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INTRODUCTION

ISL804: Islamic Studies in West Africa is a Threeedit Unit Course
for the Master's Degree students programme. Itgistident a deep
insight into the Islamic Studies in West Africa aihé scholars both of
the old and the contemporary age in Islamic thaulghtt, you will be
able to study the following: spread of Islam to WeAfrica,
contributions of itinerant preachers and scholdrs, role of ‘Uthman
dan Fodio, Muhammad Amin Elademi, al-Hijj ‘Umar al-Fati,
Abdullah ibn Ridi, al-Maghli and Adam Abdullah al4iiri. In addition
to this, you will have an opportunity to know Islanscholarship in
West Africa under the colonial rule and after pcdit independence.

WHAT YOU WILL LEARN IN THE COURSE

Islam is a religion that deals with both the ephexhand eternal life of
humankind as believed by its adherents. It is abhaghment of ways of
individual/ personal life, community life, and tieorld at large. Islam
started to spread from its origin down to everytpair the world
gradually and in different styles. Wherever it istended to be
established; it moves together with its way of tgjfa be it cultural,
ethical, educational, legal, theological, philosoph political, medical
etc. Such was how it entered iBdad al- Sