did not gaael from all the schooling they

were required to take until they were about 20 yedd. But Greek girls did not go to

school. They were taught at home by their mothiértheir mother could read and

write, they taught their girls how to do the sam& well as teaching them how to cook
and sew and run a household. The objective wasepape girls for being a stay-at-

home mum, to look after and educate their chilgushas they had been educated.

3.2.3.The Roman Education
The idea of education in Rome was purely traditiordis traditional form of
educational is also known as informal form of edwcr It is a form of education that

existed before the advent of colonial master. Asadier of fact, this form of education
was never organized hence the British called ialinsort of name: they called it
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primitive education, barbaric, informal etc. we cised this traditional system of
education as traditional because it relied solety aval tradition of passing on
information or facts from one generation to anatheris also based on parental
influence that is, parents were the teachers amiebavere the schools. However, in
the ancient Roman education, it had in its curdouthe laws of the land, religion and
morality. These three things were greatly considaneheir traditional education.

The Romans were strong believers in corporal pumsti. One popular saying was:
"A man who has not been flogged is not traindddiwo, 1980).The main form of
punishment was being hit with a leather whip. Teeeim his view disagreed with this
approach and argued: "The man who keeps to the ghatiuty through fear of
punishment will be honest just as long as he thivkl be found out. If he thinks’ he
can get away with something undetected, then Ibe'lback to his tricks. But the man
who is attached to you by affection is anxiousréat you as you treat him, whether
you're there or not. A man who can't do this shoadinit that he cannot control
children.” (Maheshwari 2019)Thus, as the head of the family, father is heldigh
esteem in ancient Rome and therefore had a grimataglay in educating the child.
According to Barclay (1959), the father had the powf life and death of the child,
and indeed when a child was born, it was laid atféet of the father. In most cases,
boys in the Ancient Rome followed the vocationghdir father while in rich families
boys went to important functions, including statiaies with their father, through this
the boy learns and started to take interest iniadéed learn the affairs of the state.
The following are what you can deduced as the gafalse Romans form of education
that is to prepare the young generation to:

I Take over after their parents.
il. Education was primarily (but not only) for the malembers of the upper
classes, the Elite.

In Ancient Rome, education was focused on the 3 iRR&ding, ‘writing, and rhetoric.
They had to study languages (Latin and Greek),ohisand philosophy. Schools
existed, but wealthy Romans would often have peivators or pedagogues, who were
usually Greek, for their sons. They would alsonelre Greek Language, if they had
any sense, and many would travel to Greece tormomtiheir studies in Rhetoric there.
The lesson from this is that education in Anciemnf® directed towards the
harmonisation of body, art and soul.

3.2.4.The Middle Ages Education

The middle age education can be described as thedparound 500AD to

1500AD.What dominated the teaching of the earlysagas an element of the
believers’ authoritarianism. During the early pdri@nowledge was preserved by the
monasteries; and although the monks did little mibr@n copy Greek and Latin
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manuscripts and especially of the church fathérsy educated the few people who
were privileged to be close to them. The believiedt tmonkhood could be the
education model was at the fore front of this pridsceticism, assiduous reading of
religious literature, eliminating addiction to tierldly goods, self-control of desire,
thought and actions were the crucial human virthes were inherited by the middle
age education.

The art of educating the people during the Middle Agess generally done by the
Churches. A large number of Cathedrals were inwbineeducatinggzoung boys. They
were provided free education in the usual educaliorstitutions. But when it comes
to educating the girls, they were taught only basading and writing at home only.
Some of the most popular subjects taught to thdesits are Liberal Arts, Latin,
Grammar, Logic, Rhetoric, Astronomy, Philosophyd &tathematics. Monks, priests,
and bishops of all religions took up the task afcteng and imparting education and
its pattern was mainly religious.

During that time, there were no modern pen and gafme write as seen in today’s
education system. Students and Scholars used adbav@y for writing their notes on
tablets made up of wood. These tablets were coatibdgreen and black wax. The
teachers and propagators of education have firgttewr books. In those times,
parchments were used as papers. These parchmergsmaee up of animal hides
which were dried before making the parchments. ldege a special type of ink was
used to write, these inks perfectly set on the lpaents which was made from animal
hides. During those times, Quill pens were usedrite and this is generally made up
of bird’s feathers.

The education system in the Middle Ages led to ititeoduction of Algebra and
Decimal Number System. During this time, there &B® the introduction of Classic
Poetry and translation of books from other cultuogésthe world. This led to the
people’s quest to get more knowledge, and morename people from all stages of
life wanted to get themselves educated. Educatias so much popular in the Middle
Ages that some of the world’s best invention wasl@during the time. Also, a large
number of medical books and trade books also caineexistence during the period.
Furthermore, Bishops, Monks, and Priests were than raducators during the time.
They prefer to educate the upper-class studentke wie lower-class students were
rarely educated. This was because the entire yosest based upon the feudal system
of society. Most of the lower-class people and petwork for the upper-class people
for their living, they even engage their young @feh at work and this proves that at
Middle Ages education was also meant for the upeess students and the children
belonging to the peasant class were unable to thapbenefits of education.
Moreover, during that period, it is advantageoubidwe education only for the ruling
class, since they were able to rule over the loviess people. The educational
institutions kept the poor class people away fraawifg education so that they get
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subdued by the ruling class people. Moreover, thigon fees charged for education
were very high and it was impossible for the pdass people to even afford it. As a
whole, the education system of the Middle Ages wesant to keep the poor class
people uneducated and poorer.

Educating people during the Middle Ages was quiteugh task because during the
time of wars and battles, the classes were distub@énonasteries, churches and thus
studies were stopped during a particular periothos.

3.2.5.Aim and Objectives of Western Education

For quite some years now, western education isecrk be the best system of
education. Its value and impact can be seeindl ipagt of the world till this present
period. It is regarded as western education becausen educational system that is
derived from the west, which now finds its way toparts of the universe. Education,
according to western thought “is a deliberate amgdwized activity through which the
physical, intellectual, aesthetic, moral and gpaiit potentialities of the child are
developed, both in the individual as an individbaing and also as a member of
society so that he may lead the fullest and ricliespossible in this world and finally
attain his ultimate end in the world to coméVestern education aims towards
“replacement of primitive African style of learningth modern methods, while that of
African emphasis on oral tradition”. It emphasidesmal method of classroom
education for all and sundry and is based on conation in writing, reading and
numeric. According to Okafor (1988):

The call for modern educational aims which must

be adequately comprehensive in scope, as well as
relevant to the live and aspirations of those whom

the school purports to educate becomes precious
stone clear (p.122).

However, the history of western education in Nigewas traceable to Portuguese
traders who came to Benin in the early part of 158 century. The early Portuguese
taught the children of the Oba of Benin then, th& form of education given aim

towards promoting their religion along trade witte tpeople. It was noted that while
the early missionaries were attempting to increaageduction of education through

evangelical activities, the chiefs most especialpund Calabar only want their

children to be taught measurement and trading. iwttke period of the Portuguese, it
must be clearly stated that no meaningful developnoé western education which

was not accepted took root until late"&nd 18' centuries. However, the history of
meaningful western education in Nigeria is tracedbl the activities of Christian’s

missionaries which started around 1842. This wesbkshed by different educationist

among which include: Taiwo, (1980), Adesina (1988jana (1978), and Fafunwa
(1974).
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The development in Nigeria was highly motivatedotigh the missionaries such as
Catholic mission society, church missionary socetg Christian missionary society.
Fafunwa (1974) affirms that each denomination emgiglea its own importance and
spread no pain at proving that one denomination tetser than the other. The
objective of the early missionaries was to covepde to Christianity, but notice that
it will be impossible except through formal eduoatl process that will encourage
reading and writing. Upon that is the building ofssion schools was conceived
alongside with the objectives.

To a larger extent, according fbaiwo, (1980),western education has outstanding
positive effects in Nigeria educational system agwahich include:

I. Independence Quality education helped Nigerians obtain indelggite from their
colonial masters. Our ancestors had to gather dnkagwledge before they realised
they could fight for their freedom, and this is hdligeria became an independent
republic. This is a very important achievement.

ii. Relationship with other states Nigeria has found common grounds with the rest of
the world and has received universal recognitioa tuwestern education. A good
example of this is the literary Nobel Prize won Wole Soyinka. Nigerians can
participate in international competitions and shtwmselves in positive lights
thanks to western education.

ii. Enhancement of living standards.The living conditions of modern Nigerians
are indeed much better than those of our ancelstorsthe pre-colonial era. We are
not lagging behind the rest of the world becausearenow apply modern solutions
in our everyday life issues. For example, the dsaadern birth control methods; in
the past, families grew very large and this did abvays come with a lot of
advantages.

iv. The development of technology and scienc&his helps us develop from primitive
standards of life. Various technological developtaanade it possible to make life
more comfortable. Bridges, roads and other objeftsnodern infrastructure are
being built thanks to western education.

v. Prospects for the future.Western education has not yet exhausted its pal&nit
holds a lot of things that we can use to improve fature. There is a good chance
that over time living conditions will become eveetter and Nigeria will be as
improved as the most developed countries of thédwor

3.3Can there be a Universal Aim and objectives of Edwation?

Having examined various aim and objectives of etlowaaccording to different

epoch, one fundamental question that philosophy el interested to ask here is
whether there can be only one aim of educationb@lbacceptable to all people for all
time. As an answer to this question, we can sayttitexe may not be any possible
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universally acceptable aim of education. HoweVieerdé are certain factors affecting
the educational aims that need to be considerede®d which include:

- There is individual difference in ability, aptite, needs, and prospects for which
educational aims are to be determined accordingly.

- Ideological differences exist with respect to fsalife and its work. It builds up
different philosophies of life and the aim of edima is to be adopted accordingly.

- The socio-economic situation of a country urgesgbe to emerge educational aims
differently to solve their problems. Educationamai are socio-economically need-
based.

- Political ideology adopted by the government ah@ principle of people’s
administration worked out may give their settinglod educational aim. The state is to
determine the aim of education accordingly.

Furthermore, man’s world of thought and action ieafly influenced by the
geographical and topographical situation in whick e and develop. Such a
situation can create, sustain, and direct man’'s wéaylife and vocation quite
differently.

Time is a powerful factor in bringing about changeseducational aim. With the
changes in time human values, outlook and needtausdange that give effect to
changing educational aim.

The above points are the determining factors of wa@ims of education could be in
any human society. Thus, it is obvious that them lse no universally acceptable aim
in education. Aside, manisorld of thought and action cannot be guided ingshme
direction towards a single aim. As a result, madyoationists have advocated various
types of education for the overall developmentrofralividual.

SELF-ASSESSMENT EXERCISE

What are the convergence and divergence view betwaem and objectives of
education?

4.0 CONCLUSION

The concepts of ‘aim’ in education are not stati¢ dynamic in nature. Changes in
time and situation bring about changes in humanwkedge, experience, needs,
values, and attitudes. New values and attitudeggam&s a consequence, based on a
new philosophy of life. Aim and objectives of edtica from historical development
should, therefore, be viewed as the dynamic andyrpssive concepts in the
continuous process of human development.
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5.0 SUMMARY

The unit has so far considered an important issueducation which focuses on the
aim and objectives of education. In the unit, weerapted definitions of the two

concepts. Historical method was also used to si@t@bjectives of education starting
from the Stone Age till the Modern period. We figatonclude the unit with a

philosophical question of universality of aim of uedtion, thus the position of
impossibility of universality of aim was reached.

6.0 TUTOR-MARKED ASSIGNMENT

I In summary form, discuss the roles of the missiesatoward formal
education in Nigeria.

ii. Is there any similarities and dissimilarities betwesducations in the Spartan
with that of the Athenigh
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UNIT 3 THE IDEA OF PHILOSOPHY OF EDUCATION
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1.0INTRODUCTION

Philosophy and education are two distinct concépas have been conceptualized in
our previous units of this course. These two cotxepe so crucial in human
intellectual development to the extent that visslies relating to human understanding
of the world and its nature cannot be well treaiatside the disciplines; such matters
are subjected to these areas of knowledge for atrafu The synopsis of this is that
watertight relationships exist between philosophyg &ducation. There is no doubt
saying that education is an indispensable factdruman and societal development,
likewise the role of philosophy in human and sadiedevelopment cannot be
undervalued. Philosophy if conceived as an undastleer field of study as well as
second order must attempt a critical examinatiorssdies in education. Our focus in
this unit is therefore to critically conceptualittee idea of philosophy of education; as
one of the sub-branches of philosophy and also methe relevance of philosophy to
education and some of the issues and challengaseto philosophy of education.

2.00NTENDED LEARNING OUTCOMES

By the end of this unit, you will be able to:

o distinguish between general perceptions of whabpbphy of education is
from technical view of philosophy of education

o discuss the scope of philosophy of education

o highlight the importance of philosophy of educatiorour concrete life

o explain reason(s) for the studying of philosophydtication.
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3.0 MAIN CONTENTS
3.1 Idea of Philosophy of Education

Whenever the concept philosophy of education istimeed, two interpretations come
to mind; just like the concept of philosophy itsdlfis a field of study that can be
conceived from two different perspectives. Althougthilosophy of education is
connected with general philosophy partly by itsposes, it is still more connected
more directly with philosophy by its methods. Iretfirst instance, philosophy of
education was traditionally developed by philosopHike: Aristotle, Augustine, and
John Locke, which reflects as part of their phijgsoal systems, in the context of
their ethical theories.

Philosophy of education can be viewed from geneoéibn which is other wised refer
to as common view of philosophy of education. Adoog to Adesina (1988)
philosophy of education is regarded as the comnemses notion of what education
ought to be. It refers to the personal view ot concerning the ideal education. It
could alsorefer to the preferred slogans concerning educatuah as ‘education for
self-reliance, education for gender equity’ etcalschool setting, it refers to the school
motto, in most cases; these philosophies are vaxiague and are not based on
systematic thought of what type of man they wantptoduce. It could even be
referring to as Education commission reports contgieneral philosophical
perspectives about education. This implies thatopbphy of education from the
commonsense perspective varies and could referatmus principles guiding the
establishment of a place (Fafunwal974). Thus, war lBome people say that
philosophy of education of this establishment igt thne must greet every passer-by
with the word “God bless you” or “Bless you” thiseans the slogan of their education.
It is even common for some teachers or head of smheols to explain the motto of
their school as their philosophy of education; thue see or hear some expression
like: “for the truth and knowledge”, “for academic devedtognt and character
training” and so on. All these view fall short of idea oflpeophy of education as an
embody parts of philosophy. The above expressiam lma categorized as vague
conception of philosophy of education, because they not based on systematic
thought. The common-sense conception on philosaghgducation even explains
why some people recite the five national policyedtication each time the question of
philosophy of education of Nigeria is asked.

3.1.2. Technical Conception of Philosophy of Education

The other conception of philosophy of educationthst aspect which is technical in
nature. It is the aspect of philosophy that “focusea the application of philosophical
analysis in educational thinking and practice”. fTisaphilosophy of education serves
as “a method of identifying educational problemsl ansource of suggestions from
established relevant branches of philosophy on twogolve these problems”. We can
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also describe Technical or professional philosophyducation as “the aspect that
refers to the thorough and in-depth reflection dnaation”. This is done by making

use of philosophical methods, tools and technigu@svestigating problems of formal

schooling. In this case, ‘the process’ as wellths product’ amounts to philosophy of
education. This means that the process of askimgtmquns and criticizing issues in
education as well as development of a clear statenfea positive and more rational
alternative in education comprises of philosophgddication.

Technical philosophy of education is an integrat @d formal philosophy. It is “the
exclusive domain of professional philosophers ah@&aademic scholars concerned
with the study of education”. It is basically/lalg&Vestern in orientation attributed to
Western philosophers and educationists such as @osje Locke, Rousseau,
Pestalozzi, Dewey, etc. Philosophers of educatimm, are concerned with a scrutiny
of what is said about education by those who pradti and by those who theorize
about it.

John Dewey (1976)pnce said that since education is the process ohifg
fundamental dispositions toward nature and ouo¥elhuman beings, philosophy may
even be defined as the most general theory of éidacilere Dewey was thinking that
philosophy is the most general normative theoryediication According to John
Dewey in his view, he stresses the central posibbreducational study and its
importance in philosophy thus:

If we are willing to conceive education as a precebk
forming fundamental intellectual and emotional
dispositions toward nature and fellow men; phildsop
may even be defined as the general theory of eduncat
This shows that philosophy and education intimately
linked. Philosophy of education as a distinct bran€
mainstream philosophy has undergone considerable
modifications and developments. Modern philosophy o
education combines the analytical approach withemor
traditional philosophical concerns in education
(Deweyl1976).

This implies that looking at the concept of philpky of education from the technical
view, it is an attempt to provide thorough and haxaks at the educational system. In
his opinion Akinpelu (1981) maintains that both frecess of analysis and reflection
are what the professional mean by philosophy otation.

In philosophy of education, typical philosophicalegtions on education are raised.
Such questions include the following among manehwhat is education? What is
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the quality of education? Can we have both qualitgy quantity in education? Should
all students learn the same thing? What standdrdslé schools strive to achieve?
Should education be: for all people or for some?ethication for intellectual
development or for specific skills? Is educatiom feligious or secular aims or for
both? What should be the goal of education, foemah in itself or as a means to an
end? Is education meant for training of the minébo applying the mind? How do we
determine an educated person?

Philosophy of education is essentially a methodpgfroaching educational experience
rather than a body of conclusions. It is the specihethod which makes it
philosophical. Philosophical method is critical, ngmehensive and synthetic. In
summary, philosophy of education is a philosophmalcess of solving educational
problems through the use of philosophical methooinfa philosophical attitude to
arrive at philosophical conclusions and resultsusTht aims at achieving general as
well as comprehensive results.

3.1.3. Why Study Philosophy of Education

Philosophy of education is worth studying like psbphy in the sense that it is a sub
branches of philosophy that attempts to expose huntallect to some basic fact that
man takes for granted. Among other importance isfftéld of study include:

I It helps educator to develop the ability to thidkarly and link education to
humanity and society

. Philosophy does not provide all answers but a siedrenquiry and see
beyond ourselves.

iii. It helps teachers analyse problems and seek aliegs solutions to them.

V. Studying philosophy of education enables teacheesognize the
philosophical perspectives of educational theoaied practice according to
the changing society.

V. Knowing how to ask and interpret philosophical gfiens helps teachers
build their educational philosophies and defendr thieilosophical views.
Vi. Philosophy frees the teacher’s imagination andtrots his intellect to

apply his mind systematically to issues of educatitat have been clarified
and refined. He will become an effective teacher.

vii.  Personal educational philosophies and schools wdgaphy help teachers
plan goals, curricular focus and perceived roles.

We can see from the above points that philosophgdofcation is a rational enquiry
field of study in which philosophical methods appked to educational matters and
related problems in coherent, systematic and cmgisway. It is a branch in

philosophy that tries to examine the relevanceiféém@nt schools of philosophy such
as realism, idealism, pragmatism, naturalism ahdrstto education.
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3.2. Scope of Philosophy of Education

The scope of philosophy of education is confinedthte field of education. It is
concerned with the problems of education among hvimclude:

a] Aims and Ideals of Education

Philosophy Education critically evaluates the eliéint aims and ideals of education.
Just as it was discussed in our previous unitsathreand objectives of education is
historically derived. These aims and ideals havenbg@ropagated by various
philosophers at different times. They are charadberlding, human making,
harmonious human development, preparation for adid#, development of
citizenship, utilisation of leisure, training foivic life, training for international living,
achieving social and national integration, sciéntdnd technological development,
education for all, equalizing educational opporties, strengthening democratic
political order and human source development, Htese and other aims of education
presented by educational thinkers at different simmed climes are scrutinized and
evaluated. Thus, philosophy of education criticaisaluates different aims and ideals
of education to arrive at.

b] Interpretation of Human Nature

A philosophical analysis of human nature is a @& $iynthesis of the facts borrowed
from all the human science with the values disalissalifferent normative, sciences.
The philosophical picture, therefore, is broadercampared to the picture of man
drawn by biology, sociology, psychology, economasd anthropology and other
human science.

c) Educational Values

Value is typically a philosophical subject sinceist more abstract, integral and
universal. Philosophy of education not only crifigaevaluates the values but also
systematizes them in a hierarchical order. Educatiovalues are' determined by
philosophical values. Educational values propagdtedlifferent philosophers have
been derived from individual philosophers’ own vaprview and their outlook on the

purpose of human life. Therefore, an examinatiorthef world views, outlook, and

beliefs is the specific function of philosophy afueation and it is necessary for the
analysis of the values.

d] Theory of Knowledge

Education is related to knowledge. It is deterdibg the source, limits, criteria and
means of acquiringnowledge. The discussion of all these falls wittha jurisdiction
of epistemology, one of the branches of philosopigrefore, an important area of the
functions of philosophy of education is relatedheory of knowledge.
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e] Education, national life and the various componentsf the system of education
One of the most important contributions of the géaphy of education to the cause of
education is the provision of criteria for deciditige relationship between, the state
and education, economic system and education,calum, school organisation and
management, discipline etc. These problems havddetie evaluation of different
philosophies of education. The criteria of judgmererywhere are determined by
philosophy; therefore, philosophy of education mileg the criteria for critical
evaluation and judgment in these fields.

3.3. Relevance of Philosophy of Education

Philosophy of education as we have discussed eaglitindamental to educational
practice in human society. Some of its values l@vece are discussed below:

I Determining the Aims of Education

Philosophy of education provides original ideasardig all aspects of education
particularly educational aims and policies. Itasdsthat “educational philosophy gives
different views, but this situation is not harmfrdther it helps in providing education
according to the need of society”. The differenoethe ideas of philosophy of
education reflects the multiplicity and diversiti@d human life. Philosophy of
education guides the process of education by stiggesuitable aims from the
diversities of life and selecting the means accwigh

il. Harmonizing old and new traditions in the field ofeducation

As a result of social development, the old tradsgitoecome outdated for the people in
the society. These old traditions are replaced wétv traditions. But this process of
replacement is not always smooth. It is usuallyfioried with opposition from
certain orthodox sections of the society. At theasdime, it must be kept in mind that
every 'old' is not outdated and every 'new' is petfect, therefore, there is the to
coordinate the two in order to maintain harmonyweaen the old and the new
traditions. This function can be performed by pédphy of education

iii. Providing the educational planners, administratorsand educators with
the progressive vision to achieve educational dewgiment

Spencer has rightly pointed that only a true plojd®r can give a practical shape to
education. Philosophy of education provides thecational planners, administrators
and educators with the right vision which guidesnthto attain the educational goals
efficiently (Burbules 2000).
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\2 Preparing the young generation to face the challemg of the modern
time:

Social commentators have represented the presgidpof history with different
names. For some, it is the information age andotbers it is post modernity, high
modernity or even the age of uncertainty. One naamldition to this list may be that
‘present age is an age of Globalisation. This watbcth has had its implications in the
social political, economic fabric of the societywafich education is a part. Philosophy
of education is a guiding, steering and liberatiogce that helps young people and
society at large to face the challenges that am®doced by the various ages of
development up to the modern time.

SELF-ASSESSMENT EXERCISE

Why do you think that the study of philosophy ofiedtion is important?

4.0 CONCLUSION

From what you have learnt in this unit, philosomfiyeducation can simply be seen as
an applied field of study that makes use of théstamethods and scope of philosophy
in solving and resolving those fundamental issueseducation. Philosophy of
education by its nature helps in the developmemritital mind. It is that sub-branch
of philosophy that harps on the use of logical oeayy in the development of
education. It is a vital tool for the survival ofam and national development and
reconstruction.

5.0 SUMMARY

In this unit you have learnt about the two noti@igphilosophy of education. In the
cause of our discussion, we explained the commaeseiew and the technical view
of philosophy of education. You have also beenoshiced to, the reasons why
philosophy of education should be studied. You dsarnt about the scope of
philosophy of education and the relevance of pbpby of education. The next units
of this course will focus on the relationship betwether branches of philosophy and
education, from where the relevance of philosophgducation will furthete made
clearer.

6.0TUTOR-MARKED ASSIGNMENT
I. Discuss the position that, "All educational quasti@are ultimately questions
of philosophy"

il. The scope of philosophy of education is unlimitedtically evaluate this
statement.
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1.0 INTRODUCTION

By now you would have seen the role that philosoplays in education and more
importantly as it affects the aim of education, tigectives of education and all that
education entails. Therefore, there is no doubsaging that Education is the best
means for the propagation of a Philosophy, mores slee fact that educational matters
are subject matters of philosophical enquiry. Jé&ttams says, “Education is the
dynamic side of Philosophy (Prichard,1976). Ithe tactive aspect of philosophical
belief, a practical means of realising the idedl$ife. This indicates that philosophy
plays a prominent role in educational developmé&hie importance of this field of

study is made manifest through its branches. Caudan this study unit therefore is to
examine the relationship between education and diteanches of philosophy as well
as the impacts of these branches on educationalafeuent.

2.0INTENDED LEARNING OUTCOME

By the end of this unit, you will be able to:

o discuss the contributions of epistemology to edanat

o the relevance of metaphysics to education

o identify various conditions of knowledge, criteabknowledge and scope of
knowledge

o explain the important aspect of axiology to edwmrati
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3.0 MAIN CONTENT

Philosophy and education are two different fields studies but closely linked
together, because without any rational thinkingomprto education, the whole
educational process is directionless. In spiteiwérde conception on the two concepts,
Philosophy and Philosophy of education, we cahlstgitimately see the significance
of philosophy on educational philosophy. Going bg hature of philosophy it is well
established that it is a field of study thab&sed on curiosity in its attempts to acquire
an unquestionable knowledge. Its curiosity in ggrmore knowledge is what gives
birth to all other fields of study. This makes a be recognized as mother of all
disciplines. The relationship between the brandigsilosophy and education cannot
be undervalued, although it is of the view thathbs¢ek for knowledge which is the
core value of human, but the reality is that in @aciety today, education is
confronted with diverse problems which is havinglication on child and societal
development among which include moral laxity, stadia@ntolerance, insecurity,
unemployment among others. The relationships betwes branches of philosophy to
education attempts to re-modify issues in educadod as well provide a limelight to
educational philosophy. The various areas whickediht individual take interest in
speculating in philosophy of education are expladiag follows:

3.1. Metaphysics and Education

From our previous discussion of metaphysics as anthe traditional branches of
philosophy we described it as the study of realityere are at least four sub-branches
of metaphysics that attempt to address the quesfitime nature of reality. These four
branches are: Cosmology, Ontology, Anthropology @heology Let us examine each
of these and then try to skew metaphysics manifest itself in education.

3.1.2. Cosmology

Cosmology deals with the origins of the univerdee Tain views of the origins of the
universe can be seen as “a continuum for the usevers created or design by God or
the other extreme that everything about the unéevéims happened by accident as is
commonly viewed by evolution. A middle “ground a¢pthis continuum would be
theistic evolution, which states that a divine lgeirsed evolution to create the world”.
“The belief an individual has about cosmology affeother aspects of their life,
education, and how they interpret what they expesé& For example, an atheist
scientist sees nature and is awed by the randonmemment of natural selection to
create such beauty. However, a theist would sesaime evidence in nature and be led
to the conclusion that God has created a beaulifubte. When these two sides meet,
they cannot agree because they have different gggums or beliefs about origins and
interpret what they see based on these bdliRuiskin. 1989)
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3.1.3. Ontology

Ontology is the study of existence. This is proatshe of the harder positions to
understand. However, ontology deals with such igsaghether reality is physical or
spiritual, or a combination of the two. In additiddntology addresses whether reality
is orderly and stable. People’s beliefs about beisg impact on how they approach
life. If there is nothing there is no reason toecar do anything. However, if there is
something beyond this life and life was createdhwitirpose this will alter a person’s
behaviour as they consider how they may be helduatable for their actions.

3.1.4. Anthropology

Anthropology is the study of man. Some questiorag #nthropology focuses on in
particular are the relationship between the mind #re body. Is it the mind or the
body the primary agent of behaviour? Other questimtiude examining whether
people are good or evil or morally neutral. Laséigthropology addresses the question
of the freedom people have. Do people have chaitetbeir behaviour determined by
their environment? The nature vs nurture argumsnan old argument about the
condition of man. The ultimate question is who eésponsible for the actions that
people take. The answer to this question revolvesural views of the will.
(Ruskin1989).

3.1.5. Theology

Theology is the study of the nature of God and pkayrofound role at least indirectly
in all philosophy. Atheists strongly believe thaseeno God, as such, the support
primarily science as a way of understanding realityeists believe there is a God or
gods and this natural affects how they view realyen among theists there is
disagreement over how many gods there are. Podgthbelieve in many gods while
monotheists believe in one God. Pantheists belgad(s) is in everything and that
they are gods. The position a person has on Godltamge how they view the world.

Monotheists often believe in having a relationshith one God in order to prepare for
the reality of death in this life and the promidelieing forever. Polytheists tend to

have a contractual quid pro quo relationship widngndifferent gods in order to do
better in this world now and smooth the transitioriving another life via some form

of reincarnation.

3.1.6. Relationship between Metaphysics and Educati

Metaphysics manifest itself in many ways in edwratiln terms of cosmology and
theology, most schools support the idea that “tbddvwcame about by chance and that
life evolved from almost nothing billions of yeaago”. This is related to theology in
that most schools doubt the existence of God begeyly atheistic in nature or may at
most be agnostic in nature. In a non-Western esttntgods or polytheism is
acknowledged and accepted in everyday life butitioadl science and atheistic
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origins of the universe are generally taught inoethThis can lead to a dual world
view at times.

In terms of ontology and anthropology, the viewsootology vary from one culture to
another culturein education. In the West, the spiritual aspect naén is not
acknowledged in education due to the focus on seieHowever, this is beginning to
change with the emphasis on mindfulness and maiditat public education. In the
East, there is a more open view towards the splrinature of man. In terms of
education, students are generally taught that rsamherently good but may be
corrupted by his environment and culture. In thetEaducation teaches that man is
good by nature but may make mistakes.

Thus, Metaphysics allows students to think moretrabdy, and besides, it makes
them think more critically about life. More sthat metaphysics assists in enriching
students’ view of life. Metaphysics is not meanb®studied solely as an intellectual
pursuit. A student of metaphysics does not atteimsolve all questions materially.
They are taught to accept that which happens oblpweven when no scientific
explanation can account for it. It is taught asanbh of philosophy in many academic
colleges and universities today as "SpeculativeloBtphy.” “It is only through
philosophy, that we can truly examine what educatagctually entails, by so doing
philosophy table the way forward for education”. nde “education can only be
possible and meaningful by way of metaphysic arisniately through philosophy”.
Generally, metaphysical theories influence edunatioseveral ways. “They influence
both the content and methods of teaching; philogopheducation explores these
assumptions and establishes their validity or etisr in education. So, the
philosophy of education provides solid foundationthe activities of the educator.”

3.2. Epistemology and Education

As earlier discussed in our previous module, thedwepistemology” is derived from
the Greek words which are “episteme” and “logos’iclihare interpreted as theory of
knowledge. Prichard (1976) describes knowledgsuageneris and as such cannot be
explained. This position shows that knowledge isnstotal of definition and
explanation of phenomena, it cannot be definedpite of various arguments on the
nature of knowledge, philosophers have come up waithattempted definition. The
most commonly accepted definition of knowledgehattwhich Plato examines the
three conditions for knowledge which is then dedimes “knowledge as justified true
belief” (JTB). The definition of knowledge as justd true belief according to Plato
point out three facts which are:

I Knowledge relies on perception or sensation
. Knowledge dealS with certain which belief
ii. Knowledge relies on rational account and grounitisetf.
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Generally, we can summarised the above explanatidhe idea of knowledge into
three,

1. Factual knowledge (propositional knowledge): knalgle that
2. Knowledge by acquaintance; knowledge how
3. Knowledge by description

There are generally four sources of knowledge;tioty authority, rational induction,
and empiricism.

I Intuition is knowledge that is gained through difegor thought that might
turn out to be true.

i. Authority is a source of knowledge that you gaianfr your parents, or a
book that tells you that this is the way things amd that.

iii. Rational induction is a source of knowledge bysogang and proofs. This
type of knowledge comes about by supposing ongythimd then giving a
proof of it, or any other way you want to do a groo

\2 Empiricism is knowledge gained through careful obaton, manipulation
of variables through the scientific method, repegtiesearch designs, and
taking in data to interpret.

So, epistemology wants us to be continually questgp what we think we "know,"
and wants us to be asking ourselves what our krigelés founded on, etc

Like Epistemology, education also presupposes idbasit the sources and nature of
knowledge as well as the search for the truth. ¢ébd] an educator’'s main concern is
the intellectual development of the student. Evethe area of moral, physical, health,
and civic education, the educator must be guidedatig and reliable knowledge”. In
order for education and especially the educatona@e the most use of epistemology,
it is important that the educator knows the differeypes of knowledge. Thushe
relationship between epistemology and educatiamseparatable in human search for
knowledge. “Epistemology in education focuses danmping, development and
organisation of the curriculum which entails théesgon and structuring of various
domains of knowledge to be transmitted”.

3.3. Ethics and Education
Ethics as earlier discussed impacts the behaviodiparmit an individual to make the
right options. It is the branch of philosophy tlstdy the morality of human action.

The significance of ethics cannot be disregardny lavel of life it's important that
they are practised in the area of Education.
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Ethics in Education is important because it assstsin the system smoothly. Ethics
sets the standards of what is acceptable and vshabt, therefore, protecting the
interest of both teachers and students. Ethicppsagsed as the section of the human
right to Education. The motive of ethics educai®not directly learning ethics for its
purpose. Its objective i® deploy this body of knowledge for two motiveheTfirst
motive is to grow intellectual dimensions that wéuthorize people to recognize
ethical dimensions of issues and address ethisa¢ssin the field. The second purpose
of ethics ineducation is important to develop critical thinkisgills, intentional on
one’s purposes, particularly the ability to reflaod the theoretical and practical effect
of personal and collective human actions. Nowadaifscs has an essential place in
all fields of life. Education is also a basic methof human life. So, in education,
ethics has a very vital and productive role. Todmee a better citizen, ethics should be
put as a way in the educational system. Ethicsducktion is a broad term for learning
experience deliberate to help students grow etgicalhether in terms of expanded
ethical awareness and understanding or greatevatioth to act ethically in the whole
world.

Ethics in Education is very crucial for all the d¢mts and learners because it helps to
develop the personality of students. Its rolesdudation assists in the management of
educational system and help to make sure that thabés positively take part in
human well-being. Ethics thereforeasncerns with the scope of morality in education
and the justification of educational programme palicies.

3.4. Axiology and Education

Axiology is the branch of philosophy that considérs study of principles and values.
It is derieved from the Greek woexia and it isthe field of philosophy that investigate
process of making choice. Most of the time we adroir cherish a particular product;
such as car, phone, cloth even we admire a patiooshn or lady than the other. Also,
there is something we like and some hated, at tiswae like watching locally
produce film while some prefer foreign movies. #lese happen because we value
one thing more than others. Value here can be eldfas the worth and appreciation
given to an objects, things or person. Enoch (2@@&kcribes axiology as that branch
of philosophy that is concerned with various crédemwhich underlie the choice we
make, or factors that affect our desires.

In axiology, education is more than just about klealge but also quality of life. “It is

a value which is appreciated by human being; whsit every human being desire in
his life.”John Ruskin(1989) maintains that “Education dogsnmean teaching people

to learn what they do not know, but it mean teaghhem to behave as they do not
behave.” - An educated man is a cultured man. Agewho has acquired knowledge
through education process is “expected to confarthé moral standard of his society
and is expected to act with fitness and adherbdcetementary rule of morality to do
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well and abhor evil”. Education is intrinsic gooddause it is preferred rather than lack
of it. No human being is ready or make sacrificdoéodeprive of this. “It is also a
value of extrinsic when we view it from the matétiangs or instrumental end.”

Generally speaking, the relationship that existavben axiology and education cannot
be underestimated; it serves as a core value teaéidoal system without which
education will be meaningles&ince education in this modern era is linked with
human survival; what makes man relevant in theetgpcis the value place on the form
or status of education that shows the categorysobhher worth.

SELF-ASSESSMENT EXERCISE
State the relationship and the differences betviigestemology and Education.

4.0 CONCLUSION

There is no hesitation in saying that educatiomewt philosophy is like setting fire on
water. It is these branches of philosophy thatiagdeed helping in bringing goals of
education into limelight on daily basis without whithe goal of an educated man and
other issues relating to education might be comtrsial in the society. The links
between education and these branches cannot beratedein gaining new idea. One
thing you must note is that philosophy helps ancatkd person to “develop mind to
reason correctly and rationally thereby removirggrfrhim the veil of ignorance”. This
it does through the use of the branches, in theesémt we use our brain to try and
make sense of certain things, which gives birtheéw ideas. In essence, philosophy is
essential not only for proper human developmemeneral whether we like it or not,
we cannot escape philosophy; because “on what@ast of knowledge we travel,
philosophy lies in wait for us”.

5.0 SUMMARY

In this units you have learnt about the relatiopgbetween the various branches of
philosophy and education. The contributions ofth#se branches to education and
how impactful they are on the educated person heddevelopment of the society
were also discussed. Thus, philosophy throughraadhes is fundamental to the idea
of education in any human society.

6.0 TUTOR-MARKED ASSIGNMENT
1. Is knowledge the same as education.

2. ldentify various conditions of knowledge, and scop&nowledge.
3. What do you understand by the word Axiology?
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MODULE 3 SELECTED SCHOOLS OF PHILOSOPHY IN RELAT ION
TO EDUCATION

This module is in furtherance to our previous dssion on philosophy and education.
Having examined the relevance of the branches itddsgphy to education, there is still
more to discuss on how philosophy and philosopharsdifferent epoch have

contributed to discourses on the ideaedtication. In this view, our discussion in this
module shall focus on various schools of philosophselation to education. It must be
well stated from the onset that it is impossibleus to discuss all schools of thought in
philosophy, because philosophy is well known agpen-ended field. For the cause of
this course, we shall limit our discussion in tmsdule to the under listed schools of
philosophy and see how each school consideredguploy of education; the role of
education, the role of individual, the teachers tiiedgoal of education among others.

Unit 1 Naturalism and Education
Unit 2 Idealism and Education

Unit 3 Realism and Education

Unit 4 Existentialism and Education

UNIT 1 NATURALISM AND EDUCATION
CONTENTS
1.0 Introduction

2.0 Intended Learning Outcomes
3.0 Main content

3.1. Idea of Naturalism
3.2. Naturalism and Education
3.3. Roles and Importance of Individual in Education
3.4. Relevance of Naturalist Conception of Education
4.0 Conclusion
5.0 Summary

6.0 Tutor-Marked Assignment
7.0 References/Further Reading
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1.0INTRODUCTION

Philosophy of education is never regarded as aeogmbrary discipline or a mere field
in philosophy; it is one of the fields of study tisas old as philosophy itself. From the
inception of philosophy to the contemporary timéwere have been diverse
philosophical perspectives on issues relating tadm existence in particular and
nature in general. You must understand that grafigghilosophers that share or have
the same philosophical ideas are regarded as solfidbbught in philosophy. One of
such school of ‘naturalism’. Thus, in this unit sleall examine the concept and nature
of naturalism and their idea of education.

2.0INTENDED LEARNING OUTCOME

By the end of this unit, you will be able to:

o identify some of the prominent philosophers thalobgs to this school of
thought

o explainthe philosophy of naturalism

o discuss the subject matter of naturalism on edocati

o list the relevance of the naturalist’s school olgdophy to educational.

3.0 MAIN CONTENT
3.1 The Idea of Naturalism

In philosophy, naturalism is the idea or belieftthanly natural laws and forces (as
opposed to supernatural or spiritual ones) opematee universe”. But, as the terms
nature and natural are themselves used in moredharsense, the term naturalism is
also far from having one fixed meaning.

Naturalism has been described as the oldest sabfotthought as far as western
education and philosophy is concerned. Naturalisra philosophical ideology can be
traced to the time of the lonian philosophers af 8A century B.C. The proponents of
naturalism then were Leucippus (500BC), Epicuridg1279BC), Jean Jacque
Rousseau (1712-1778), Jean Henrich Pentallozzi 6€1827). This school of
philosophy separate nature from God. In other waittksir idea is that the universe is
self-existing, self-explanatory, self-operating aself — directing. This implies that
nature does not require any high-power assistawatiralism believes that human life
is controlled by the operation of nature rathenthay superpower or divine force. The
naturalist principle is that man’s ethical valuesmpulsions, constraints, restraints and
activities can be accounted to super natural samti
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They also hold that “man can attain his highestdgonder natural conditions without
expectation of a natural destiny and reward”. Adoay to Enoh (1995), naturalist is
seen as representing simplicity and order and theglare that true living is only
possible to the extent that man aligns himself detefy with the simple and peaceful
ways of nature.

What should understand as the naturalist theathyais
a. nature is the only real thing
b. nature is the key to life and everything in life esits existence to the law of
nature
c. individuals are more important than the society
d. People accepts social system so as to prevent aed ehaos rather than
because the system is good or profitable.

3.2. Naturalism and Education

3.2.1. Aims of Education

Naturalism stipulates that education should enamr@djustment between individual
and the society as well as between man and ndtuthe modern time, the aim of
education is based on the needs, interests and&sps of the child and the society.

Principles of Naturalism on Education:

Nature is the ultimate reality. So, the child slibbke encouraged to learn with the
nature.

The child is free to learn whatever they want.

Senses are the gateway of knowledge.

Negative education should be encouraged and waditi teachings should be
discouraged

The child centered education should be supportakéwie bookish knowledge should
be opposed.

Science education is to be supported and promoldd faith in soul is to be abhored.

The following are the curriculum framing principles of Naturalism

Principle of child centered education that meansriauum should be framed
according to the needs, interest, and aptitudéuctests.

Principle of flexibility that seeks a flexible cioulum according to the need.

The principle of activity and play or activity cioulum should relate with the life-
based curriculum.

Principle of life centeredness that means of thop|ee

The principle of scientific study.
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6. Principle of broad-based curriculum with equal eag$ on past, present and future.
7. Moreover, naturalism gives importance to the subjéke Nature study, Agriculture,

Gardening, Art, Craft, Botany, Geology, Geograptty 6Akinpelu,1981).

Methods of Teaching in Naturalism:

Naturalism condemned the traditional methods drimg which emphasized

learning. It rather advocates a more positive nektivbich will expose the child to
more practical and actual experiences. Rousseanoabidged that children grow
according to nature’s plan, which urges them toettgy different capacities and
modalities at different stages. Rousseau believagsittis vital for us to give nature the
chance to guide the child’s growth. (Moore, 198Zhus, methods of teaching
according to naturalists as identifies by Adara&(i99?2) include:

1.

abhwn

o

Learning by doing method in order to ensure adtwelvement of students in the
teaching learning process.

Play way method.

Learning by experience or activity method.

Self government and self effort of students toriday themselves.

Observation method where students observe theirowuling environment,
peoples, things and learn from his observation.

They follow different methods of teaching accordinghe interests, capacities and
aptitude of the child.

Others: Apart from this method naturalists adoptitda Plan, Kindergarten,
Excursion method, Montessori method, Experimentatn@thod etc.

3.3.Roles and Importance of Individual in Education
3.3.1. Roles of Teachers in Naturalism Education

=

akow

Teacher must be a friend of the child.

Also, teacher should behave sympathetically ancecatinately towards the
children.

Particularly, nature is the Supreme teacher.

The teacher should understand about the childhdesls, interests etc.

Teacher is called to be a stage setter who givesstiige to students to learn by
themselves.

Teacher should create and facilitate learning 8doa or environment so that
students learn themselves, (Akinpelu, 1981).

3.3.2. Roles of Children in Naturalism Education

The school of naturalism posits that by nature géhare some children that are
naturally good. These children should be given maxn freedom to do and learn
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whatever they desire and like. They should notileenced by the teacher or parent.
For example, a parent who is a medical doctor nkaydne of his children to become
a medical doctor like him, where as such child rhaygifted in agricultur@r may
desire to be an engineer. Going by naturalist d¢chio® child should not be forced or
influenced they should not also preach to the child the qipie of morality or so,
because in this situation going by nature a gitthdd according to the naturalist,
knows better than the parent. Punishment shouloubef the way of the process of
learning butthey alsomaintain that the child should be allowed to sutfex natural
consequence of his action. Thus, children acquweesning by doing and through
experience and impulses of nature. To the nattralegure is the best guide for the
pupils. Therefore, to the naturalist school, etiocashould create a condition under
which the natural development of the child can taka natural way. In this regard, it
maintains that education should do away completatir the bookish model of it
which hampers the natural development of the child.

3.4. Relevance of Naturalist Conception of Education

From what you have studied about the naturalisteption of education, you would
understand that their philosophy exerts some inffeeon the idea of education. These
influences can be seen as advantages and disageanta the aim and policies of
education. For instance, naturalist gives full fi@® to the child to perform as well as
learn whatever he likesThis in a way prevents a kind of imposition on adhvith
respect to what he/she should learn and the deSitee parents. It has been observed
many times that some are not impose on their anldvhat they should learn even
when it is obvious that the child lacks the abilitycope with what is imposed by the
parent. The child therefore is not of himself ordedf but rather a reflection of the
parent’'s wills and selfish desire. This depicts ldek of freedom by the child and it
also reflects the lack of freedom of the societyclSideas however, may restrict the
principle of punishment and reward both in theclaihd the society.

Further advantages of Naturalism on Education aelilhe following:

. It gives the child a very important place in theieational process. It treats a child as
child, and not as an adult. The child is good ame @t the time of birth.

. Further, it considers nature as the best teach@hase company the child learns better
because society is full of evils.

. Also, it considers individual interests, aptitudieslination, needs and capacities while
structuring the curriculum.

. It prepares and encourages the child to engageperienentation, discoveries and
inventions.

. It motivates the child to acquire more knowledgaatural environment.

However, it is imperative for us to know that thaturalist idea is not free from
absurdities. Some of the perceived proble’ms asdd¥antages of their philosophical
ideology on education are identified by philosophef education which include
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Bamisaiye, (1989), Okafor (1988) and the rest. Softhe disadvantages identified
are enumerated below:

Nature centered study makes the child unsocial metfeeling of social service.
Naturalism ignores the spiritual world and conssdée material world only.

Naturalism lays stress on solution for the presemtds and problems of an individual
and neglects his future needs and problems. Asutret has failed to prepare the
child for future life.

Naturalism advocates unrestricted freedom for thil¢o develop himself naturally.
This is undesirable and harmful for the child.

It minimises the role of the teacher in the edweaprocess. Therefore, the teacher is
merely an observer, sympathetic guide and helpstrincturing experience for the
child.

SELF-ASSESSMENT EXERCISE

Explain the central argument of the naturalism stbbé philosophy of education
4.0 CONCLUSION

Naturalists’ position on education is one of thectal issues that must not be taken for
granted in philosophy of education. It is considems a school of thought that
emphasis that man should go back to nature befmmhacquire knowledge of things.
For man to understand nature, it is necessarywkamust understand the individual.
This implies that education shoutdnd towards promoting and satisfying individual
needs. The educational program of the society shbeldetermined by nature. Thus,
the individual’'s mental and physical exploit areemfual importance. If man must be
helped to develop and conform to his nature, selfcation should then be natural,
education should be natural means, and it mustmail any form of coercion.

5.0 SUMMARY

In this study unit, you have studieaturalism as one of the schools of philosophy of
education. Here we tried to define naturalism as$ fithool of philosophy that opines
that nature is the key to life. That is, everythingife owns its existence to nature.
Other things you have learnt are the aim of edanaiccording to the naturalist which
claimed that education should ensure an adjustbetateen individual and the society
as well as between man and nature. The unit atsadmced you to the many benefits
and problems of the naturalists’ philosophy on atioa
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6.0 TUTOR-MARKED ASSIGNMENT

1. What should be the relevance of the teachetBearearning process of a child in
relation to the naturalism philosophy?

2. ldentify the pros and cons in the naturalistslgsophical analysis of education.
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UNIT 2 IDEALISM AND EDUCATION

CONTENTS
1.0. Introduction
2.0. Intended Learning Outcomes
3.0. Main Content
3.1. Philosophical Notion of Idealism
3.2. Idealism and Education
3.3. Roles and Importance of Idealist School to Eduaatio
3.4. Members of Idealist School
3.5. Relevance of Idealist Conception on Philosophy dudi¢ation
4.0. Conclusion
5.0. Summary
6.0. Tutor-Marked Assignment
7.0. References/Further Reading

1.0 INTRODUCTION

One of the schools of epistemology that is as slgplilosophy itself is the idealist
school of thought. The idealist school, which canttaced back to Plato a Greek
philosopher, plays a significant role in the higtof philosophy, to the extent that all
philosophical inquiry will never be concluded withhtanaking reference to this school
of thought. In the same vein, the idealist phildss have greatly contributed to
discourses in education in different ways. In tms therefore we shall be discussing
meaning of idealism, the relation between idealsrd education. You will also learn
about the relevance of their philosophy to educatimst especially as it affects our
current educational system.

2.0 INTENDED LEARNING OUTCOMES

By the end of this unit, you will be able to

o discuss the divergence between naturalism andsdeakchools
o the importance of self-consciousness in educatideatlopment
o the significance of class grouping as postulatethbydealist.

3.0 MAIN CONTENT
3.1. Philosophical notion of Idealism
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Philosophically speaking, idealism is derived fréine word “Idea’ Thus to some
philosophers itleaisni is more appropriate than idealism. Whichever vgolzking
used by the philosophers, idealism as a philosaptschool is one of the oldest
philosophical systems dated as far back as Pld&ys. You will recall from what you
have studied under epistemology, Plato’s claim thah’s knowledge is basically “a
recollection of the ideas which the soul had knawrthe perfect world- of- ideas
before it was buried in the human body”. This waplaned through his concept of
“allegory of the cave” in his treatise on the idetdte as explicated in his bookHe
Republi¢.

Basically, Idealism is the philosophy that triesetglain “all existence in terms of the
mind and its working”. As some idealists put iteaism is the name which has come
to be used for all philosophical theories that giyeiority to mind. By mind, the
idealists sometime mean the spiritual elements am;Ma man’s personality or the
man himself as different from his body”. The mostmemon meaning is that of
“mental” or “spiritual” element. Given these viewse can summarise idealist views
to mean that “the ultimate features and elementseality are ideas in their most
perfect interpretation”. The idealist philosopluggests that “the basic stuff of reality
consist of ideas not the physical or material oy &imd of object or power”. This
school of philosophy is also associated with ratism. Thus, an idealist is much
more likely to be a rationalist.

According to Plato, the objects of knowledge arethe things of the material world,
but the ideas or Forms in the world of ideas, thiegs of this world as opine by Plato
are simply reflections or shadow of these FormshatTis, “every object of our

experience is not in a pure state of its realityt, ibis a shadow or replica of the real
things which are already exist in the world of idddence, for Plato, there exist two
different worlds, which are “world of idea” and vi@rof the “ordinary experience”.

While the former constitutes “ultimate and absoltegality imbued with perfection,

permanence and immutability, the latter is limitechangeable and imperfect
manifestation of the real thing”.

According to Berkeley, the objects of knowledge @®as. The things of this world

which we think are materials things are in actaat ideas and they exist only in so far
as they are perceived. Hegel holds the same viglwtiwe idealists’ position, he asserts
that the things of this world are appearances amif@stations of the absolute spirit
manifesting itself in various forms, and since namself is also a manifestation of
the absolute spirit, human knowledge, especialijopbphical knowledge is the self-

consciousness of the absolute spirit becomes aomsaf itself, and comes to know
itself through human (philosophical) knowledge (@mnde, 1999:45). In Hegelian

idealism, the subject and the object of knowledgeidentical and the subject-object
duality is removed.
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According to Okafor (1988) idealism tries to lay @msis on the primacy of ideas,
concepts, the universal and the metaphysical. Tealists believe that “man is a
spiritual being who exercises free will and is @sEble for all his actions and
inactions. Man can therefore not be studied as lgacb because he is a spiritual
being”.

3.1.2. Forms of Idealism

Idealism can be viewed from different approacheglwmclude:

I Subjective Idealism this expresses those only ideas can be knowrawe h
any reality (also known as solipsism).

. Critical or transcendental idealism, to them, the phenomenal world,
constituted by the human understanding, standssggbto a world of things-
in-themselves developed by Kant, this theory argtied all knowledge
originates in perceived phenomena which have began@ed by categories.

lii.  Absolute Idealism this group holds that all objects are identicghveome
idea and the ideal knowledge is itself the systémdeas. It is also known as
Objective Idealism, and is the sort of idealismmpoted by Hegel. Unlike the
other forms of idealism, this is monistic — theseonly one mind in which
reality is created.

iv.  Platonic ldealismis the view that the exists a perfect realm of Form and
Ideas and our world merely contains shadows ofresdm.

v.  Objective Idealists such as Plato, think that ideas are essenceshwiaive
an independent existence.

vi. Religious idealism: the chief proponent of this group, Sugustine who
asserted the idea that learning comes from witmd ¢hat a person is
responsible for his learning.

3.2. ldealist and Education

Idealism is perhaps the oldest systematic philogapiVestern culture, dating back at
least to Plato in ancient Gree€f course, philosophy and philosophers existedreefo
Plato, but Plato developed one of the most histtiyicinfluential philosophies of
education. From ancient time to the modern eragdlidm has been a dominant
philosophical influence, and even though that iefice has waned at times, it is still a
major philosophy and stands as an alternative t@wontemporary materialist culture”.
In terms of American philosophical thought, “idsati has a long history, and
educational ideology in the nineteenth century wasatly influenced by German
idealism”.

In the idealists’ philosophy of education, educatis regarded as “a process of
development in a person, particularly his consciang spiritual self”. It is important
for you to know that “the self” or the “individuglersonality” is very important in the
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idealist’'s metaphysics; hentehe process of education is very much the efforthe
individual to develop that self. It is what indival learner makes of what is presented
to him that constitutes his knowledge and educatiba ultimate responsibility for
learning rest with the individual learriefThis is in agreement with the respect for his
individual freedom and dignity.

Education, therefore, is “to focus on the soul watlview to helping it recollect as
much of that knowledge as possible”. The dialettcéSocratic method of teaching in
which the learner responds to suitably framed dgoest enables the learners to
“discovers” and increases his own knowledge. Thmiginal philosophy of Idealism

has however been more elaborately developed arténsgszed over the ages. It
reached its peak in the nineteenth century, bumfikisence on education is still evident
in the twentieth century.

3.3 Roles and Importance of Idealist School to Educatio
3.3.1 Roles of theSchool

The school as an educational institution accordinthis school of thought exist “to

provide the right atmosphere and proper directmmnttie growth of the personality of
the individual, to enlarge his personality by iresmg his knowledge and to cultivate
his aesthetic taste”. It is meant to ‘frame pupiisaracter, and to equip him with
suitable skill’. (Akinpelu 1981) The school is taake available to the tender mind of
the child “the best products of the culture whicill waspire him to learn them, and to

help him to develop the various capacities of thedmsuch as intelligence, love of
knowledge, aesthetic skills". More so, to apprecia¢auty and nature , his spiritual
nature by which he will move nearer to the divivadure and live a good religious and
moral life.

In his view by Okafor (1988), another importance tbé school is that it helps

individual to see his knowledge as but only angraépart of a much larger whole. If

a child reflects that his knowledge is imperfectl amcomplete, just as he himself is
not perfect, he will be more inclined to be huméiel tolerant, and to interpret events
in the context of the whole system instead of lagkat it from his personal point of

view alone.

3.3.2 Suggested Curriculum
In order to achieve the objectives of idealism etysbf education as indicated by the
idealist school of thought, the curriculum is stured to emphasize those subjects that

will improve his intelligence and his understandiagd enable him to realise his
spiritual potentially.
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Subject that goes beyond immediate vocational arwha@mics use to be the more
important subjects since it will bring spiritualvidopment of the person, mostly four
basic skills should be represented in the curritglu
I Language skills this will introduce the studentsudture
i. Scientific skill; this will have to survive physiiba
iii. Normative kill; which has to do with moral condwstd proper relationship
with his fellow men and religion which relates hionhis God.
V. Aesthetic skill; this as to do with the appreciatiof literature, arts and
nature in general.

3.3.3 Roles of Teacher and Students

Both teacher and pupil are equally important initfealists’ scheme of education. The
pupil is regarded as first and foremost, an indiaidwith a personality of his own,
though an immature one. The real activity of leagns to be done by him. Therefore,
self-learning would seem to be done by him, sefrieng would seem to be the best
for the child which would at first seem to rule alé teacher. But this is not the case,
the teacher is inevitable in the system, teacher®pn many functions. Teacher must
awaken and stimulate the mind of the child untilas acquired self discipline to learn
by himself. (Akinpelu:1981).

Teacher must respect the personality of the pgpiha centre of learning and must be
a friend and a guide to him.

3.3.4 Idealist Method of Teaching

The best method of teaching according to the idehls been described as Dialectical
Method or Socratic Method (Akinpelu 1981). This asmethod of questions and

answers in which the mind of the child is exercidelectical system of education is

a form of cooperative argumentative dialogue betwieglividuals, based on asking

and answering questions to stimulate critical tmgkand to draw out ideas and

underlying presuppositions. In the Socratic Methtttg classroom experience is a
shared dialogue between teacher and students iohwboth are responsible for

pushing the dialogue forward through questionirmdji The "teacher," or leader of

the dialogue, asks probing questions in an eftoexpose the values and beliefs which
frame and support the thoughts and statementseopdinticipants in the inquiry, the

inquiry is open-ended. There is no pre-determimgdirment or terminus to which the

teacher attempts to lead the students.

3.35 Importance of Socratic Method

1. The Socratic method uses questions to examinedles, principles, and beliefs
of students.
2. The method focuses on moral education, on how agétdo live.
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3. The method demands a classroom environment chaescteby "productive
discomfort. Because there will be real tension agribie interlocutors.

4. The Socratic method is better used to demonstrateplexity, difficulty, and
uncertainty than at eliciting facts about the world

3.4 Members of Idealist School

Plato, Socrates, Quintilian, Comenius, Thomas Aaslitiegel, etc.

Plato (427- 348 BC) was an Athenians and a discgflé&Socrates, the Father of
philosophy. He was particularly disturbed by théhénian care free attitude to
education, particularly by the absence of specaahing for the rulers of the state. He
considered the administration of the state a teehnnatter for which a specialist
training is needed, just as a doctor or a lawyerded to be specially trained to be
allowed to practice.

The task of education according to Plato is t&kem@ach person perform competently
and efficiently, the functions of division to whiglach belongs and it is with this in his
mind that he set up his educational system whicbaised on individual ability and
competence. Naturally, according to Plato’s viewaadion must be state planning, it
must made state- financed, controlled and organizegroprietorship. Also, there is
no place for sex-based discrimination, since thacation of duty is not based on sex
criteria. Hence, education is equally for men amnan. All children are to be reared
together and educated together for nursery, kiradérg and primary education at the
end of which they would be streamed according ®&rttalents or natural abilities
demonstrated and observed. Thus, Plato’s educhtipoficies encourage the
following:

1. principle of division of labour;

2. principle of professionalisation

3. principle that education is a powerful instrumemt feconstruction of the state
and for social, political and economic development

4. secularism in education.

3.4.2. Class Grouping According to Plato

Plato was the first to divide education into therial levels which we now commonly
use, and to assign to them appropriate ages andutar contents.

The level advocated by Plato were the nursery/dagarten for ages three to six which
was to be devoted to play and games; followed bynehtary stage for seven to ten
years of ages, with curriculum made up of gamessaodts, basic elements of reading
and storytelling about the gods of Greek mytholoigy moral and spiritual
development. The secondary level for ages elevees\tenteen was more rigorous, and
its curriculum was a good balance of gymnastics mndic education. Some of the
subjects to be included were; introductory math@wsaliterature, and music.
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The content of the higher education was such asd@bstract reasoning, and these
consist of higher mathematics, astronomy, dialeetnci philosophy. This would
occupy a student from the age of twenty to thinxefand it was only for those whose
natural talents had marked them out as predominaatilonal, and therefore qualified
to be trained as philosopher kings.

3.4.3.Role of Education in Plato’s Theory

1. the role of education in Plato theory was to dewelte child so that he may
become the best adult of its types

2. it was to promote the reasoning ability of the parsince that is the best and
highest element in man

3. It was to inculcate in all wisdom for practicaliivg, good moral conduct and
concern for the social welfare of his fellow citize

4. To foster in individuals who were capable of ite thbility for intellectual and
theoretical engagement.

3.5 Relevance of Idealist Conception on Philosophy ofdtication

I. ldealists see man at the central of learning owdure as considered by the
naturalist

ii. It gives importance to man and his intellectuall ski

iii. Idealists give much importance to the ‘self’ of thdividual

Iv. ldealists give full support to the principle of Wnin Diversity

v. They have given more importance to ideas over bijects and material or later.

vi. It avoids the present realities and prepares thé fdr the next world

vii. Idealism lays more emphasis on thinking and meatVities. This increases the
importance of intellectualism

SELF-ASSESSMENT EXERCISE

Discuss the relevance of the teacher in child etlutaaccording to principle of
idealism.

4.0 CONCLUSION

Idealism as a philosophical theory has greatly riomted to education most especially
in this present world which is full of stressesnttiot, envies and material struggles.
The need for idealistic educationasssential for peaceful living of human being as
the emphasis of this school of philosophy is on &nities. The strengths afealism

is that it encourageshinking and cognition, promoting cultural leargjnand
providing for character development of studentsachers are considered valuable
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parts of the educational process who should sttovgorovide a comprehensive,

systematic, and holistic approach to learning thmesses self-realisation. It is

therefore interesting to note that practicallythé subjects recommended for study by
the idealist are taught at all level of educatiamsch shows the level of relevance of

this school of philosophy to education.

5.0 SUMMARY

This unit examined the concept of idealism. Werdeft as the school of philosophy
that tries to explain all existence in terms of thied and its working, in other word as
some idealists put it; idealism is the name whi@s ltome to be used for all
philosophic theories which give priority to mind.eWlso discussed the variants of
idealism, which are: subjective, platonic, transtmmal, objective, religion and

absolute idealism. The unit also discussed thegbjdhical position of the idealist on
education as well as the role, group classificabod the relevance of idealism to
philosophy of education.

6.0 TUTOR-MARKED ASSIGNMENT

2. How will you react to Berkeley positidhat the objects of knowledge are ideas?
3. Explain what you understand by Socratic Metasd relates to education.

4. Discuss the divergence between naturalism agaligtn schools.

5. What would you consider as the relevance of-miisciousness in educational
development?

6. Explain the significance of class grouping astplated by the idealist.
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1.0INTRODUCTION

Realism is a school of thought that is directly ogipe to idealism in philosophy.

Having examined the central argument of the ideplgosophy in the previous unit,

there is needed to assess another school of thaugint attempt to differentiate their
philosophy of education. In this unit we shall exaenthe concept of realism and the
central argument of the school as well as the agles and contributions of their
doctrine to educational development.

2.0INTENDED LEARNING OUTCOMES

By the end of this unit, you will be able to:

o discuss the concept of realism as a philosophile i
identify some of the prominent members of this stld philosophy
analyse the realist conception of education
differentiate the difference between idealism agalism philosophy
explain the relevance of realism philosophy to etioo.

3.0 MAIN CONTENT
3.1 Philosophical notion of Realism

Realism is another traditional philosophical thaudgited back to the time of Aristotle.
It re-originated and retaken to mean different em@s year goes by. The first and the
most important principle in the realist's metaplegsis that “matter or objects which
we see exist absolutely”. As a matter of factsibelieved that “the world exists by
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itself and as a reality, independent of whetheretrege human beings to know it or
not”. The realists assert that for a person tantldiat he knows an object, that object
must have existed prior to his knowing it. Thassia philosophical doctrine that “the
world is real as it is presented to us in expeénkn other word, the realists contend
that the things of the world are not mere refleti@r manifestations of immaterial
realities, on the contrary, they are real, theyehabjective existence and they
themselves are the objects of human knowledge.

Aristotle, a student of Plato was the first to e the idea of reality and this is why
he was called father of realist. In his doctrineistotle rejects Plato’s theory of the
world of form or world of idea and maintains thhae tthings of this world are objects
of knowledge and that our idea is formed from thBrough the process of abstraction
(Omoregbe 1999:48). According to realism principteggn in his environment in this

cosmos can perceive sharp and clear, the objedissoéxperience and not just the
shadow or replica of the real object (Onighinde)99 his assertion by the realists is
an antithesis to the idealist perception of the tieags in the world. To the idealist

theory objects of knowledge are in the world ofaldehile thing we claim to be those

objects are mere replica. But Aristotle maintahmst there is just one world, this world
is not a shadow but the real one, a world of genugality, made out of composite of
matter and form.

Furthermore, the principle of realism affirms thelerliness of the world. Realism
maintains that law and orders prevail in the urgeeidn other word, the world is not
chaotic; it is orderly, stable and well-constructedstructured. The night follows the
day as regularly as the raining season followdtlgeseason. (Bryan 1987).

3.1.2.Forms of Realism

Realism is of two types these are:
I naive realism
il. scientific realism

I. Naive realism this is a philosophical principle that believesygpical objects
are as real as they appear to the senses. Inwthdr “naive realism maintains
that the senses provide us with reliable infornmatibout external objects”.

i. Scientific realism: this holds that the real goes beyond the physibgcts to
include the reality of such scientific facts likket existence of theoretical
entities like atoms, neutrons, forces etc. To thierdific realism, the school
does not believe in the existence of free will,ist of the opinion that
individual’'s actions are determined by the immeglighysical and social
environment. (Onigbinde 1999).

But there are realists representing the differgoths of philosophy and theypes of
realism identified are as follow:
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I Classical realism which is champion by Aristotle
il. Religious realism in which St Thomas Aquinas isntifeed with. This is
also referred to as Thomism.
ii. Scientific realism, which is identified witlbohn Locke.
\2 Contemporary realism among which we have peopk Hiebert Spencer,
Francis Bacon among others.
It can be well stated that modern realism was @asd by the philosophers Francis
Bacon (1561-1626) and John Locke (1632-1704).drvieiw, Locke supposition that
everything we know comes from experience and freftecting on that experience.
Man is not born with any innate or preconceivedgjebut rather a blank slate. More
so, Bacon attempted to change the structure asmedfom deductive reasoning to an
inductive approach. Bacon is of the opinion thatuictive approach would reform
realists’ thinking from a specific idea in the plogd world to a more general
assumption, ignoring preconceived notions. Bacamettore identified the origins of
our preconceived notions, encouraging humanityiseedard these ideas.

Realism and Education

There is no doubt saying that Realism has greatgsict on educational philosophy,
because it is the foundation of scientific reasgniRealist educators encourage
students to “draw their observations and conclsisom the world around them,
rather than confining themselves to an analysih@f own ideas”. Thewre objective,
believing in a systematic approach to order andsdi@d knowledge, building on
previously learned information. They are less lkiel encourage their students to seek
the truth in literature and ideas, instead encangathem to seek the truth by testing
learned principles on the world around them.

In the view of the realists, education is in onesgethe process of developing the
capacities of a man to enable him to know the taghit is. The ultimate aim of
education is the achievement of the knowledge @fidture and the inner workings of
the universe, so that the learner may consciowlysahimself to what is real. In more
specific term, it is to help the individual learnt&r form habits, dispositions and
tendencies to search for the truth, to grasp jgyeih and use it in every aspect of his
life. These truths are contained in his cultureythave accumulated over the ages and
contain the best of the wisdom of past generatidhas in another sense, education is
essentially the transmission of inherited cultumnt one generation to another so that
there may be cultural continuity.

Realists see education as both the transmissiospe€ific cultural values and the
subsequent development of the child’s ability fartlier learning. From the above
analyses one can summarises the focus of reaiistliale:

I Cultural communication

i. understanding of God

ii. Inculcation of appropriate skills and knowledge

108



PHL 333 PHILOSOPHY OF EDUCATION

\2 Self-understanding
V. Scholarly improvement.

Aim of Realist Philosophy to Education:
Education being considered as an endless actiuitidge society is considered to face
and achieve the following aim:

I. To achieve Basic and essential knowledge with aagmsense approach

. To Understand the material world through inquiry

iii. To Develop the physical and mental powers of thikel ch

iv.  To Prepare the Child for happy and successful life

V. To Develop and training of senses

vi.  To understand the study of science and the sdentgéthod
In his view, Franklin (quoting Kneller. (1971:18asgiven following activities for
achieving happiness in life through realism edwucati

« Activities related to language

« Activities concerned with hygiene

« Citizenship activities

« Social activities

« Leisure activities

« Religious activities

« Vocational activities

« Activities of mental health

« Activities related to vocational behaviour

« Activities related to race-preservation

3.2.2. The Role of Curriculum

The curriculum, according to the realists is egaéintthe whole scale of the culture of
the society, reduced to size and expressed inrdiffalisciplines and subject matters.
There is what the realists call a basic core culwim, which contains “the essential
truths and to which every child should be exposedthe course of his school
education”. This core curriculum should be the sdamneall levels of education only

that it should start with the simple, basic prihegp and increase in details and
complexity as the levels rise higher and highekiripelu: 1981)

The purpose of curriculum is not just the acquositof information about the culture,

but more still the development of the intellectséllls and habits to discover the

orderliness and stability that exists in the wofltie curriculum contents will consist

of literacy and numeracy skills which will enablenhto enter into these aspects of his
culture that are in written form. (Adaralegbe, 1992

In the scheme of the realist, education is disoglientred, and it is also teacher-
centred. In view of the fact that there are certanic truths to be transmitted and the
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teacher has knowledge of some of these truthstoesis very crucial in education.
While the developmental stage of child is to bestakote of, the teacher has to be
loyal to his discipline and to present the trutdishe discipline as faithfully as
possible; it is the duty of the learner to assiteilar absorbs the truths presented to
him. The child has to learn the habit of self diioe so as to be able to master the
subject. (ibid).

3.2 Roles and Importance of Realist School to Eduttan
3.2.1 Roles and Importance of Teacher

The realists describe teacher as public figurethacefore rate high in education. The
realist teacher is of a dual personality. As alieache must recognise all the demands
of the pupil. He must feel that every aspect otéag should be dominated by reality.
His sole aim as a teacher is to place before tipd the clear, distinct and systematic
knowledge of science in an impersonal manner. €heher will regard knowledge as
one and universal, and religion. The realist teaten tries to present the knowledge
of the subject matter before the pupil in such & a®to make himself one with it, he
stands for truth. The teacher has great reveresrctaét. Therefore, while presenting
the subject, he must keep his personality away teanhing, that he does not express
his personal liking or disliking for particular ps. The realist teacher desires to make
discoveries in his chosen fields and tries to cominate the same to his pupils in an
impersonal way. So, in order to be a successfahia even on realist lines, a teacher
must humanize his science; otherwise, if the stbgeteft to itself, it may mean one
thing to one student and another to another. TReslistsemphasize moral and
religious education of the child. For this typeediucation, discipline is essential and a
pre-requisite condition. The realist school advesadelf-discipline to effect smooth
adjustment of the child with external environmethie teacher only inspiring and
encouraging sympathetically

3.3.2. Roles of School in Realism Philosophy

Realists have different views about school. Somali&s do not feel any need of
school at all. They prescribe wide travelling, ®and teaching by private tutors as the
best means of education. On the contrary, othelisRe@mphasize the importance of
school and class teaching. School to the realsstegarded as a mirror of society
reflecting its true state of affairs. As such, swhool should not only include, in its
work, all the activities going on in society, btitshould also be well-furnished and
equipped with all the necessary aids and device efibective observation and
experimentations by children. According to the istathe school is an agency which
meets the needs of the child and the demands aftgaxs well. Insert, it is school
only which provides for the fullest developmenttbé child according to his nature
and needs
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3.4. Members of Realists School

Among the philosophers that belong to this schdoplilosophy include: Aristotle
(384-322BC), St. Thomas Aquinas (1225-1274AD), atil' and 18 century
philosopher among which include: John Locke, Daviaone, etc.

3.4.1. Aristotle’s notion of Philosophy of Education

Aristotle emphasized that the child must be invdlwe the action, he must practice
what he has learned repeatedly until it becomesrtagh him. This was particularly so
in the acquisition of practical wisdom. The methaofdbreaking in, enunciated by
Aristotle is very important in moral education atueation for character and civic
duties; it is not enough to tell a child what hewd know or do, but the teacher needs
to make him do the good act repeatedly until hdivaies the habit of doing it
naturally. From his conception, it can be pointed that his philosophy of education
points out that the mind of the child at birth mpressionable and hence that the
influence of instruction can make it the best sftjtpe. Also, it was from Aristotle that
we got the aim of education as self-realisatiortherrealisation of the potentialities of
the individual.

3.5. Relevance of Realist Philosophy on Philosophy of Edation

To a larger extent, the contributions of realisnigg#ophy to philosophy of education

cannot be underestimated both in the society anddividual. This is the school of

thought that takes discipline both in the pupild #re teacher sacrosanct. It interests in

the intellectual development of individual canno¢ lover emphasis. There is

opportunity for discovery, which promotes specatiisn and efficiency in an

individual based on the fact that it is scientifind technological oriented. Realism

represents the reality of the world; it has trutfattis aligned to the knowledge

acquired. Realism exists in school in order to abtke existing reality of the world,

while the human mind represent the external wodddwes not duplicate it. From the

above study, the following relevance can be ideutif

I Education should be geared towards assisting titak inhdiscovering reality.

i. Education should enable the child to be intelldtfuaell balanced in harmony
with his physical and social environment

iii. Value is well-known and purpose established byaeas

V. School is the mirror of the society. It is a minia@ form of society and it
presents the real picture of the society. Acadeanit literary subjects are not
sufficient to fulfil the needs of the society.
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SELF-ASSESSMENT EXERCISE

Critically explain the main focus of realism.

4.0 CONCLUSION

Realism is in favour of training of teachers beftiney getinvolve in teaching. It
believes that teachers should have full knowledg@e subject matter, psychology of
learners and the scientific way of delivering edioca The teachers must encourage
the learners to observe and experiment the natbjgcts and phenomena so that
learners will be able to find out new facts witlspect of construction of knowledge.
Teacher should inform learners about the scientdfiscoveries, inventions and
researches in different fields of knowledge.

Realism as one of the major school of philosoplgvigies a new light and wisdom
which produces remarkable changes in the principles$ practices of education. It
should be mentioned that in the realm of Philosoptwy doctrine of Realism has been
pronounced since the time of Aristotle and the arotf Realism is evident in the
educational philosophy.

5.0 SUMMARY

Our discussion in this study unit was based oniseakchool of philosophy and its
relation to educational system. Among the topicuksed so far are:

I The idea of realism, where different formS of reaiwere discussed.

il. The connection between realism and education.

ii. The roles and importance of realists philosophgdocation.

V. Some members of realists school, and

V. The relevance realist philosophy on philosophydfcation.

6.0 TUTOR-MARKED ASSIGNMENT

I To what extends would you consider realism philbgops true source of
knowledge?
. Is there any connectivity between idealism andse&t
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1.0 INTRODUCTION

This unit attempts to examine another school ofogbphy known as Existentialism,
although Akinpelu in his work maintains that theage existentialists but no
philosophy of existentialism. This might be saicb&true, but “only to the extent that
there are various filaments of the philosophy drad the existentialist philosophers are
generally against labelling people or putting the@mler general categories”. Be that as
it may, there are some philosophers that originditesl school of thought. It is our
concern in this unit to therefore identify the gahtargument of this school of
philosophy, identify some members of this schoa #reir philosophical thought or
conception of education in general. Thus, we dballs on what should be the roles of
the teacher, students, society and school in aaocedwith existentialism philosophy.

2.0 INTENDED LEARNING OUTCOMES

By the end of this unit, you will be able to:

o explain the concept of existentialism
put in plain words characteristics of existensiati
categorize the proponents of existentialism &rthigws
deliberate on some themes in existentialists’qsophy of education
describe the problems and the contributions of d@kistentialism to the
discourse of education.

3.0 MAIN CONTENT
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3.1 Idea of Existentialism

Existentialism as a philosophical theory is derivemim the word “existence”, which
means ‘to be conscious of one’s life’, and thisne of the reasons it is referred to as
philosophy of existence. Existentialism as a plojpdscal theory “is a way of
philosophising in such a process that opens on@f@rent conviction about the world
and man’s life in it". It is concerned with the waywman being live his life
individually in this life rather than in abstraéixistentialism is mainly a philosophical
thought that emanated in Europe before the turtheftwentieth century, but became
popular after World War Il (1939 — 45). It is redad as a current school of thought in
philosophy. During the 18th century, “reason anaires were given more importance,
“objectivity” was very much emphasized, and thusadieg to “industrial and
technological developments and science was givemosit importance as against
human”. From the scientific viewpoint, man was reigal as an object .in other words,
man became a slave to machines in a developingstinadlusociety. Against this
backdrop, a group of people now referred to asteximlism emerged as a “protest
against the society and asserted the supremaaogiofduality of man”.

However, existentialist philosophy is not a creatmf any single philosopher, and
cannot be credited to a particular philosophersTéisuggesting while it is often said
that “there are existentialists but no philosopliyexistentialism”. The existentialist
writings are scattered in the works of many phipdsers. However, because of some
of his philosophical works that influence existahthought, Kierkegaard is considered
the ‘father of existentialism.

For the existentialists, ‘existence’ proceeds ‘essé The existentialist school

emphasises on human freedom and responsibilitystheol is concerned with human
being in their concrete existence and for this geashe existentialist will emphasis
“this man” rather than man in general. Each humarsgn has his unique identity or
existence, such that he is thinking, feeling actamgl chooses for himself the best
values. Knowledge for the existentialist is basenalividual or a person’s experience.
The most authentic knowledge is therefore the dislfovered knowledge, for them the
environment, culture, emotion etc are basic soofdenowledge. Education for them

is the development of our capacity to make choicé t enable the individual to

realise himself. Education then is to raise the iagman that is, to make man develop
his will-to-power.

Existentialism has emerged and developed as agragjainst idealism. Existentialist
philosophers are highly critical of idealism anchceptualism. They criticize idealist’s
contention about universal element and man’s gaasidgosubject to general good.
They regard the search for essence a mistakenipargliaccording to them it is not
the essence but existence which is real. (Heided§89) The existentialist argues that
existence comes before man is set with value @ness Man defines himself in his
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own subjectivity, and wanders between choice, fmegdand existential anxiety.
Existentialism believes that humans have no preinedl purpose. Therefore, each of
us is free to choose how we wish to live our ldad what our life’s purpose shall be
(Duignan, 2011). In his view, Guignon (2013:38)tesi that “existentialists hold that
humans have no pre-given purpose or essence lafdraihem by God or by nature; it
is up to each one of us to decide who and whatres¢haough our own actions”.

The most fundamental principle in the existentigdisilosophy is that man is free and
self-determining individual. Man has a unique pagedity which is not duplicated in
any other man. This makes him an individual and twhierentiates him from the
mass of faceless people. He is a free being; manhgacapacity to choose and being
free in what he wants to be. To every choice thah makes, there are the inevitable
consequences for which he must bear full respditgilsince in every conceivable
situation man can always choose, he must hold Hirhgly responsible for whatever
consequences follow from his choice.

According to Kneeler (1971), man owes nothing téurea but his existence alone.

Thus, his existence precedes his essence in tise flegst man must exist before he is
to be anything in life. Every experience insideoatside must be interpreted in terms
of man as individual. Since every individual detem@s his own value, therefore

education should be an individual process. Evemsgre should be the centre of
educative process. Individualism should be encadamnd every individual should be

responsible for his action.

3.2 Members of existentialist School

The existentialist writings scattered in the wodtgnany philosophers, the important
ones of which are: Friedrich Nietzsche (1844-19(&Y)ren Kierkegaard (1815 —
1855), Gabriel Marcel, Martin Heidegger (1889 — @R7Jean Paul Sartre (1905 —
1980), Karl Jaspers, Abbagnamo, Bardyaev and AlQamnus etc. In American

education, such people as Maxine Greene, Georgel&meand Van Cleve Morris, are
well-known existentialists who stress individualiamd personal self-fulfilment.

Soren Kierkegaard (1815 — 1855) is consideredfttber of existentialism’. His ideas
are outlined below.

1. Rejection of organized religion:Kierkegaard believed that organized religions
tried to assign meaning and order to a disorganieadd. He found this to be
inauthentic and intellectual overreach. Some thirdut life cannot be
explained because they are simply absurd.

2. Free will: Kierkegaard also believed all humans have the @eetb choose
how to live their lives. These people are obligecchoose how they will live
their own lives.
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3. Despair and anxiety:Kierkegaard also believed that the absurdity & &hd
our responsibility to choose meaning for ourseldklikely lead people into
despair.

Jean-Paul Sartre (1905 — 1980), is consideasdhe single biggest existentialist
philosopher by the modern philosophers. Accordm§artre, “Man is nothing else but
what he purposes, he exists only in so far as &lesses himself; he is therefore nothing
else but the sum of his actions, nothing else khatwhis life is” (Omoregbe, 1999).
One needs to note that themes such as freedonsiaecand responsibility are
prominent in all existentialist philosophers andt@aemphasised more on these in his
existentialist philosophy. These matters constitbeecore of personal being. It is the
exercise of freedom and the ability to shape theréuthat distinguishes man from all
other beings that we know on earth. It is througge fand responsible decisions that
man becomes authentically himself. (Guignon, 20E8)wever, Sartre believed:
1. There is no fundamental meaning to lifeHumans were not made for any
purpose.
2. Existence precedes essendéfe exist, and now that we exist, we must
choose our essence (our purpose and identity).
3. Condemned to be freeWe all must make decisions in our lives. Even
making no decision is a choice made out of our trea will.
4. Bad faith: Bad faith occurs when we lie to ourselves to nessurselves.
We often tell ourselves that we have no choice isitaation to make
ourselves feel better. However, Sartre thinks weagé have free will and
should acknowledge this at all times (Onigbinde2)99

3.3 Existentialism and Education

Existentialist argues that knowledge can only Haea®d through experience and it is
subjective since it is part of the world. According the existentialist school of
philosophy, “education should make a man subjedive make him conscious of his
individuality, it is important to recognise the 18an order to understand his being”.
The school reject traditional approach to educatibirejects the existence of any
source of objectives, authoritative truth aboutaphysics and epistemology, instead
individual are responsible for determining for tlemtves the truth or otherwise of any
matter.

Existentialism is concerned principally with liberaducation, that is, a system of
education that sets man free from his isolation laisdanonymity; thafree his mind

from the confusions that prevent him from seeirg difuations and his powers. The
existentialist proposes a more individualistic aotiof education, that is, the
“unfolding of the individual as a whole in the gtion in which he finds himself. The
existentialist emphasizes situations such as “thagguilt, suffering, and, death, which
happen to the individual rather than the group’etkBche voiced the same view
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against “the general all genuine aims for educationwhich the individual is lost
sight of as an individual.

According to existentialist, education should makan “subjective and should make
him conscious for his individuality or ‘self”. Beg self conscious, “manwill
recognize his ‘self’ and he will get an understagdof his ‘being™. Individuality lies
on self-realisation, a motivating force, from anséantial perspective; a sense of self-
identity is gained by how an individual relatesatad values his or her relations. The
purpose of education is to build character, toroste potential and creativity and to
enhance the quality of life through knowledge, ahén from an existentialist
perspective bureaucratisation needs to be replagdtimanisation. Thus, education
should be directed towards making the individuakpe to realise the best that he is
capable of. It is to help the individual to realike contingency of his existence to face
the categories of this contingency: dread, angussixiety and fear resolutely and
courageously and finally prepare him to meet deattih pleasure.

Since man is not equal by nature, every individsiainique. Education must therefore
develop in a person this uniqgueness. It must datendividual differences. According
to Koirala (2011), Education must make pupil awairéhe infinite possibilities of his
freedom and the responsibilities he must bear fen [The most important aim in
education therefore is the becoming of a humanopeas one who lives and makes
decisions about what he will do and be. “Knowing”the sense of knowing oneself,
social relationship, and biological developmentalisthe parts of becoming. Human
existence and the value related to it is the pynfiactory in education. In the opinion
of existentialist philosophers, Education shoulintrmen to make better choices and
also give the man the idea that since his choicesaver perfect, the consequences
cannot be predicted. In short, the objective afcation is to enable every individual
to develop his unigue qualities, to control his gmtialiies and cultivate his
individualities. (Koirala, 2011).

3.6 Existentialist Approach to Education

Existentialists condemn most of the approachesgbese in education as barbaric in

nature. By their concession, a person is a selé@ons being who should be free to

decide for himself or herself. Educator should tenflly in nature that is there mainly

to guide the learner in his self-discovery. Thesttialists therefore assert the

following as the best approach in education.

I. Educators Should Help Students Find Meaning FoirTiees

. We Should Not Force ‘Right’ Way To Live on the Séuds

ii. Teachers Should Encourage Students To Exerciseidindi Choice

V. Students Must Learn That Their Choices Have Coreystps

V. Students Need To Accept Responsibility For TheneseRegardless Of Their
Circumstances
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Vi. Expression of an Authentic Self Should Be Encouda@g@irala, 2011).

SELF-ASSESSMENT EXERCISE
Man is nothing else but what he makes of himsalciss.

4.0 CONCLUSION

Existentialism as a philosophical idea was revohdry, dynamic and passionate, it
changed the way of thinking and brought to forefrtme cause of individualism.

Moreover, its views on education may seem dramtadictaken in right sense and
moderation is necessary in today’s materialistmedy.

5.0 SUMMARY

In this unit, we have discussed the philosophyxiétentialism and its subject matter
which is the self or individualism. The philosopblyexistentialism brought man, his
existence, his emotions and his subjectivity irgoefront; they were forerunners of
individualism and uniqueness of each man. The vi@lsvarious exponents of
existentialism and the themes they brought out maleeir philosophy better
understood. The philosophy of education of exisdisin speaks about aims,
curriculum, the role of teacher, method of teachihgarning experiences and
approaches to education.

6.0 TUTOR-MARKED ASSIGNMENT
I. Mention and discuss some important contributions existentialism to

educational philosophy.
. What does existentialist mean when saying, "Trsitbuibjectivity?"
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MODULE 4 PROMINENT PHILOSOPHERS AND THEIR
PHILOSOPHY OF EDUCATION

In this module you will be introduced to some phdphers and the different schools
of thought they belong to in philosophy of educatioThe relevance of their
philosophical position to educational developménatlisalso be examined. Some of the
prominent philosophers we shall considered in tmigdule are; Plato, Aristotle,
Rousseau, John, Dewey and Whitehead.

Unit 1: Plato’s Idealism (427-348 B.C)

Unit 2 Aristotelian Realism (384-322 B.C)

Unit 3 Rousseau (1712-1778)

Unit 4 John Dewey’s Pragmatism (1859-1952)
Unit 5: Whitehead’s Philosophy (1861-1947)

UNIT 1 PLATO’S IDEALISM (427 - 348 B.C.)
CONTENTS

1.0 Introduction
2.0 Intended Learning Outcomes (ILOS)
3.0 Main Content
3.1 Plato’s View of Truth in Relation to Philosophy Bflucation

3.2 Plato’s View of Virtue in Relation to Philosophy BHucation
3.3 Plato’s View of Knowledge in Relation to PhilosopbifyEducation
3.4 Plato’s View of Leadership in Relation to Philosgpi Education
4.0 Conclusion
5.0 Summary
6.0 Tutor-Marked Assignment
7.0 References and Further Reading

1.0 INTRODUCTION

This unit understudies one of the pioneers of ideathool of thought as furtherance
to our previous studies in the last module. Plaiésmlism principle shade more light
on the relevance idealism to education. Taking gogbphical perspective on his
theory, this unit takes a deeper look on the relegaof Plato’s philosophy to
educational system. However, it must be cleartest that his Idealism can be
understood in relation to his theory of Forms oedld. This theory states that, in
addition to the material world, “there exists aareal realm which contains immaterial
Forms, of which material objects and their quaditiare imperfect copies or
instantiations”. In other words, the material wodda shadow of the world of Forms;
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participates in the universal idea of beauty m Horms” (Kotsonis, 2019). This view
of reality which incorporates both the material amdnaterial or the eternal realm of
Forms or Ideals is what is referred to as Plattadealism.

2.0 INTENDED LEARNING OUTCOMES (ILOS)
By the end of this unit, you will be able to:

state plato’s view of truth in relation to the misbphy of education

explain plato’s view of virtue in relation to thaifmsophy of education
evaluate plato’s view of knowledge in relation lbe philosophy of education
express Plato’s view of leadership in relationn® philosophy of education.

3.0 MAIN CONTENT

3.1Plato’s View of Truth in Relation to Philosophy ofEducation

Plato in his very famous works ‘The Republic’ expdad on the notion of truth.
According to him, people should concern themselemarily with the search for
truth. His reason for this is because “truth isf@erand eternal, it cannot be found in
the world of matter, which is imperfect and confliachanging”. Plato is of the
opinion that “Mathematics demonstrates that etetmahs are possible and that such
concepts as 2 + 2 = 4 or that all points of a mertércle are equidistant from the
centre, are said to have always been true everrébgieople discovered them and
always will be true”. Mathematics shows that unsagtruths with which everyone can
agree may be found, but mathematics constituteg amé field of knowledge. Plato
believed that we must search for other universaihs& in such areas as politics,
society, and education; hence, the search for atestiuth should be the quest of the
true philosopher.

Truth is a very important subject-matter in philpg. Its epistemological status has
been a matter of debate for a very long time. Sqmésophers believe truth is
‘relativeé - meaning that it differs from people to people a&uiture to cultureWhile
others claim that truth is ‘objective’- meaningttitas never changing and remains the
same for all people. For Plato who is an idealstr thoughts and claims are about
that world. We think and talk about the world”. Helieves that the world exists
objectively and independently of the ways we thablout it or describe it. This means
that truth is objective and it is not dependentrmividual opinions. In fact, holds truth
to be more or less like mathematics that preses &nd nothing more.

The above claim shows that eternal truths existhimn realm of Ideas and not in
physical world. This is why Truths can exist i tmind, but they cannot be perceived
by the senses in the physical world. “Truth is sabject to the ‘sensible’ world
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because it is eternal and unchanging whereas thimgthe sensible world are
constantly changing and even going out of existentaus, we can think of a
particular object ‘tree’ and still retain in our mdis the universal idea of tree (treeness).
We can think about an individual person we know stiltithave that universal idea of
person (personess). To this effect, there is“n@lsirperson who encapsulates the
entire concept or idea of a person or ‘human beiygt the idea ‘human being’
describes all human beings: so the idea is moreplsien and thus ‘truer’ and
everlasting, compared to the people who live arel idithe natural world”. Plato
believes that the sensible world we perceive thnoogr senses can only present
shadows, corrupted photocopies or incomplete vessod Truth. (Avendano,2020).

In The Republic, Plato wrote about the separatiath@world of ideas from the world
of matter. The world of ideas has the Good asighdst point and the source of all
true knowledge. The world of matter which is therghanging world of the senses is
not to be trusted. People need to free themsehoes &ny attachment with matter so
that they can advance toward the Good. This, Pkmbeves can be done by
transcending matter through the use of what he tak dialectic’.

Dialectic is a form of critical discussion in whiome moves from mere opinion to true
knowledge. The dialectic is a situation where lathking begins with a thesis, or point
of view, such as ‘War is bad or unjustifiable andrioral.” This view can be supported
by pointing out that war causes people to be kildidrupts families, destroys cities,
and has adverse moral effects. As long as we eteoanly people of beliefs like our
own, we are not likely to alter our point of vieWhen we encounter the antithesis or
opposite point of view that ‘War is good,” howevere are forced to re-examine and
defend our position. Arguments advanced to suppernotion that war is good might
include the belief that war promotes bravery, helpsinate evil political systems, and
produces many technical benefits through war-rdlatesearch. Simply put, the
dialectic looks at both sides of an issue. Whodhat is interested in getting at the
truth of the problem of whether war is good or béen will engage in a dialogue in
which both advancement and retrenchment or thagiup of ideas might occur. Plato
believed that given ample time to argue their pos#, the two discussants would
come closer to agreement, or synthesis, and therefoser to truth which might be
that war has good and bad aspects. Those who siangled to win or who did not
maintain a critical perspective could not accontplibis kind of dialectic. For this
reason, Plato thought that preparation in the di@leshould involve a lengthy period
of education.

Truth in relation to education from Plato’s perdper must be objective and should
not be dependent on individual opinion. This is vitng curriculum must represent this
truth where education must be tailored to suitrtfental capability of every child. In

like manner, the quality of education given to mensbof the society must be one
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where standard is not compromised in favour ofpifvleged ones in the society. This
form of education must therefore be without disaneion.

3.2 Plato’s View of Virtue in Relation to Philosoply of Education

Plato provides his account of virtue in two differevorks, ‘The Protagoras’ and ‘The
Republic’. In the Protagoras Plato, through Sosradegues that virtue is knowledge.
The argument begins with the premise that ‘everywsasts what he or she believes to
be good’. From this it follows that when a persamesl something wrong or bad it
cannot be because they want to do it, knowingligid, it must be that they want to do
it, believing it to be good.

Plato’s argument here is that people do evil ouigmorance. What separates the
virtuous person from the un-virtuous person is aatesire for what is good because
everyone desires what they think to be good. Ratherknowledge of what the good
really is, is the distinguishing factor. On thiscaant, Plato’s conception of human
virtue is reducible to knowing the good, and beade to correctly choose the actions
that bring about the most good.

When viewed on the surface level, Plato’s othepantof virtue, as presented in ‘The
Republic’ seems to have nothing in common with\tesv offered in the Protagoras,
but after careful review, it can be seen to begreament with the concept of virtue as
knowledge. Plato begins with an argument concerthieghuman soul. He argues that
there are at least three distinct components ool which he calls; reason, appetite,
and spirit. “Appetite is the part of the soul that is animalelikusting for bodily
pleasures and itches, reason that which is condemwth calculation and rational
thought, and spirit the part associated with enmstioAfter having established the
various parts of the soul, Plato then makes thencthat virtue lies in keeping the
components of the soul in the correct relationsad®a should guide the soul, making
decisions and determining what is wrong and righpirit should follow reason and
provide motivation, and appetite should obey. \&rton this account seems to be
“nothing but a magic proportion or some sort ofanake of the soul, having nothing to
do with knowledge or decision making”.

Earlier on in this study, we stated that Platoinggiishes three different kinds of
conflicting desires in the human psyche that thel $@ms three parts such as; the
rational, the spirited and the appetitive partse Thtional part was said to desires
epistemic goods such as; truth and wisdom, thetegimpart desires honour and
reputation and the appetitive part has desiresbafddy nature such as the desire to eat
and drink. Plato’s description of the rational paftthe soul is an indication that he
was the first to think of intellectual virtues. Retal desires are dispositions to pursue
rational goods and thereupon constitutive of iet#lial virtues. In order to reach the
object of their rational desires one must excaliattually; that means that one must
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develop intellectual virtues. According to Platoan agent lacks rational desires, then
he or she cannot excel intellectually. Consider, dgample, an agent who has no
rational desires and is solely interested in puguways to satisfy his or her
unnecessary appetitive desires. Such an agenttchamatellectually virtuous; such an
agent is not motivated to excel intellectually.

3.3 Plato’s View of Knowledge in Relation to Philagphy of Education

Plato’s doctrine of ‘Knowledge is Reminiscence’.idt closely connected with his

theory of the soul. This theory affirms that thelsaf the human being is immortal and
knows the truth before entering the body. This lg/wnan gradually remembers what
the soul already knew when it inhabited the wofflideas, but which the soul, already
being in the human body, buries in the depths ohdoe¢he knowledge, which is

gradually remembered with the physical realitiesobjects of the sensible world.
(Omoregbe, 1999).

Plato’s conception is that the soul is immortal #mak it is capable of transmigration
from one body to another until it finally gainsdiation. The soul remembers what it
knew before, this means that the soul exists beftwebirth of the human being and
will not cease to exist after his death. AccordiadgPlato, true knowledge must come
from the soul as a necessary truth that cannot drded without running into
contradiction. An example of this is “mathematitiaith, such as two plus two equals
four” or “a triangle is not a rectangle”. Thesetlis are not subject to individual
opinions. (ibid).

According to Plato, the immortal soul, on its ovance had knowledge of certain
concepts prior to its ‘imprisonment’ in the humardip. He also conceives of the soul
as having had access to the world of Forms and #midaving knowledge of the
perfect objects in that world. This knowledge igaled by Plato as true, eternal and
perfect, taking after the attributes of the For@si@binde 1999). It is this knowledge
that a person recollects anytime he or she reaohid#® soul as demonstrated by Plato
with the uneducated slave-boy who was able to solathematical problems using
such appropriate methods as the dialectics (Maj&&th).

3.4 Plato’s View of Leadership in Relation to Educton

Plato is famously known for the saying that, “thesevshall lead and rule, and the
ignorant shall follow”. He introduced a systematiodel for administering a state. In
his view, the purpose of the state is to educatgplpeto become ‘good’. Thus, the
State has mainly a moral function in people’s |{otsonis. 2019). According to
Plato, the State is like a human body where thts gamplement each other and act in
harmony (ibid).
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Plato believes that one of the reasons why staipeaa to be useless is the lack of
competent leaders. In his view, only a philosotmaws what is best for the State and
also has the strength to act according to that kedgye. So, the philosophers have to
be Rulers, philosopher-kings. Plato defines a ghiphier by setting out an account of
knowledge and belief and then contrasting the pbpber who has knowledge with
the non-philosophical man who at his best has artlyie belief or opinion. Plato was
disappointed in the way states are managed bedhaseleaders do not have any
knowledge about the ultimate purposes of the staégther do they have moral
strength to act according to common good. A goadée, Plato believes is beneficial
to his subjects in the same way a good doctor ikigopatients. One of the most
important tasks on the leader is to take care efeitucation of the people. The ideal
sate, according to Plato, shall have four mainuestwhich are; prudence, courage,
temperance and justicPlato was dissatisfied with rulers who lacked krexmge and
moral strength to act according to the common geodother words, rulers motivated
by self-interest were not strong leaders. Platp@ses instead that states should be
governed by philosophers ahd a lover of wisdonwhich is the meaning of the Greek
word, philosophia.

Leadership is a duty gfhilosopher kingsvho acquire the techniques and skills for
theart of ruling. An ideal state, according to Plato, “can nevemginto a reality”
until “philosophers become rulers in this worldwrttil those we now call kings and
rulers really and truly become philosophers, anlitipal power and philosophy thus
come into the same hand3nly philosophers are morally and intellectuallytea to
govern and lead. Morally because they are intedleisteand have a passion for truth
and learning, while showing no interest in the t&tipns of gaining power for the
sake of power. Intellectually because they are &blattain knowledge on thdeal
formsof virtue, beauty, and the good (Ludert 2017).

SELF-ASSESSMENT EXERCISE
How would you relate Plato’s view of truth in retat to the philosophy of education?

4.0 CONCLUSION

The Dialectical method is very important in edugatas seen from Plato’s conception.
We were able to show above that it is a form dfcai discussion in which one moves
from mere opinion to true knowledge. For this reaseducation must be directed
towards attaining true knowledge via dialogue. Bha$o should teach must possess
the rational ability to organise themselves andr thiedents to put the appetites under
control just like the Philosopher-Kings. So, Pldg&fines a philosopher by setting out
an account of knowledge and belief and then caimigaghe philosopher who has
knowledge with the non-philosophical man who at lést has only a true belief or
opinion.
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50 SUMMARY

You have learnt in this unit, the relationship bedénw Plato used his philosophy to
emphasis the relevance of education in the remsat truth, knowledge, virtue and
good political leader in the society. it was pothteut that the basic aim or goal of a
political society is to educate the citizens togo®d person. Education is to lead the
people to acquire the virtue that will in the emdfp the society.

6.0 TUTOR-MARKED ASSIGNMENT

I Explain Plato’s view of virtue in relation to thaifmsophy of education.

il. Evaluate Plato’s view of knowledge in relation toetphilosophy of
education.

ii. What does Plato mean by Philosopher-King?

7.0 REFERENCES/FURTHER READING

Alkis Kotsonis. (2019.) The Platonic conceptionirdkllectual virtues: its significance
for virtue  epistemology. Synthese https://doi.org/10.1007/s11229-019-
02189-7

Glanzberg, Michael. “Truth’'The Stanford Encyclopedia of Philosop{yummer
(2021)  Edition), Edward N. Zalta (ed.). forthcognin - URL =
<https://plato.stanford.edu/archives/sum2021/estiiuth/>.

Immanuel, Kant (1960).Education Translated by Annette Charton. (Ann Arbor:
University of Michigan Press) .

John, Alison .(nd). Human Virtue in Plato and Aotte. Retrieved: 3/5/2021 from;
http://www.hep.upenn.edu/~johnda/Papers/Virtue.pdf

Ludert, J. (2017). What Plato can Teach Us About adeeship,
https://www.cityu.edu/what-plato-can-teach-us-abeatdership-part-1-of-2/

Majeed H. M. (2014).Plato’s Theories of knowledge and Educati€AH: Unizik
Journal of Arts and Humanities. Vol. 15. No. 1.

Ospina Avendano, D. (202Mlato’s Theory of Recollection. Retrieved;2/5/2bnfr
toolshero:https://www.toolshero.com/personal-depeient/plato-theory-of-
recollection/

127



PHL 333 PHILOSOPHY OF EDUCATION

Tuomo, Takala. (1998). Plato on Leadership. JowshBlusiness Ethics. DOI:
10.1023/A:1005789531144.

128



PHL 333 PHILOSOPHY OF EDUCATION

UNIT 2 ARISTOTLE'S REALISM (384 - 322 B.C)
CONTENTS
1.0 Introduction

2.0 Intended Learning Outcomes (ILOs)
3.0 Main Content

3.1 Aristotle’s idea of Truth in Relation to Philosgpbf Education
3.2 Aristotle’s idea of Virtue in Relation to Philodopof Education
3.3 Aristotle’s idea of Knowledge in Relation to Platiphy of Education
3.4 Aristotle’s idea of Leadership in Relation to Pibphy of Education
4.0 Conclusion
5.0 Summary

6.0 Tutor-Marked Assignment
7.0 References/Further Reading

1.0INTRODUCTION

In Philosophy of Education, realism is known to &@e¢heory which is in favour of
learning by direct experiences. “It discourages amyde of learning that involves
mechanical repetition of things as a way of remembehem without actually having
knowledge of them”. In other words, “it prefers daron experience for the purpose of
learning”. It supports the idea afonnecting classroom learning with reality on the
ground. Aristotle’s Philosophy of Education is anficof realism which holds the belief
that we should study logic, critical thinking, atin@ scientific method to teach students
to perceive and understand reality. This is bechedeelieves that the job of schools is
to teach students about the world arotimeim. In unit therefore, you will be learning
about the concepts of truth, virtue, knowledge gulitical leadership that are
fundamental in Aristotle’s philosophy and their at@nship with education as
espoused in Aristotle’s philosophical discourse.

2.0 INTENDED LEARNING OUTCOMES (ILOS)
By the end of this unit, you will be able to:

state aristotle’s view of truth in relation to thleilosophy of education

explain aristotle’s view of virtue in relation tbhe philosophy of education
evaluate aristotle’s view of knowledge in relattorthe philosophy of education
express Aristotle’s view of leadership in relattorthe philosophy of education.
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3.0 MAIN CONTENT
3.1 Aristotle’s View of Truth in Relation to the Philosophy of Education

On truth, Aristotle says that “to state of someghwhich is the case that it is not the
case or of that which is not the case that it ésd&se is false, and to state of that which
Is the case that it is the case and of that wrgamot the case that it is not the case is
true”. (Cohen.1999). Aristotle is known to frequently cbhuus discussion of truth in
terms of linguistic statements and says that, lagguand thought are closely related.
He believes that both can be tied to judgment aetdrally emerge together in the
cognitive development of humans, and are intentiorsfar as assertions purport to
indicate something. Aristotle claims that the comgrds of language are signs and
symbols of the components of thought (Hestir. 2013)

Realism is the idea that things exist independérih® human mind. Also, ultimate
reality exists in the physical world, which is therld of material objects. Truth
therefore is that which is observable through thesss. Aristotle’s view of truth is
aimed at understanding objective reality throughdhigent and unsparing scrutiny of
all observable data. (Omoregbe 1999). He beliehad tio understand an object, its
ultimate form which is not subject to change habdeainderstood. For example, a tree
exists whether or not a person is aware of it. @etcan exist in the mind of an
individual without being physically present, butimlately, the tree shares properties
with all other trees. This shared ideas or propsrtionstitute the Form of a tree which
makes it distinguishable from any other thing icls@a way that whatever possesses
these properties of treeness, is known as a treglidde 1999).

Aristotle in his understanding of education follalv&ocrates and especially his
teacher Plato and, accordingly, opposed philosdphgialectics and sophistrnas a
means of attaining truth, Aristotle introduced tteaching of logic as a formal
discipline in order to be able to reason about [@ayevents and aspects. According to
Cohen, the exercise of rational thought is viewed the ultimate purpose for
humankind. For this reason, he stated that theisteaducational curriculum
emphasizes the subject matter of the physical wopdrticularly science and
mathematics (Cohen 1999).

3.2 Avristotle’s View of Virtue and the Philosophyof Education
Aristotle spells out his account of virtue in thedmachean Ethics. Beginning with a
discussion of what people mean when they use thiemof virtue in their everyday

language and then expanding these ideas to theaj@ase, Aristotle reaches several
conclusions on virtue, and in particular what itame for a human to be virtuous. The
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virtue of something, Aristotle contends, is whatewegkes the thing do its essential
action or function, well. “The essential function action of a particular object is
simply that which makes the object what it is” (Rod&kowski 1983). For a knife, it is
the ability to cut, for a house the ability to pide shelter and security, for a general
the ability to win at war. Human virtue is theredpthat which makes humans perform
their characteristic function or action well. Thieacacteristic action of humans, the
action that is unique and essential to being hunsdiving a human life in accordance
with reason. He goes on to show that what enablesran to perform his action well,
that is what enables humans to live in accordantter@ason well, is a certain state of
being or of character. (Omoregbe 1998). This sihtsharacter, according to Aristotle,
has to do with a person’s responses to pleasurtgpains under various situations.
“The virtuous person knows the best course of actiakes this course of action, and
feels pleasure, or at least no pain, as a resuldlohg this action” (Alison 2013).
Human virtue then, for Aristotle, is this statetioé human soul, that is, the state of the
human soul such that the person in this state @soib® correct actions, at the correct
times, for the correct reasons.

Education serves as a foundation for not only pogsthe political life, but also for
any type of profession. Aristotle charges eachspwlth the responsibility of educating
the children because “every state has a singldamh there must also be one and the
same education for all citizens” (Politics, 133723&). If the citizens of the polis
deliberate about certain affairs that may or mayhappen within the community, then
having an equal and common education for all wellphthem in achieving a shared
conception of morality. Consequently, it is thep@ssibility of the polis to educate its
children. Aristotle argues that governments whondb educate their young weaken
the structure of the government. A citizen “shorddard himself as belonging not to
himself but to the state.

Aristotle mentioned two primary intellectual viraievhich are philosophical wisdom
and practical wisdom. Practical wisdom involvesasrareness of the particulars while
philosophical wisdom involves the highest objedt&rmowledge which are not human
affairs. Aristotle made a description of some ieigtlal virtues which are; technical
knowledge, scientific knowledge, philosophical wasd practical wisdom etc. All
these virtues can be found to a greater or lessgred in an individual. (Cawthon.
2013).

I Technical Knowledge: which is also translated dslls or ‘art’, is the
knowledge of how to make things. It is aimed atdoi@ng a good or
providing a service, similar to purposive-ratioaation.

il. Scientific Knowledge: is the knowledge of theoreesd methods, and the
ability to make conclusions on the basis of anay$e modern terms, we
can speak of educated people as scientifically kedgeable. It is worth
noting that knowledge of theories and methods avadiytical skills does not
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imply leadership abilities. A hard-working, skillednd effective manager,
for example, may not be up to task in new situatitrat require decision-
making abilities.

ii. Philosophical Wisdom: is the knowledge of univessahd of what follows
from them. Aristotle believed that philosophicakdom is the most finished
of the forms of knowledge, yet limited by the falcat it is a state of mind
reflecting a person’s own view of the world andtbg philosophers’ lack of
interest in practical matters.

\2 Practical Wisdom: requires special attention beeaafsits significance for
understanding the complexity of leadership. Prattiwisdom includes a
mix of intertwined and equally important layers.iftvolves knowledge,
perception, decision making, purposive action, graisthe rational and the
irrational principles, character, virtue, experienpromotion of one’s own
personal interests, understanding of others andrsimd) their interests,
intuition, and transcendence.

3.3 Aristotle’s View of Knowledge in Relation to the Pllosophy of
Education

According to Stanley (2017), Aristotle’s theory kifiowledge is best understood by
examining the treatises called tBeganon.The treatises in question were called the
Organonbecause Logic was thought to be a method or diseipiseful as a tool in all
inquiries, whatever their subject matter. This isywn the traditional ordering of the
Aristotelian corpus th©rganoncomes first. Science is thus for Aristotle a knalge

of the why, the reasons for true statements. kn®swledge of the dependence of true
statements on more fundamental truths, on firstsesau

Science is for Aristotle not the mere observatibfaots, it is not mere observation or
sensing. The process of acquiring scientific knolgieinvolves observation of the fact
that something is the case. He noted that sciengghbs aside what is irrelevant,
extraneous and incidental. It observes what isdaotal about the particular instances
observed, and states what is essential to beirigitlc of thing or event. Science thus
states its reason why it states what that kind hifigt really is. Science is thus
demonstration. It demonstrates its conclusions ftbenbeginnings of demonstration
and of explanation, from beginning of demonstratibtence for Aristotle every
science comprises three factors which are; thautaldiich it establishes some
theorem or conclusion, what it establishes as csmmhs and that from which it
demonstrates its conclusions.
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3.4 Aristotle’s View of Leadership in Relation to the milosophy of
Education

In The Nicomachean Ethics, Aristotle provided ughva vivid description of what an
individual should strive for in life, which many V& applied in all walks of life,

including leadership. One other important qualityatt Aristotle recognizes is
experience. Experience he believes does mattedunational leadership positions. If
one does not have experience, then their advidda/vain and unprofitable. Aristotle
believes that successful people have learned frath Ipositive and negative
experiences to make them the great leader theyrare.is no different in the field of
education where educational leaders should leam fothers as well as their own
failures to become better and eventually proveddea

According to Michael Nelson (2015), sound decisiaking is another quality which
is important for leadership positions. Effectivaders must be sound in their decision
making when making key decisions affecting the oiggtion. Aristotle noted this by
saying that, ‘everything that is done by reasomgnbrance is not voluntary; it is only
what produces pain and regret that is involunté@moregbe 1998). One who makes
sound decisions should receive input or feedbaain fall the necessary stakeholders
from inside and outside an organisation. Careftiiipking about what's best for the
whole instead of self, seemed to be one of theylmkil thoughts from Aristotle’s
work. In education, one often hears how the stuedshbould be first in every decision
that affects a school. Successful leaders not comgider the students but the teachers
and overall community as well (Akinpelu 1981). Imjamt decisions need input from
everyone, not just a select few. In education,aalde must carefully plan and decide
which items will help raise student achievementhauit wasting important financial
resources.

Aristotle’s realism is evident in his conception leadership where he contends that
our passions must be tempered or controlled byrtimel. What he means is that the
irrational must be directed by the rational, tha¢re must be balance in decision
making. For this reason, thgolden meanbecame Aristotle’s guide for the

achievement of excellence. He noted that nothingtrine done in excess. Whether our
action be toward the moral virtues of courage, terapce, and self-respect, or the
intellectual virtues of art, scientific knowledgeactical wisdom, philosophic wisdom,

or intuitive reason, excellence lies at the meadnlids between the extremes.
Appropriate virtuous activity, however, should ro¢ determined as if it were a

mathematical calculation, for it is not an objeetilnean. Instead, the golden mean
must be understood relative to the situation inclwhone finds oneself. It must be
reflective and thoughtful. It must be rationalmust lead to realistic action. Thus, the
virtuous leader is one, who, through deliberatidends action with knowledge and in

doing so, achieves happiness.
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4.0 CONCLUSION

Aristotle’s realism which has been shown to be va@ctical encourages the teacher
to organize and present content systematicallyimvighdiscipline, demonstrating use
of criteria in making decisions. Teaching methdaswd focus on mastery of facts and
basic skills through demonstration and recitat®tudents must also demonstrate the
ability to think critically and scientifically, usg observation and experimentation.
Curriculum should be scientifically approachednderdized, and distinct-discipline
based In the Nicomachean Ethics, a popular book writtgnAbsistotle which was
mentioned above, Aristotle draws a clear distinctieetween moral and intellectual
virtues both in what concerns their function andavimat concerns the methods through
which agents develop them. He then proceeds tceditat since the human soul has
two different parts, there are also two distingtda of virtue; moral and intellectual.
According to Aristotle, the locus of the moral vies is the appetites and intellectual
virtues are states by virtue of which the soul peses truth. Moreover, he argues that
intellectual virtues owe their growth to teachimghile moral virtues are acquired
through a process of habituation and mimesis.

5.0 SUMMARY

This unit examined the relevance of Aristotle’s|&®wphy of Education in relation to
his school of thought; realism, which holds theidfethat we should study logic,
critical thinking, and the scientific method to ¢bastudents to perceive and understand
reality. This is because he believes that the jadrbools is to teach students about the
world around themTruth as we have seen above in his work is thatchvhs
observable through the senses. Aristotle’s viewtroth is aimed at understanding
objective reality through the diligent and unspgrscrutiny of all observable data. In
education, one often hears how the students shosildirst in every decision that
affects a school. Successful leaders do not ontgider the students but the teachers
and overall community as well.

6.0 TUTOR-MARKED ASSIGNMENT

I. Evaluate Aristotle’s View of Truth in Relation the Philosophy of Education.

il. Critically examine Aristotle’s View of Virtue in Ration to the Philosophy of
Education.

ii. Comment on Aristotle’s View of Knowledge in Relatito the Philosophy of
Education.

\2 Make a brief summary of Aristotle’s View of Leadeirs in Relation to the
Philosophy of Education.
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1.0 INTRODUCTION

In this unit, you will learn about another impottghilosopher; Jean Jacque Rousseau.
We shall focus in his idea of nature as espousdusiphilosophy of education. We
shall further discuss his analysis of education stades of child development as well
as his educational method. Rousseau argues thatripgical method of education is
best for children since everything that enters itite human understanding comes
through the senses.

2.0 INTENDED LEARNING OUTCOMES (ILOS)

By the end of this unit, you will be able to:

e explain the concept of nature in Rousseau’s phibgf education

e evaluate the stages of child development in Roussg@hilosophy of education
e analyse Rousseau’s educational methods.

3.0MAIN CONTENT
3.1 Nature in Rousseau’s Philosophy of Education

For Rousseau, the main aim of education was tlanatent of fullest natural growth
of the individual which leads to a balanced, harimos, useful and natural life.
Education is meant to help the child to lead aroyafjle, useful and natural life.
Rousseau’s theory of education emphasized the banpoe of expression to produce a
well-balanced and freethinking child. He believéxhtt “if children are allowed to
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develop naturally without constraints imposed oanthby society they will develop
towards their fullest potential, both educationatyd morally”. Rousseau is known as
the father of early childhood education. As a restihis educational viewpoint, “early
childhood education emerged as a child-centeredyemth in unlimited, sensory-
driven, practical experiences”. “Active particigatiin drawing, measuring, speaking,
and singing also emerged as a result of Rousseduational viewpoint”. In point of
fact, many elements of Rousseau’s educational iptexremain as a dominant force
in early childhood education.

In Rousseau’s description dfature as described by Akinpelu (1981), he noted th
nature being the chief teacher consists of tendsmmi capacities that are unaltered by
habits or prejudices. The education from naturesist® in the spontaneous
development of natural endowments and capacitigsglies enfoldment of natural
powers. Rousseau believes that the influence aflsocontacts and various institutions
and groups form the source of education for manr&@eive education from the social
environment and physical environment helps man ieeqgknowledge and gain
experience of nature. Rousseau believes that ieram have a perfect harmony
education from man and things should be subordinetehat of nature, for we have
no control over nature as nature is the main teache

Rousseau identified some very important focus otcaton thus;

I Firstly, that education was the attainment ofesilnatural growth of the
individual, leading to balanced, harmonious, usahd natural life.

i. Secondly, the education is to help the child axlan enjoyable, useful and
natural life. He believed that if children are aled to develop naturally
without constraints imposed on them by society tivilly develop towards
their fullest potential, both educationally and adby.

This natural development should be child-centered focused on the needs and
experiences of the child at each stage of develapnide crux of his philosophy is

‘Naturalism’ and thus, the keynote of his philospphas to have a Natural State, a
Natural man and a Natural Civilisatigdamwal. 201y, He thought that all the ills and

miseries of the people are due to the apparentepdrom the state of nature. This is
why he stated as we mentioned previously tleserything is good as it comes from
the hands of the author of nature but everythirgederates in the hands of man”.

3.2 Stages of Child Development in Rousseau’s Philosopbf Education

In Rousseau’s opinion the original nature of théddckhan be preserved by careful
control of his education and environment basedroaralysis of the different physical
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and psychological stages through which the chilskpa from birth to maturity. Child
development can be divided into five different st&g

3.2.1.The Stage of Infancy

This is the first stage which ranges from birthatoout two years when the infant
would have been weaned. Here, Rousseau positgliidten should be given more
real liberty and less power, to let them do moretfemselves and demand less of
others. The major aim here is “to ensure that clrdare taught from the very early
stage to put their desires and wishes under coatrmblnot go beyond the reach of their
powers. This will make them able to overlook thatish is not in their power”.
(Adejoh,2015): This will prepare the child in gobohe to know how “to exercise of
his powers properly, be his own master and folloevdictates of his will as soon as he
has a will of his own”(Akinpelu 1981). According tRousseau, ‘children’s first
sensations are wholly in the realm of feeling’. yteee only aware of pleasure and
pain. We are born with a capacity for learningt koow nothing and distinguish
nothing. The mind is cramped by imperfect half-fethorgans and has not even the
consciousness of its own existence (Okafor 1988¢nEhe movements, the cries of
the new born child are purely mechanical, quiteotttwf understanding and will. The
method of nature had to be followed in everythifigus Rousseau, with impassionate
pleading, recalled mothers to their natural dutesj even made it fashionable to
breast feed their offspring.

3.2.2.The age of Nature

This is the second stage which ranges from twoeto dr twelve years (Akinpelu
1981). During this period, the child receives omlynegative education’. By this
negative education, Rousseau did not maintainttiese should be no education at all,
but that there should be one of a different kimdf the normally accepted educational
practices. Rousseau claimed that positive educatesithat type of education which
formed the mind prematurely, and which instructsal ¢hild in duties that belonged to
man. Negative education according to him, was #tatcation which perfected the
organs that are the instruments of knowledge, befiving the knowledge directly
(Okafor1988). It further prepares the way for reafy the proper exercise of the
senses. Negative education does not imply a timdlefiess. It does not give virtues,
but protects the person from vice. It does not lcate truth, but protects one from
error. It helps the child to take the path that lei&d him to truth, when he has reached
the age to understand it. It will also help hintake the path of goodness, when he has
acquired the faculty of recognizing and lovingTihe first education, then, should be
purely negative. It consists, not in teaching theaqgples of virtue and truth, but in
guarding the heart against vice and the mind agamasr (ibid).
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3.3.3.The Pre-adolescence Stage

This is the third stage, with the ages of childranging from about twelve or thirteen
to about fifteen years. At this stage, the chiktiength increases far more rapidly than
his needs (Akinpelu 1981). The urge for activityviakes a mental form and there is
greater capacity for sustained attention with tisgaction. Rousseau believes that our
real teachers are our experiences and emotionsnandwill never learn what befits a
man except under its own conditions (ibid). A ctkltbws he must become a man and
all the ideas he may have as to man’'s estate armast/ opportunities for his
instruction, but he should remain in complete igmae of those ideas which are
beyond his grasp. This is the period in life in @fhthe strength of the individual is
greater than his needs. The sex passions, theviobsit and terrible of all, have not
yet awakened. He is indifferent to the rigours adathers and seasons, and braves
them light heartedly. His growing body heat takes place of clothing. Appetite is his
sauce, and everything nourishing tastes good. Wieers tired, he stretches himself
out on the ground, and goes to sleep. He is noblea by imaginary wants. What
people think does not trouble him. Not only is lk#-sufficient, but his strength goes
beyond his requirements (Adaralegbe1992). Only wherchild has reached the aged
of twelve, does reason begin to stir, and the fionats uninterrupted development is
exceedingly brief. When the strength of youth igragnted out of proportion to his
needs, reason awakens in order to furnish guidaiecethis is the function of the
rational life.

3.3.4.The Stage of Puberty

Rousseau believes that by the time a child isdifteénis reason will be well developed,
and he will then be able to deal with what he saeghe dangerous emotions of
adolescence, and with moral issues and religioninf@u 1981). At this stage,
Rousseau still believes that the child should beld&d from societal pressures and
influences so that the natural inclinations of geson may emerge without undue
corruption. He proposes a gradual entry into comitydifie. This is because the mind
of the child is limited to a low level of experiendde knows things but does not know
their relation to others or to man. He does notvkinmself, and in the consequence,
he cannot judge others. He is, accordingly, inchpalf social and religious
experience. It is because of this reason that haatacomprehend and appreciate the
meaning of life (ibid). The world of the spirit, madity, art, and philosophy is as yet
sealed to him. Nevertheless, these are the ingetlegt raise mankind above the level
of the savage.

3.3.5.The Stage Adulthood

Here the agesanges from about twenty to twenty-five years. Haellt learns about
love, and is ready to return to society after saclengthy preparation aga inst its
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corrupting influences (Akinpelu 1981). Rousseaussubes to a view that sex
differences go deep and are complementary. He Vesli¢ghat education must take
account of thisThe man should be strong and active while the woshanld be weak

and passive (Okafor 1988). The one must have hatlpower and the will while it is

enough that the other should offer little resisearferom this difference comes a
contrasting education. They are not to be broughtiru ignorance and kept to
housework. Nature means them to think, to willldee, to cultivate their minds as
well as their persons; she puts these weaponginiands to make up for their lack of
strength and to enable them to direct the stremtimen. Thus, we see that the
education of the boy begins with radical naturaliand individualism, but ends by
evolving a romantic idealist. The education of the, however, remains hopelessly
traditional (Okafor 1988).

3.4. Rousseau’s Educational Methods

In proposing his method of education, Rousse@poses strict dogmatism and
compulsory indoctrination of students. He advocat@sforming to the natural nature
of students, through a variety of teaching acwgitiwhile stimulating their interest in
learning and enhancing their sensory knowledge sBeau’s teaching methods can be
summarised in the following points as noted by Ylawei; 2019)

I Rousseau insists that students should conform éar thatural nature,
encourages children to come into independent contait things and
explore the truth, and by highlighting the focus different stages of
education. He believes that it is also necessacyltovate children's sensory
experience through certain teaching activities. $8eau recognized the
uniqueness of children and attached importanc@édgohysical and mental
health development of children, rather than trgathildren as small adults,
but as children, as previously believed in the ephof negative education.
He regards children as an independent, importadt sjecial group and
attaches importance to their natural nature, whicbvides important
enlightenment for learning development and child/chslogy in later
generations. Starting from humanitarianism, Rouss@é@manded to love
and respect children.

i. Rousseau strongly opposed compulsory educatioradwacates stimulating
students’ interest and cultivating the ability ait@nomous learning in
educational practice. Rousseau advocates respetttngatural nature of
students as the premise to develop students' setadent. He emphasised
the importance to the practical function of eduwatito cultivate self-
supporting as well as coordinated development aigsand natural persons.

140



PHL 333 PHILOSOPHY OF EDUCATION

ii. Rousseau stressed that educators should play amp&g role in
educational activities, education should not beatéthto words, but should
be taught through practical action. In order tonpote active learning and
standardized teachers’ activities, he posits thatsiwould pay attention to
personality and stimulate interest in education.u$®eau's theories on
educational methods provide important methodoldgigaidance for
learning development in later generations.

4.0 CONCLUSION

Rousseau’s gift to later generations is very riot mstructive. He believed that nature
is supreme and there is nothing beyond and behimdature. He believed in natural
consequences. He believed in isolation of individilan society. He was totally
against the society. He had laid stress on negatiltecation. He had no place for
positive virtues. He believed in free disciplineed personality and free education. He
had not given the higher place to the teacher. Hg anti of physical punishment. He
was the champion of dignity of man. He has statedl man born free, but everywhere
he is in chain. He had full faith in natural mamtural civilisation and natural state
without any corruption, corrupt rulers and sociakses. He has stated that God makes
all things good man meddles with them and they tecevil. He did not like
artificiality. His philosophy is totally based oataral things and natural man.

5.0 SUMMARY

In the course of this unit, we were able to showat tRousseau’s conception of
education emphasizes development of the child’arahpowers from within, not an
accretion from without, in a spontaneous mannex firee atmosphere. More precisely,
it is the expansion of natural powers. Roussealk&dathree teachers of education of a
man-Nature, Men and Things. These can also be knasvithe three sources of
education. We were also able to show that Rousdeaues for a child to have no
other guide than his own reason by the time helic&ed. He believes that men can
attain this freedom and independence of thoughbutjin naturalistic education.
Rousseau does not deny that men need nurturingvéoccame feebleness and to
develop intelligence and judgment. He understardiscaion to come from three
sources such as nature, men and things.

6.0 TUTOR-MARKED ASSIGNMENT
e Explain the concept of nature in Rousseau’s phghgmf education

e Evaluate the stages of child development in Roussgdilosophy of education
e Analyse Rousseau’s educational methods.
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In this unit, our discussion centered on John Dewley was a leading proponent of
the American school of thought known as pragmatibnis is a view that favours of a
naturalistic approach that viewed knowledge asrayisom an active adaptation of the
human organism to its environment. Dewey promotegjrpatism, a theory which

holds that reality must be experienced. This is \Wkybelieved that human beings
learn properly through a practical approach. Deveeyampioned the claim that

education is life and emphasised that educatiomisa preparation for life, but that it
is life itself. Our discussion therefore examinég tpragmatic approach of John
Dewey’s philosophy of education on child, schoadl aocietal development.

1.0 INTRODUCTION

2.0 INTENDED LEARNING OUTCOMES (ILOS)

By the end of this unit, you will be able to:

explain Dewey’s Pragmatism

analyse Dewey’s Democratic System of Education
evaluate Dewey’s Pragmatism and Method of Teaching
explain Dewey view on School Curriculum.
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3.0 MAIN CONTENT
3.1 Dewey’s Pragmatism

Pragmatism is a theory which holds that the truthnweaning of an idea or a
proposition lies in its observable practical consages rather than anything
metaphysical (Bamisaye1989). The basic claim algmatist therefore is, if it works,
then it is probably true. This view is hinged o hosition that reality changes. For
this reason, as well, whatever works will also @geand no one can claim to possess
any final or ultimate truth. Pragmatism is a preali matter-of-fact way of
approaching or assessing situations or of solvidplpms. Sakshi, Rajesh and Jyoti
(2018) noted that, even though, pragmatism as lagaphical movement began in the
United States of America in the late 1800s, itstsoman be traced back to British,
European, and the ancient Greek philosophical ticerdi. One important element of
this tradition is the development of world-view litegards to scientific revolution.
The background of pragmatism can be found in theksvof such people like Francis
Bacon and John Locke. For Dewey, a democratic gogiest be mobile and dynamic;
it is a society in which teachers know that whatkgdor one student might not work
for another. He believed that experience is noteatal state that is within us; instead,
we are within experience. For Dewey, a democrabiciesy is not one that makes
provisions for equal participation in its good &l its members. This kind of society
involves flexible readjustments of its institutionlsrough interactions among the
different forms of life. Pragmatic philosophy thine is a practical philosophy that
has no fixed or absolute standards. This is sousecenan always creates new values
and education should aid him in doing so.

3.2 Dewey’s Democratic System of Education

In Dewey’s perspective, a democratic system of atioic is one where the children
will be trained to think, to act, to develop qualit of initiative, independence and of
an intelligent citizen. Children will actively paripate in the learning process and they
will not be passive recipients of knowledge. Ineamicracy, the child’s views will be
honoured.

Dewey’s writings on democracy and education exphesphilosophy of education as
a way of social reform. He saw education as a meagssrving the democratic process
through making corrections in the economic evild ag obtaining political ends that
would lead to progression of a society. This is wdducation for Dewey is the
culmination of his political ideas. The shaping afsociety in which the common
goods among which are the knowledge and socialligeace, are distributed fairly
among all who participate in that society. Deweysveancerned about the schools
because of his belief that freedom alone was notisol and that learning needs a
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structure and order that must be based on a diearyt of experience, not simply the
whim of teachers or students.

Dewey emphasised that individuals are capable difieaimg self-realisation by
utilizing their peculiar talents to contribute teetwell-being of their community. It is
for this reason that Dewey pointed out that the drtgmt task of education in a
democratic society was to help children developaharacter, the habits and virtues
that would enable them to achieve self-realisatid@anerally, he believed that schools
were failing to provide an environment in whichfgelalisation could be attained
because most schools employed highly individualistethods that called upon all the
students in a classroom to read the same bookdtaimeously and recite the same
lessons. In these conditions, Dewey noted that sth@al impulses of the child
atrophied, and the teacher was unable to take #alyaof the child’s natural desire to
give out, to do, and that means to serve. In king of system, social spirit was
replaced with positively individualistic motivesdstandards such as fear, emulation,
rivalry, and judgments of superiority and infertgriand as a consequence, the weaker
gradually lose their sense of capacity and accepséion of continuous and persistent
inferiority while the stronger grow to glory, nat their strength, but in the fact that
they are stronger. Dewey argued that in order feclaol to foster social spirit and
develop democratic character in children, it hado& organized as a co-operative
community.

3.3 Dewey’s Pragmatism and Method of Teaching

The principle of philosophy of pragmatic methodexdching is practical utility. In this
method, the child is the basic concern. Sakshigstajand Jyoti (2018) noted that
Pragmatic method is an activity-based method ard the essence of pragmatic
method is learning through personal experience haf thild. To a pragmatist,
education means preparation for practical life,cadion is not so much about teaching
the child things he ought to know, but about enagung the child for him or herself to
learn through experimental and creative activitgatning by doing makes a person
creative, confident and cooperative. Sakshi, RageghJyoti (2018) also noted that the
pragmatic method is socialistic in nature. This nsedhat learning should be
thoroughly purposive and aimed at fulfilling therpose of life.

The method employed by the pragmatist teacher pgraxental because the pupil is
required to discover the truth for himself. To fdate this discovery the application of
the inductive and heuristic methods of teachingesessary. Sakshi, Rajesh and Jyoti
(2018) noted that experiences should be plannedadiese the curiosity of children to
acquire knowledge. Textbooks and teachers are mohigch important in pragmatic
education. Their position is secondary in the teaphlearning process. They are
required to suggest and prompt only. The teachggesis problems, indicates the lines

145



PHL 333 PHILOSOPHY OF EDUCATION

of active solution and then leaves the studenexperiment for themselves. The child
learns for himself. Pragmatic education is thus-aducation or self-education.

Dewey’s methodology of teaching as noted by Alig@i(5) should lead to the purpose
of teaching. As teaching and learning is pedagdgit@ subject-matter should be
planned in effective ways. He clearly states ttie,subject-matter of the learner is not
identical with the formulated, the crystallized dasystematized subject-matter of the
adult. The subject-matter alone is not a guaraotdéearning and development; rather,
the teacher should plan and connect the subjedemtd the students, keeping in
consideration the needs, desires, interests, agwitoe development of the students.
Dewey’s main concern was a disparity between theerances of child and the kind

of concepts imposed upon him. He believed that ¢ap curbs a child’s natural

experiences and abilities, forcing him to followetdictates of a formal education.
Dewey, as noted in 3.1 above is critical of thalitranal or progressive education

which imposes concepts, such as the right of frg@ession or free activity as these
tenets of education also impose ideas upon a dbédgiey was deeply inspired by the
vision of a liberal free society and realised tihesging need of freedom and equality,
emancipation from social bounds to liberate indmaldand society from the structures
of power.

In the process of learning by experience, Deweg,stine starting point is a particular

problem situation, because the problem itself is firovocative element in the

experience that calls upon the mind and puts @ ageration. Having in mind that the

development depends on the exposure to difficuthas should be overcome through
the engagement of mind, Dewey believes that the rkeyhod in the process of

learning is problem solving. Problem situationsstidbe connected to actual child

experience and within the child’s abilities for itheesolution. Since earliest ages,
children work on projects, individually or in grasign school laboratories that enables
them to develop their intelligence and manipulaskéls. The aim of such an activity

is not to give students analytical knowledge altbet subject, but to stimulate their

curiosity and research spirit. Hence, learning m@shshould be active and inquiry
based and the accumulation of information and fplas must be subordinated to the
development of intellectual self-control and apilio identify and solve problems.

Experience is the link between the method and tinectilum, between the action and
the object upon which it is acted.

Pratima (2020) noted that in Dewey’s philosophy eofucation, teaching-learning
process is a social and bi-polar process. Leanaikgs place as an interaction between
the teacher and the taught. Pragmatism gives tyritarithe taught. Similarly, between
the thought and action, it gives priority to actidrney prefer practical over theory-
based teaching—learning process. The pragmatists bampletely discarded the
conventional method of teaching and laid emphasighe invention of new methods.
The whole emphasis of method of teaching in pragmais on child, not the book of
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the teacher or the subject. The dominant interegiteochild is ‘to do’ and ‘to make’.
The method should be flexible and dynamic. Pragtsatbelieve that minds of
different children are different. Hence, we canhave a fixed method of teaching
which can be useful to all situations. Learningdmyng and the project methods have
an important place in the methods of teaching medadoy the pragmatists. Pratima
(2020) also noted that all learning must come psoduct of action since learning by
doing makes a person creative, confident and coatipe.

3.4 Dewey’s View on School Curriculum

Dewey is of the view that curriculum should not ibgosed upon the students; it
should be designed in such a way that it has thmaaty to allow individual
differences among the students and value their reeqmes. Dewey’s curriculum
theory is based on anthropological, psychologicahd social-philosophical
perspectives that hold a child to be like an orgianand this organism is searching for
stimuli in order to grow.

According to Elena (2016), Dewey posits that;

I.  Broader curricular programmes are needed and emspslsuld be placed in
the total development of the person as being egualportant as the
intellectual and the academic.

ii. The teacher is a guide and director he steersdag but the energy that people
it must come from those who are learning. The nateacher is aware of the
past experience of students of their hopes, desihesf interests the better will
be.

iii.  The teacher is engaged not simply in the trainifhgndividuals but in the
formation of the proper social life. In this wayetteacher always is the prophet
of the true God.

Curriculum represents central issue in Dewey’s sthod key concept in his educa-
tional theory. He believes that the starting parthe child who creates his experience
in transaction with the surrounding environment.isThs why his concept of
curriculum is different from the traditional one,hiwwh is perceived as a set of
systematized information that is carefully packedubjects and is independent from
the child’s experience (Akinpelu 1981). Hence, itiadal school is separated from the
real life and becomes place for listening. In sacksituation, knowledge becomes
formal, static, and dead, while the child is trelads immature, superficial being with
egoistic, impulsive and confused behaviour (Ibi@espite the fact that Dewey
criticized traditional separation of the curriculdram child’s experiential learning, he
didn’t reject the idea of systematized knowledd®d). The education should follow
the path that leads from child’s individual expade towards cumulative experience
of the human kind. In this way, the child and tbal curriculum build together the
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unity of the educational process. Dewey pays gedtgntion to the relationship
between the child and the curriculum, trying to rceene the separation between the
two fundamental factors in the educational procebsfween an immature,
undeveloped being and certain social aims, meanuajses incarnate in the matured
experience of the adult. (Bamisaye 1989).

SELF-ASSESSMENT EXERCISE
Explain Dewey’s Pragmatism.

4.0 CONCLUSION

Dewey’s philosophy of education is pragmatic inunat He believes that life is

dynamic and subject to constant change. This ishéhgroposed a dynamic system of
education. He is in favour of the position that @ation deals with human life, so it

must help the children to fulfil their biologicah@ social needs. Education should
enable a child to create values in his life. Thenntask of educator then, is to put the
learners into a position to develop values for th&he aims of education are therefore
to create new values since pragmatists do notueeirethe theory of any fixed aim of

education. The aim of education is to enable puglsyather experience through
activity: For the creation of new values, activignd experience are essential.
Education should therefore, provide physical, letgbial, moral and aesthetic

activities as the media for the creation of newugal It is also aimed at helping the
pupil to adjust with the teacher and the societye ©ther important aim of education
according to pragmatists is to help the pupil tdkenadjustment with himself and the
society.

5.0 SUMMARY

Our dicsuccion so far in this unit centered on doatributions of John Dewey’s
pragmatic approach to education. Dewey was spadbiificoncerned about the rights
of child as an individual, his right to exercises hiecisions, choices in learning and
education, and his participation in a democratarieng process. He posits that the
child lives in the present; the future is meanisglt®d him and it is absurd to expect the
child to do things for some future preparation. Bgwavoured an education that is by
experience, of experience and for experience. Emewy experience is education. An
old experience is replaced by a new experience.dydwlieved that education should
combine theory & practice. The aim of educatiorgoading to Dewey should be to
create a balance between theoretical and praddalities. He has stressed equal
importance to both action and thought believing thay should go hand in hand.

148



PHL 333 PHILOSOPHY OF EDUCATION

6.0 TUTOR-MARKED ASSIGNMENT

I.  Analyse Dewey’s Democratic System of Education.
ii. Evaluate Dewey’'s Pragmatism and Method of Teaching.
iii.  Explain Dewey view on School Curriculum.
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1.0 INTRODUCTION

The relevance of Whitehead’s philosophy cannot bdetestimated in the area of
philosophy of education for this module to be meghil. Having considered some of
the proponients of various schools of philosophwiil be inappropriate if we outway

Whitehead’s contribution. Whitehead’s philosophgrth studying on the premise that
he believes that attempt to educate a person bglynicusing on objective content or
inert ideas, scraps of information and bare knog#edvhile disregarding the

subjective form or emotional pattern of that pelsoaxperience can never be
successful. His philosophy thus worth studying rdeo to have an insight on what
form of experience is the subject focus on hisqduphy of experience.

2.0 INTENDED LEARNING OUTCOMES (ILOS)

By the end of this unit, you will be able to:

e explain Whitehead’s View on Wisdom

e state the importance of Whitehead’s Three-Fold Rimydf Education
e evaluate Whitehead'’s View on the Aims of Education.

3.0 MAIN CONTENT
3.1 Whitehead’s Philosophical Standpoint

Whitehead’s philosophy of experience begins witb tmportant notions that seem to
underlie all forms of experience; one of them 8 tiotion of importance, the other is
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the notion of matter-of-fact (Akinpelu 1981). Inating Whitehead’s writings, it is
easy to note that his love of wisdom implies thatitrcludes, from the very start not
only matter-of-fact, but importance too. He believihat philosophy can exclude
nothing and the love of wisdom implies that notyotile fact-dimension but also the
value-dimension of experience is taken into accaugtit from the start (ibid). A
technical account of Whitehead’s philosophy of eigee, the pair of notions that
corresponds with ‘matter-of-fact’ and ‘sense of ortpnce’ consists of objective
content which implies what is experienced and stbje form which implies how it is
experienced (Venturillo. 2018). Whitehead is of tnion that all scientific, artistic,
ethical and religious interpretations of experighgeality are selective and hence
involve half-truths and he holds that the task bilgsophy is to recover the totality
obscured by the selection instead of explainingyatva various elements of what we
experience in practice. He believes that scientifaries of thought are mainly ways of
focusing on the objective content of experiencat tis, on the fact-dimension of
experienced reality in abstraction of its value-einsion. Aesthetical, ethical and
religious modes of thought are mainly ways of faiegson the subjective form of
experience, that is, on the value-dimension of Bgpeed reality in abstraction of the
fact-dimension. Whitehead’s philosophical mode lbught, however, refuses all
reductions to half-truths, and Whitehead stated ¢lan though knowledge is one of
the very important aims of intellectual educatithrat there is another ingredient which
Is vaguer but greater and more dominating in iggdrtance. He says that the ancients
called it ‘wisdom.” Wisdom is very fundamental basa no one can be wise without
some basis of knowledge but anyone may easily eedtnowledge and will be
lacking in wisdom. ‘Wisdom is the way in which kniadge is held’ (Ronny 2013). It
concerns the “handling of knowledge, its selectionthe determination of relevant
issues, its employment to add value to our immededperience”. This mastery of
knowledge which is wisdom is the most intimate di@® that is obtainable.

For Whitehead, “an education which does not begie\oking initiative and end by
encouraging it must be wrong because its whole igirnthe production of active
wisdom”.

Wisdom is the fruit of a balanced development. dt this balanced growth of
individuality that should be the goal which educatseeks to secure. He criticized the
traditional educational methods because they aretda much occupied with
intellectual analysis, and with the acquiremenfioomularized information.

Ronny (2013) noted that the importance of knowleldggein its use. It is in the active
mastery of it, that is to say, it lies in wisdonh.id very common to speak of mere
knowledge, as distinct from wisdom in the sense ithinpacts a peculiar dignity on
its possessor. “The only avenue towards wisdomyigréedom in the presence of
knowledge. But the only avenue towards knowledgebis discipline in the

acquirement of ordered fact”. Freedom and disogplare the two essentials of
education. Whitehead believes that the dominarg abeducation at its beginning and
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at its end is freedom, but that there is an inteliate stage of discipline with freedom
in subordination. He calls this stage the firstigtiof freedom which is the ‘stage of
Romance’. The intermediate period of disciplinechés the ‘stage of Precision,” and
the final period of freedom is what he calls ‘thage of Generalisation We shall be
focusing on these stages in the next sub-heading.

3.2 Whitehead’'s Three-Fold Rhythm of Education

According to Brennan (1988Whitehead maintains that the on-going self-creatd
all organisms moves through various phases of chamgl permanence. He believes
that the human organism also enjoys the same madfegrowth, beginning with the
dawn of the experience of self, and moving throdgé various stages of self-
development. From the above, it can be said thatamulife is essentially periodic and
cyclic, with daily, yearly and seasonal periodgadwth. For education to be effective,
it must therefore be attentive to these stagesatity, and Whitehead points out with
characteristic bluntness that lack of attentiorthi® rhythm and character of mental
growth is a main cause of woeful futility in eduoat He admonished that teachers
must be sensitive to the stage which each studermxperiencing as well as be
attentive to the aptitudes which seem to appeaeaat given stage. Within this
framework of awareness, different subjects and madestudy should be undertaken
by pupils at fitting times when they have reach&eé fproper stage of mental
development. The three-fold rhythms of educati@) ar

. The Stage of RomanceThe stage of romance in education is described by
Whitehead as the period of ‘first apprehension,’ evdn the subject matter is
perceived as having a vividness of novelty, as ihgldwithin itself unexplored
connections and possibilities. Inotherwords, ithis first stage of direct contact with
the object of comprehension. Brennan (1988) nttatlemotions are integral to this
stage of learning as there is an excitement thgaiised from moving from bare facts
to relationships among the facts. There is alsoféieéing of encouragement as one
encounters fresh content, new interests and clga@tenThis is the stage of learning
which is characterized by discovery, curiosity, amashder. Whitehead sees romance
as essential to education, for without the adventfrromance, at best you get inert
knowledge without initiative and at the worst yoat gontempt of ideas without
knowledge.

i, The Precision Stage:The stage of precision is described by Whitehead as
focusing on the exactness of formulation of idddsre the possibilities that were
discovered in the romantic period are exploredesyatically and with exactness. He
believes that this is the time for learning cleasiyh focus on all salient features. At
this stage, a careful selection of materials amatigmacing are extremely important. If
the facts are presented too broadly or quickly ithigal interest on the part of the
student can easily be killed. If the facts are @nésd too narrowly, the student can fall
to grasp the meaning of the material. Brennan (L9&8ed that there are a number of
other challenges connected with this stage. Tlst iGr attempting to keep a balance
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between a sound discipline and the ease of padedde keep the student's romance
with the material alive. Whitehead cautions hew #tudents should not be forced to
memorize irrelevant material yet, they should bpeexed to know the central content
in precise fashion. The second challenge is thahaif giving the students more
material than they can handle at their stage @r@st and development. Whitehead's
realisation of the difficulties within this stageme through in the following:

ii. The Stage of GeneralisationThe stage of generalisation which is the third and
final stage is described by Whitehead as the tionenove toward effectiveness and
production. The student has been attracted to ledyd, he understands it, he has
acquired certain aptitudes for its application, aath now move toward application
and action. Whitehead lamented the fact that iiTmsmy schools and universities a
paralysis of thought is brought on by aimlesslyhgang inert knowledge that is never
applied, or generalized. In this stage, the studemies from one pole (romance) to
another pole (precision), and then returns to @aigeromance experienced in the
application of the knowledge. Thuthe students have achieved the very essence of
scientific thought, they have seen the generahenpgarticular, the permanent in the
transitory, and they can now balance general cammmscand applications. Just as all
nature gains a certain satisfaction through mowioghn wonder to dynamic activity,
learners experience the same excitement in movimig understanding the creative
process to actually contributing to it.

3.3 Whitehead’s View on the Aims of Education

The importance or aims of education are numeroustéhead, according to John and
Venturillo (2018) is of the opinion that;

I. Education should enable the individual to use thie gotential of his mind,
body and spirit. Education should develop the gbdi an individual to make the best
use of his personality and surroundings in ordeactoialize his potentialities. Through
education, an individual could acquire and devedwprything that life offers him.
Thus, one goal of education is the cultivation dadelopment of individuals.

il. Education should aim at the improvement or bettetnoé the society. Since
individuals constitute the society, the society ldogo with the improvement of
individuals who make it up. So, to speak, educatias two goals- the development of
an individual and the improvement of the society.

iii. Education should aim at producing men who possesis ¢ulture and expert
knowledge in some specialdirection.

Whitehead is interested in the student activellziiig knowledge and skills that were
taught. His aims of education contrast other edoicat theories that recommend
mental training exclusively. His position is th#lte ideas that are presented in the
mind of the student cannot be separated from pec8tudents should understand and
realise the real application of the things theyrreim school. Those things or ideas
being taught to students should enhance not omly thtellect but their self as well.
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For Whitehead, his aims of education tend to empbhake fact that students have
bodies which they bring to class with them. Thawksy whatever the students learn in
school should equip them to become learned. Leattmibh mind and behaviour. Thus,
these aims should help people to realise and utasherghe true essence or notion of
education, which is the study of life according\hitehead. And will serve as an
inspiration and a doorway for those who still cling the traditional notion of
education.

In Whitehead’s rhythm of education as we mentioabdve, the elementary level of
education falls within the stage of romance whérs stage is the beginning or
doorway of a new or fresh learning experience d&edlasis for all learning. It is in
this phase where excitement and wonder perfornadirlg and vital role, where the
experience achieved through physical and sensdiyites is in its complete form,
where this stage of romance emphasizes on freedaihiotv the child or the students
to see for it and to act for it. And so, it shobleltaken into serious account the child’s
self-development for it is his foundation on thexinstage of his development, the
secondary level. And in this stage, education ghalibw students to take their part in
discoveries and let them sense like they are esperig something fresh and new,
arousing their interest and curiosity. Moreoversatondary level, it aims to continue
promoting the objectives of elementary educationl aiscover and enhance the
different aptitudes and interests of students ideprto equip them with skills for
productive endeavour and to prepare them for tgrtsxhooling. The secondary
education also poses a problem on the inadequatderuof trained teachers. As we
all know, schools cannot function well if the teachare not efficient and not adequate
in number. Teachers’ journey is often marked bgrmfits at using every available
avenue to reach and teach their students. In tmgegt, teachers should be able to
convey to the students what they are doing in dchod will not just be limited in
school and within the duration of their learneifs.linstead, teachers should be trained
in the practicality of education.

John and Venturillo (2018) noted that educationmasjust an event in the school, as its
utilisation will go beyond the four corners of tbkassroom. In his second stage at the
secondary level, which is the stage of precisibr, foundation provided by freedom
for the period of romance fosters the developmadtgrowth of self-discipline mainly
throughout the stage of precision. In this stades students begin to develop
confidence, and the ability to form their own p&sjve and understanding. They are
able to realise how the knowledge they discoveredly during the stage of romance
is important in their own life, for the enlightenntewhich comes from precise
knowledge can now be understood and it corresptmdise obvious requirements of
common sense. Thus, precision turns out to be assacy and potentially valuable
part of Whitehead’s rhythm of education, but mumttawuously be considered within
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its limitations in order not to control and hindée unlocked living of teaching and
learning.

Lastly, the tertiary education aimed at training tjouth to become active and
productive members of the society. Also, it seekmmeet and match industry demand
with a competent and globally competitive workfar@&rough a continuing effort to
reach global education standards, the tertiary adhcis aimed to increase the quality
of human capital and productivity along the linéshational and economic progress.
Further, it develops advance knowledge through arebe and applies them in
improving the quality of human life and respondeefively to changes in the society.
Contrary to Whitehead’s postion, there are sevgi@bal issues confronting tertiary
education and most especially the third bloc, omethe lack of overall vision,
framework, and plan for higher education. Also, thismatch between the training in
schools and in actual jobs that causes the existasfcthe large number of
unemployment result in a large disproportion intisey education. The stage of
generalisation, which is Whitehead’s third rhythneiducation as seen above, is a
return or revisit to romanticism with an increasstl/antage of classified ideas and
relevant technique. It is the fruition which hasbdhe goal of the precise training.
This stage of generalisation depends on the twoeplieg stages of romance and
precision to connect the possible with the actumaividual’'s experience. In the
language of education, Whitehead finds the staggenéralisation mainly at the level
of university. He states that the spirit of gensedlon should dominate a university.
The lectures should be addressed to the studentleaoners with details, and
procedures that are familiar, at least in the serfidgeing congruous to pre-existing
training as to be easily acquirable. The studenhiatstage should start from general
ideas and study their applications to concretes;dng these concrete cases should be
studied as illustrating the scope of general idddsnce, generalisation permits
understanding and realising how every single egper is actually connected to the
next and arouses an understanding of the strengtineopower of beauty of the
experiences.

4.0 CONCLUSION

From the above analysis, we can say that Whitekealtilosophy is primarily about
the process of becoming ofour experience, and \Wb#é emphasizes that this process
involves freedom. He believes that philosophy cadusle nothing and the love of
wisdom implies that not only the fact-dimension laléo the value-dimension of
experience is taken into account right from thertst& technical account of
Whitehead’s philosophy of experience, the pair otians that corresponds with
‘matter-of-fact’ and ‘sense of importance’ consistobjective content which implies
what is experienced and subjective form which iegphow it is experienced.
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5.0 SUMMARY

We have been able to show that one of Whitehead's witen quoted theories of
education is thatregarding the three-fold rhythmeadfication: romance, precision,
andgeneralisation. These stages we said occurghoot the chronology of one’s life,
as a person moves through childhood and adolesteweed adulthood. Yet, there are
also cycles within cycles in each period of lifepdawithin eachperiod of an
educational experience. One cycle leads to anot@®rthere is acraving for new
adventures of thought. Whitehead describes thepsote education as consisting of
continual repetition of such cycles. And that eldson in its minor way should form
an eddycycle issuing its own subordinate processiger periodsshould issue in
definite attainments, which then form thestartinguonds for fresh cycles.

6.0 TUTOR-MARKED ASSIGNMENT

I.  Explain Whitehead’s View on Wisdom.
ii. State the importance of Whitehead'’s Three-Fold Rimydf Education.
iii.  Evaluate Whitehead’s View on the Aims of Education.

7.0 REFERENCES & FURTHER READING
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UNIT 1 EDUCATION AND DEVELOPING WORLD

CONTENTS
1.0Introduction
2.0Intended Learning Outcomes
3.0Main Content
3.1ldea of Education in a Developing World
3.2Roles of Education in Development
4.0Conclusion
5.0Summary
6.0Tutor-Marked Assignment
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1.0 INTRODUCTION

Having discussed the idea of education and somaoschf education in our previous
modules, the need to discuss how education andagewent are interwoven is our
focus in this study unit. We shall take a crititdk by evaluation whether education
is the rights or previdge given to human kind, il iurther discuss how being

educated can enhance personal development in ¢retyso

2.0 INTENDED LEARNING OUTCOME

By the end of this unit, you will be able to:

o outline the values of education to development

o explain how education can help in reducing povartyie society

o discuss the influence education could havesocio-economic growth and
development

o analyse the possible means of using educationokedhe gender gap and

achieving gender equality in the society.

158



PHL 333 PHILOSOPHY OF EDUCATION

3.0 MAIN CONTENT

3.1 Idea of Education in Developing World

Education in every sense is one of the fundaméatcabrs of development. No country
can achieve sustainable economic development witBabstantial investment in
human capital. Education enriches people’s undmisig of themselves and the
world. Having conceptualized the idea of educatioaur previous modules, it will be
repetion if we still provided a definition to theovd education in this unit.

However, we can start by saying education is hungdris and is central to achieving
many other sustainable development outcomes. Aitgubhsic education gives

children and youth the knowledge and skills thegchi® face daily life challenges, and
take advantage of economic and lifelong learningootunities. It is also a key driver
for reducing poverty, fostering economic growthhiaging gender equality, and social
development.

Education has evolved and progressed in the rgeams, bringing in different notions

of learning, classrooms, curriculum, pedagogiesrner profiles and the overall

system, aimed at catering better and effectivenlagrto students, eventually resulting
in success that lasts beyond the walls of the dchearning is no more restricted to

the age-old class room lecture strategy. Studemtgparents, expect much more in this
digital era where “holistic education” is not justrending term, but the new norm

The importance of education cannot be overstatedsu&h, education should be a
priority especially for developing countries. Asitlee fact that it enables children and
youths develop necessary life skills, it also playstal role in aiding development of a
country and improving the life of its people. ¢ttherefore expected that education
should be sine qua non for development, as botk Wwand in hand.

Development implies bringing about a positive sbclange in the environment and
life of a people. It is a process of growth, selftf@ncement, self-organisation, and the
application of techniques—economic, physical andtalemeasures, to bring about
advancement and improvement in a people’s qualityeoby utilizing their economic
and social resources.

Development is one of the core themes of any modecrety. There are varieties of
factors that aids development in any country andhm world at large. Based on
experience from more developed nations, it is aeahithat one of such factors for
development includes education.

What exactly are the benefits of education in dgwielg countries? Educatios a
powerful agent of change, and improves health amdiloods, contributes to social
stability and drives long-term economic growth. Ealion is imperative for success as
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learning and education are at the heart of all eson and social development. By
learning, individuals are empowered with knowledge skills to better their lives.

In many developing countries, many children and tlypulack access to formal
education, and those with formal education systi&mk adequate infrastructures to
ensure that the educational policies are duly impleted in the country. In most
developing countries, the cost of education makesgmccessible for families to afford,
lack of physical and economic infrastructures agotributes to the gradual decline of
education in developing countries.

Every country has a different system of educatiaseld on their financial stability,
government infrastructure and the standard of theegnment officials. It is noticeable
that there is a big difference between the edutatiodeveloping countries and the
prevailing system in developed countries A stromigication background can beat
poverty. Education in developing countries is thading global concern as there are
many barriers preventing students from gettingetthecation they need.

3.2 Roles of Education in Development

The Role of education in developing countries igeay important one as lack of
education causes poverty and slow economic devedopwf a country especially
if the country is a developing country. It is pagnt that the quality of education
in developing countries is built and strategicalyested upon in a way that also
effectively leads to the development of the coumtsywell as individual growth.

Education is a form of learning, acquiring requitatbwledge and skills in certain
areas of specialisation that not only aids theesitglalone but the society at large in a
roundabout way. As a form of learning and acquixatpable skills, education enables
youth at individual level to become a skilled pss®nal and at the societal level, it
builds them to become human resources and generarues which will in turn will
contribute to the evaluating and growth of develepmn their country.

It has been argued that human resource developimeahe of the functions of
education. The purpose of this function is to eealdeveloped and educated
individuals efficiently handle the affairs and eoamc growth of the society. This is
not to say that the level and percentage of litemtd educated individuals determine
the worth or level of development. But educatedvidials and the level of educated
youths in the workforce has a great impact andifsoggimce to the development of the
society especially in cases of developing countries

In most developing countries the level of drop astsmuch higher than in developed
states. This can be attributed to a number of facamong them; the lack of
infrastructures to put the acquired skills intoxsawhich is the end goal of learning
such skills in the first place. One would expecvaleping nations to put in place
structures that will enable citizens to afford tduest of education however, the reverse
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Is the case. The cost of education is so highdatah an average family cannot afford
to fiance the education of their ward.

Even though most developing nations often offetaterwaivers, cost reductions in
tuition and other incentives, due to the povertg i@nd poor quality of living, parents
still cannot afford the extra expenses that accamplae process of formal education.

This is also coupled with the belief and sometineds, that there exist no jobs
outside the educational walls so to speak. Pareatsd rather engage their wards in
informal trainings than spend so much money indgtiecational development of their
children and wards, when there is no guaranteengfj@ prospect after graduation.
So, the lack of employment also becomes a problendéveloping nations in the
proper circulation for the need for education &srm of development.

Another interesting fact is the curriculum; ovee tage even though education has
developed and advanced from basic classroom sgtingny developing countries are

yet to adapt to more advanced curriculum that wauldress some specific problems
of development that they currently face. Educasbiould transcend academic level

and aim to equip youths and students with neededssary and life skills to develop

them mentally and socially. At such, there is adne® refine, restructure and also

reevaluate these education curriculums to disgyredidress the socio-economic issues
in the nation in such a way that attracts the sitsd® mentally apply their psyche and

skills to the development of their home country.

Based on analysis and observation over the yedusation has also been observed as
a tool to tackle, reduce and mitigate the effectpoferty in developing nations.
Poverty is one of the fundamental problems thatelbging countries grapple with.
Children and youth with better access to qualitycadion have more chances of
helping reduce the poverty line in the country.

Access and improvement on education can boostdheoeic and financial status of
the individuals in particular, and the society iangral especially in the case of
developing countries. Without substantial investimierthe education of children and
youth in developing countries, there will not beeqdate economic and financial
development.

Gender equality is one of the goals of the Sustdn®evelopment Goals (SDG).

Achieving gender equality according to Global PartnershigBducation (GPE) refers

to the “equal rights, responsibilities, and oppoities of women, men, girls, and boys,
and equal power to shape their own lives and dauritito society”. This implies that

equal educational opportunities are given to dllardless of the gender in order to
bring about individuals with the right tools andfarmation to effect change and
development in their various society.

llliteracy is a feature of under development andtiyoin under developed third world
countries we find out-of-school female children smdhan male. Gender equality
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through education Achieving gender equality in atidough education requires
developing equitable institutions that generatacps, budgets and plans that enable
all to succeed, regardless of whether they happéeave been born male or female.

Educating girls and women in any level of formaleation houses various benefits
for the nation; in terms of improving maternal tieateduced infant mortality, fertility
rates, reduces gender base violence, poverty, aotbagbenefits. When women and girls
are educated there are more likely to know certaformation, risks and dangers
concerning the female reproduction, maternity afigint care and how to better take care
of them selves and offspring. They learn about strassion of diseases through
breastfeeding, they learn about early births aedirtiportance of taking proper medical
procedures during and after birth among other li@akinformation. Education of women
and girls reduces infant mortality rates when mmthearn aboutthe importance of
immunisation and child care. This is not only feeit usefulness but for the betterment of
the society at large—economically and sociallyiniproves the health system of the
developing nation as well. At such, education egsugial tool for changing the attitudes of
boys and girls and the society in general towaetsdgr parity and equality to ensure
sustainable development. Expanding the depth otatidm for all ensures adequate
productivity, increases economic growth, fosterisdotohesion, and tolerance which in
turn reduces poverty, reduces gender-based viomteachieves quite a number of the
Sustainable Development Goals (SDG) for under-dgeel and developing countries.

SELF-ASSESSMENT EXERCISE

Explain the concept of development and factorsitifatence it.

4.0 CONCLUSION

Education is an integral tool and agent of develepinfor any developing country.

Education is a key diver for social and econommagh and development; a means of
shaping youths not just mentally, but socially atdhracter wise into individuals

capable of efficiently providing cutting edge sabuats to the society’s challenges and
problems. Education thus is an essential tool émiad restructuring and engineering
development in any developing country.

Beyond primary educatigrhigher education is a powerful tool to build knosude-
based society and is considered one of the imgartatmuments for the development of
any country. Thus, if third world and developingiotries can improve their education
systems, reduces the cost of education to catehéolow- and middle-class earner and
introduce new education models for children regasliof gender, it will greatly impact
on the children and youth’s personal life, the stadidevelopment and overall growth of
the country.
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5.0 SUMMARY

This unit has examined the importance of educatioglobal development; here we
asserted that education served as the bedrocknfomeaningful society. The unit
further identified some of the factors that inflaereducational development

6.0 TUTOR-MARKED ASSIGNMENT

1. Identify some impediment to educational developniemigeria.
2. Provide a rational solution to the identified preris.
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1.0INTRODUCTION

Despite the educational policies and infrastructysat in place by government to
ensure that rights to proper education are dulyjempnted and protected, education
system in contemporary societies especially in ldgheg nations are still poised

with so many challenges and obstacles that minimesgonal development. For

convenience, this unit will focus on the obstadieseducational development in

Nigeria which impedes quality education in the sgstis well as sustainable national
development.

2.0INTENDED LEARNING OUTCOMES

By the end of this unit, you will be able to

analyse the need for education in a nation

examine the relationship between education andlojlevent
explain the challenges facing educational systenigaria
discuss the impediments to educational growth

provide recommendations for changes and growth.

3.0 MAIN CONTENT

Education and development are two important comcefptat cannot be
overemphasized in any given society. These two emiscare determinants of
human welfare.
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3.1 Education and Development

Education has been defined as a systematic prozeflur the transfer and
transformation of culture through formal and infalrtraining of people in a society; it
deals with mental, physical, psychological and alodevelopment of citizens in a
given society (Ebong 2007, quoted in Aminu 2014)¢adion is a gradual process of
learning, gaining valuable skills, information amctperience which brings about
positive change in a person’s outlook, thought iamglacts his worldviews; in order to
maximise a person’s potential, develop his int¢llserve social needs and contribute
to the society’s need as well as the overall dgrmaknt in their various capacities.
According to Foshay (1991) “The one continuing msg of education, since ancient
times, has been to bring people to as full a refadis as possible of what it is to be a
human being”. This implies education not just apraecess of formal learning, but
developing the psyche and for character formation.

This understanding of education as a life vocatwbich includes mental and character
building is also supported by Martin Luther Jrhis speech in 1948. Luther opined
that,

“The function of education is to teach one to think
intensively and to think critically. But educatiomhich
stops with efficiency may prove the greatest menace
society. The most dangerous criminal may be the man
gifted with reason but no morals. We must rementbat
intelligence is not enough. Intelligence plus chtea—that

is the goal of true education.”

Education goes beyond the need to product literadeviduals in the society. The
purpose of education is to make resources readdyable to cultivate and nurture as
best as possible individuals who are creative @msklive morally and productively in
their society. The goal of education is to fullyvd®p young individuals into the
model members of the society. In this sense, euchas no end for man.

Education is the conscious deliberate effort an@iranent of knowledge about
specific knowledge about a particular subject @icdoin order to properly understand
the subject-matter and apply the knowledge gainea $pecific need. Education in
this sense implies formal education and speciaisaih a discipline such as law,
economics, music, engineering, medicine, etc.

3.2 Goal of Education

What is the goal of education? The objectives afcation in any society or nation
should be to produce self-sufficient individualsmwsound moral values, needed skills,
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knowledge and expertise to successfully contribboiténe growth and development of
the economy and the social well-being of the nation

Development as a concept connotes economic, @litenvironmental, social and
positive change, in relation to a person, societgtaa national level. Pearson (1992),
described development as “An improvement qualigatyuantitative or both - in the
use of available resources”. For Mathur (quotedAbuiyada, 2018:117), it means
doing what needs to be done to expand and optimeseurces on the path of
Changing.

According to Abuiyada (2018) development mean déife things to different people
depending on their current situation and need. Dgweent for a developing country
would be quite different from development for a eleped country; likewise, a
country concerned with poverty reduction will hawe different concept of
development. So, the perspective at which one videgelopment—economical,
political or social depends on their current pradient of need.

For him, thus, development should be seen as ags®gowards complex goals such
as the elimination of poverty, the provision of doyment, the reduction of inequality
and the guarantee of human rights (Abuiyada, 2018).

Development, which implies positive values, hasnbd® concern of mankind from
time immemorial. Education on the other hand isdamental to development and
growth. The essence and significance of education a@ny nation cannot be
overemphasized. Education is the driving force riational development and has
become sine qua non, a necessary tool for sustaidakelopment in a nation.

Asides from increasing literacy rates, the valuajadlity education to a nation have
various positive implication; facilitates qualitgdrning, enhances productivity, leads
to higher economic growth, and fosters socio-ecaoaal@velopment.

3.3 Impediments to Educational Development in Nige&a

Statements and report about the state of educahiows that the current system has
fallen and failed. The performance of educatiodeneloping countries like Nigeria is
declining rapidly and the standard of education basn greatly affected in the
country. According to Odia & Omofonmwan (2018 :8@&gucation in Nigeria is
bisected with myriads of problems and these indugm®or funding and thus poor
educational infrastructures, inadequate classroonesching aids (projectors,
Computers, Laboratories and libraries), paucitgudlity teachers and poor / polluted
learning environment. In addition to these inadems the Nigerian educational
system is plagued with numerous social vices suEhexamination malpractices,
cultism, hooliganism and corruption.

Nigeria practices a federation system; the Nigeaduacation system is handled and
supervised by the Nigerian Ministry of EducatiorhneTmanagement of public or
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government owned institutions and schools are methag the various levels across
the nation; the federal institutions are oversegthle ministry of Education while the
primary and secondary schools are controlled balland state education boards in the
various states across the nation.

Based on the current socio-political situation igéfia, there are inherent problems in
the economic and political sphere that hinderduhechievement of educational
policies and the objectives of the various educaligoals and associations Nigeria
belongs to. According to National policy on Educat{2004:8).

Education shall continue to be highly rated in the

national development plans because education is

the most important instrument for change: any

fundamental change in the intellectual and social

outlook of any society has to be preceded by an

education revolution.

Despite such vision and goal as stated by the img@hters of the National Policy on

Education, the sector is one of the most neglesectors in the nation. The

educational sector in all its written glory facegriads of hindrances; central to these
problems is lack of adequate growth in the Nigeedncational system. Tahir (2006)
identified a number of daunting challenges whiclgd¥ian education is confronted

with. They are as follows:

I. Gender equity in education

ii. Dearth of teachers

lii. Overcrowded classrooms

iv. Inadequate infrastructures

v. Funding of education

Poor funding due to decline in economic activitie=ssources and revenue which in
turn led to recession in the country also had ad/émplication for the education

sector. Inability of the government to pay the sakaof worker leads to strike an

action which often puts a pause on academic aetvih the state. Also, the lack of
funding for the system leads to poor infrastruduend an unsuitable academic
environment for learning.

The educational curriculum is another hindranceetlucational development; the
redundant curriculum makes it impossible to produnckviduals who are capable of
providing solutions to current predicaments basednew and relevant literatures,
information and academic knowledge.

The Nigerian education curriculum needs to be weedk and re-developed to ensure

that children and youths is taught with up-to-dégéehnology, materials and a
redesigned curriculum that can address currenbmatchallenges.
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Another obstacle to sustainable development in dtlecational system is lack of
experienced and qualified teachers. Due to negigem the part of the government
and personnel in charge of the employment procassss teachers employed in the
public school systems are often inexperienced amgualified. While some were

employed through corruption and nepotism, at stiwse teachers are not efficient in
carrying out the duties assigned to them.

Asides from employing inexperienced and unqualitieaichers, there is also a dearth
of professional and qualified in the system. TRi®ften because the federal and state
governments fail to pay salaries of workers and ttfien leads to disinterest and lack
of application on the part of the citizens.

Another impediment is the lack of infrastructureddearning facilities. Federal and
state schools are often neglected and not propemiyed, at such, this leads to public
schools been in dilapidated and deteriorating dawd with poor learning
environments.

The implication of this is parents refusing to éhmhildren in such educational
institutions and rather take their wards to prilyatevned schools; this in turn leaves
the schools with children from poor families and/mcome earners. Often times, due
to the class of children enrolled in the schoold Hre level of their parents, those in
power and in decision making bodies regarding tdacational system are less
concerned with the state of the schools and thelveahg of the students.

Educational development entails promoting scholprsdnd academic excellence,
encouraging growth in learning and designing stletaturriculum for student’s

development both mentally and physically. Howevee, education system is Nigeria
hardly redesign curriculum for student learning.

The curriculum remains the same over the yearstlameffect of this is that the old
curriculum is not adequately efficient and effeetto address the current predicament
of the country. More so, the contents of learnimghie curriculum is often filled with
theories, subjects and knowledge about westernorfgistcourses and thoughts
especially in higher learning institutions.

The Nigerian institutions need to revise the cotsteri the education curriculum and
develop analytic and logical curriculum that is cemed with teaching student
applicable and transferable skills. These taledtskills inherent in these children and
youths should be sharpened and directed as aawalds national development. This
implies that the curriculum should make room foagtical and creative research and
learning so as not to make student bounded to @fgpsyllabus and theoretical train

of thought.
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These however can only be achieved when thereeguade infrastructure like suitable
and spacious classrooms, laboratories, equippeatigis and functional health facility
in the school. The school environment and classsoshould be accommodating for
the number of students admitted to avoid overcragi@dnd overpopulation. It is also
in the interest of the students and the schoolset@liment is limited and that certain
factors are considered such as current populatiassroom size, teacher to student
ratio, and available learning materials.

The poor teacher to student ratio equally affduesdelivery of academic performance
on the part of the teachers and also the stud&hts.will not enable the teachers to
develop personal relationship with each studetheir classrooms.

The strain of overpopulated classroom affects #lationship between the students
and the teachers. This also gives the teachersitmesgor further training that will aid
on the job delivery. All these in turn affect theogth of the institution, the teacher
and the system in general.

Gross indiscipline and malpractice among student$ parents do not encourage
academic excellence and growth. Students rely am@ation malpractice to pass
their studies and parents support these ideas mjliag and paying for academic

fraud and corrupt practices. The lack of conceimnainterest and focus on academic
activities among students discourage a level ofrndment from teachers and trainers.

Recommendations

Adequate investments and funding of the educatatos by the government will not
only improve the system but also the quality of@dion in the country especially the
public institutions. When funds are channeled imp@viding basic educational
facilities and renovating the dilapidated condis@f existing structures then students
can be in comfortable and conducive environmerntwhlafacilitate their learning.
Proper training of teachers in the system as wsehiang qualified and experienced
candidates. The vetting system should be basedegunired qualifications and
experienced needed for the vacant positions. Withepotism and favoritism in the
hiring process, the implementers would be transpaaed consider the growth of the
institution and the sector at large.

The national budget on education needs to be iseckhased on the nation’s yearly
budget. When this is done there needs to be prdigsemination of these funds
through proper channels. Corruption and embezzlewofefunds by those in authority

can be curbed if there is a level of monitoring @wdluation carried out on how the
funds are channeled out and what they are spentlua.necessitate the need for a
monitoring team; to evaluate the problems in thlosts, needed upgrade and
infrastructures as well as monitoring the disburseinof funds and ensuring there are
properly used for the purposes it was acquired for.
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The monitoring team will ensure there is a levetedponsibility and accountability on
those who are in charge and those in the decisigking bodies. This may also help
curb the trend of corruption and embezzlement oidéumeant for the educational
institutions.

When all these solutions are effectively adminedeto the needs of the educational
sector, then there can be sustainable growth idelrelopment of the education sector
across the country.

SELF-ASSESSMENT EXERCISE
What would you consider as the major impedimemitgeeria education system?

4.0 CONCLUSION

Education in Nigeria requires a shift in perspexin the part of the government and
also the teachers. Education is the bedrock ofldpmeent and when the government
places significant interest and come to this ratibs both in theory and in practice
there will be a different in the handling of theuedtional sector.

The welfare of teachers needs to be improved ufhensalaries of teachers need to be
paid on time and increased when necessary. When wledfare is looked after it
ensures productivity and they’ll spend more timedieping themselves and bring
about good delivery to the students.

The governments need to be more involved and coaddreyond drafting policies of
education to ensuring these policies are implendenated sustained over time and
through different governance. As Aminu (2014) olbedr “Government should

contribute towards achieving sustainable developnrethe education system. This
implies the need for monitoring, supervising anduweimg that all the financial and

other investment on education for the purpose biextng sustainable development
are not diverted for other purposes.

5.0 SUMMARY

So far in this study unit, an attempted concepsatibn of some key concept was
made. Among the issue examined include
I Aim of education
. Idea of development and education
Some impediment to education such as gender eiguiigucation
ii. Dearth of teachers
lii. Overcrowded classrooms
Iv. Inadequate infrastructures
\2 Funding of education
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6.0 TUTOR-MARKED ASSIGNMENT

I What are the roles of government towards eradicatoo the identified
issue?

. How has development contributed to some of the lpmb facing
educational system?
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1.0 INTRODUCTION

Education in Nigeria surpasses just governmentasteand participation as education
in the nation keeps garner the intervention of agiav individuals and non-
governmental bodies. There is no doubt saying.etleetot of different educational
policies and systems in Nigeria over the yearstdushortcomings and lack of impact
of the current systems on Nigeria children and Nage societies. it has led to
development of new curriculum that focus solely tbe relevance of education to
Nigeria children with emphasis on developing Nigarisocieties and thus national
policies that will ensure this objective was forateldd at different successions.
However, a substantial part of the various edunatigolicies has been faced with
multifaceted challenges that cripple the properl@m@ntation of the National Policy
on Education’s Objectives and philosophy. It istbis note that this unit examines
educational policy and the challenges of implentgntait has in Nigeria. We shall
also try to give recommendations for ways in whickse challenges can be mitigated
and averted to ensure strategic implementation.

2.0 INTENDED LEARNING OUTCOME

By the end of this unit, you will be able to:

e analyse the current National Policy on Education

e trace the historical development of the nationdlcyoon education in
Nigeria

e examine the reasons for the lack of implementatbnthe current
educational policies in Nigeria

e discuss how the current systems and policies capetier adopted and
strategically implemented?
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3.0 MAIN CONTENT
3.1. The Concept of Nigeria Educational Policy Systems

The idea of education has been conceptualized ist mab our discussion in our
previous units. However, for the purpose of ogcdssion here as background to this
unit, Fafunwa’s definition is being considered agprate. Fafunwa (1974) defines
education as the “aggregate of all the processeshigh a child or an adult develops
the abilities, attitudes and other forms of behawhich are of positive value to the
society in which he lives, that is to say, it ipm@cess of disseminating knowledge
either to ensure social control or to guaranteemat direction of the society or both”.

Access to quality education is one of the fundaademghts of every Nigerian child.
More important when education has become one optheerful tools for sustainable
socio-economic development for nations such thiéréint nations of the world are
more committed to investing heavily on their edimal systems and formulating
working policies to ensure equal and universal s€d® quality education for all
citizens.

There are four levels of Education in Nigeria; garhildhood (pre-primary: Creche,
kindergarten and pre-nursery), Basic Educationyd#rs) - comprising Primary and
Junior Secondary Education, universal and free—eé8eBecondary Education (3
years); and lastly, Tertiary Education. The natioobjectives and philosophy of
education in Nigeria includes:

a. a free democratic society;

b. a just and egalitarian society

Cc. a united, strong and self-reliant nation,

d. a great and dynamic economy,

e. a land full of bright opportunities for all @éns. (Awolowo: 1982)

3.1.1 Historical development of National policy orieducation in Nigeria

Nigeria has made education “par excellence” forettggment, hence, the need for the
National Policy on Education. The need for theoral policy on Education was as a
result of the 1969 curriculum conference that wdended bya cross-section of
Nigerians. The conference was an avenue for Nigefia express their dissatisfaction
to the British educational system and its lackedévance and impact for the Nigerian
children and society. So, deliberations commencét & group of experts from a
wide range of disciplines that screened the confergecommendations in a seminar
in 1973. This resulted in a draft policy that watet published as the first National
policy in 1977 and later revised in 1981 and 1988pectively. These subsequent
reviews of the national Policy on Education refelcthe changing realities of Nigeria
education.
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The National Policy on Education of 1977 introdutlee American system known as
the 6-3-3-4, which according to different Niger@hslars lacked the necessary tools to
equip the Nigeriarchild and prompt development for the Nigerian stycigmam:
2012, Nwagwu 2007). In 1987 the National Policy Bducation was revised to
include the learning of at least one indigenougyl@age—Yoruba, Igbo or Hausa.
English remained the official language of instrootbut the language stipulation was
introduced to foster cultural integration. The stan also introduced the learning of
foreign languages—French and Arabic.

The 1999 National Policy on Education also camé wavised changes. It introduced
equal and sufficient educational opportunitiesdbbrcitizens at all levels of education
and the abolition of illiteracy. The law made prim&ducation free and compulsory,
and then made university education and adult tiepograms free.

The structure of the Nigerian education systemolity was to enable education for
all, in terms of free education. Since the incapitd the Obasanjo led administration
in 1999, a Universal Basic Education Scheme wasclaed in 1999, to eradicate

illiteracy and aid self and national developmenteTpolicy stipulations were nine

years of continuous education in the form of siargeor primary education and three
years of junior secondary education. The 1998 NB& iatroduced various programs
like the Nomadic education for the education of mfigrant ethnic groups such as the
nomadic cattle rearing Fulani and ljaw fishermen.

In 2004 the % revised edition of the National Policy on Educatiatroduced and
recognized the need for an inclusive educatiorchaldren with special needs. It also
recognized the importance of girls’ education aedeas to education for children
everywhere including itinerant pupils and out-ofisal children. The A edition saw
education as sine qua non for national developméntas tailored towards self-
improvement, growth and producing individuals wattrequate knowledge and skills in
all levels of formal education, who can enhancea¥erall development of the nation.
(Federal Republic of Nigeria (1999)).

3.2. Implications of Educational policy on EducationalSystem

However, despite the changing policies in the Nagereducational system, the
education sector still faces a lot of challenges pnoblem of implementations due to a
number of socio-political factordhe main thrust of these educational policiesois t
ensure the proper management and implementatibligefian education system cross
all areas of the society. A number of factors hesnbpointed out to be responsible for
the failure to properly implement this educatiosgktem in Nigeria. Among such

factors are;

Lack of proper planning and strategy implementation despite the attractive
philosophy and objective of the National Policy Bducation at different levels and
editions. It still lacked proper strategy to addgqliaimplement these policies into real
life situation in the educational sectors.
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Okoroma (2006) observes tlihe problem of policy implementation is tracealoléhe
planning stage which comes immediately after pdiaynulation. Oyedeji (2015) also
states that “It talks about the philosophy and cibjes of Nigerian education at
various levels but fails to proffer strategies foe implementation by the classroom
teachers and how the students would know whentheg reached acceptable level of
performance.”

Lack of funds: Over the years, Nigeria education sector has peeny funded and
deteriorates due to lack of attention and fund® 3éctor lacks fuds needed to equip
the various institutions especially the governmé&mded schools, to hire more
teachers or even carry out the basic aspect gidghey like free and quality education
for all.

Nigeria’'s current budget shows that rather thanZercent stated by the UNESCO
to be allotted to the educational sector, the natiorrently spends about seven (7)
percent of its budget to the improvement of thecational sector.

Lack of continuity: As stated by Oyedeji (2015), the high turnover emastant
change in education ministers in the nation leadsdonsistencies of policy which in
turn affects the teachers and makes it hard tohgupolicies to practice and ensure
efficient delivery. According to him,
most programmes initiated by a particular
administration are hardly completed by another
administration after the termination of that
government rather; the incoming government would
come in with its own agenda. Inconsistent policy
making is a problem in education, especially with a
high turnover of education ministers. The 6-3-3-4
system of education was introduced in 1982 to tepla
the 6-5-4-system adopted from British system of
education. The policy was changed about 24 years
later and 9-3-4 system was introduced. Barely less
than five years of implementation of 9-3-4 systeim o
education, the incumbent Minister of Education,
proposed to the National Assembly (NASS), the need
to revert to the old system of 6-3-3-4, but with a
modification that would include Early Childhood
Education (ECE). (Oyedeji 2015:34)

The inconsistent and regular changes to educatidicigs continue to disrupt and
present challenges to the educational sector ectkly achieving their objectives.
Corruption: this is one of the most problematic challengeNigeria. As noted by
Adesina (2004:16)
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The 2004 Corruption Perceptions Index, released by
Transparency International (TI), the watchdog on
global corruption, ranks Nigeria as the third most
corrupt country in the world. In 2003, the orgatima
ranked Nigeria second, a one-step improvement from
the previous position as the most corrupt countrihe
world.

Despite the visionary and good purpose of the Matid’olicy on Education, it has
been difficult to achieve or fulfill its philosopldue to gross mismanagement of funds
meant for the educational sector. Corrupt leader upersonal and selfish interest
siphon funds meant for the sector into all sectoirsthe nation that will enable
embezzlement. They only care about ammasing pdre@adth at the detriment of the
society and their needs.

This selfish interest coupled with lack of polificgll on the side of the government
continues to present an obstacle for the developwfemducation in the country. The
budget allocated to the education sector is newwdr spent or managed as it passes
through different channels of disbursement. Neitiher schools nor teachers receive
funds for better management of the various goventragned schools in the nations.
Supporting the position that Aghenta (1984) asddhat,

The money available is never carefully used. The

money the government votes for running the school

...does not get to the schools and the little thas ge

there is normally wasted by those whose respoitgibil

it is to manage the schools.

Shortage of Resources and Under-FundingUnavailability of teachers in some
schools and lack of resources to pay the existingsomilitates against policy
implementation in Nigeria. Most of the employedctears are either inexperienced or
lack sufficient teacher’s training to handle thedents. There is a huge gap in the lack
of resources in terms of facilities, materials atrdctures.

Most government owned schools designed to proveeke énd quality education to all,
are in dilapidating and deteriorating states; tleek materials in terms of books and
teaching materials for the teachers, laboratoeesn the free food mentioned in one of
the policies has never been achieved. Poor learaimgronment, under-funding,
collapse of structures, lack of classromms, inagsteacher’s strike all these are the
some of the reason for the decline in academic opmdnce and growth in
development. The schools lack proper managementnacdssary funds meant to
equip the students and improve the school fadlitie
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In order to ensure that the current policy on etlanas strategically implemented to
ensure the proposed development, the federal gaesrhof Nigeria should start by
following the UNESCO guide of allocating the stigiddd percentage of the national
budget on the education sector.

Secondly, the resources in terms of funds distedbutor the maintenance of the
schools should be properly monitored to ensure @rajsbursement of funds to the
necessary channels.

Thirdly, proper planning in the policy making stagjeould be carried out. The policy
should make a leeway for excess and unforeseeaddpscover up any situation that
may layer arise such as the case of the U.P.E ehanpgolicy to U.B.E where more
children than estimated in the policy design stagee enrolled leaving the schools
overpopulated and short staffed.

To ensure continuity of existing policy and the mfjiag government, the education
stakeholders should make sure that the currentrgment are well informed with the

progress of the existing system, their objectivad amake sure education projects
under the previous government are not abandongettmoned for new policies that

seem to be same old ideas in new administratiorrmutice guise of revision and re-
editing.

The education sector should rebuild facilities gdvide funds for renovation of
building structures, provide reading and study maltefor students and teachers. The
government schools should be more equipped to geavie students with an enabling
and conducive environment for academic activitiesarning and growth. The
government also needs to invest in staff trainind hire more hands especially in the
areas of indigenous languages for thorough integraand promotion of cultural
values among Nigeria children.

SELF-ASSESSMENT EXERCISE
What do you understand by the word “educationakty®@l

4.0 CONCLUSION

Nigeria is a country blessed with resources antnies with good intent for the
development and growth of the nation. Thereforeteghs need to adequately invest in
its education sector, equip the schools with bédenhnology, adequate infrastructure
and experienced staff members and teachers.

The National Policy on Education in writing has mmany wonderful expected goals
and philosophy for the improvement of quality ofeli quality education and
development of the nation. However, the currentlittea and education in

contemporary Nigeria shows the negative implicatitbat Nigeria socio-political

issues continually have on the education systemhandthey further hinder the proper
implementation of the education objectives in thgan
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We recommend that if some of these issues are pyogpadressed by the stakeholders
and the federal government regarding the educatystem of the country, there will
be drastic changes that will bring about positivengh not just for the system but the
nation in general.

5.0 SUMMARY

Issues discussed in this unit include: the conadpiNigeria Educational Policy

Systems; where we identified five major policy amanith include a free democratic
society, a just and egalitarian society,a unitéihng and self-reliant nation, a great
and dynamic economy, a land full of bright oppotties for all citizens we also

identified and discussed some of the impedimenthi® policy in the country and

reasons why there is need for the government tesinknore on education for better
tomorrow.

6.0 TUTOR-MARKED ASSIGNMENT

I Identify and discuss educational policy of Nigeria.
i. Do you think it is philosophically plausible for ¢dria to achieve its set
policy?
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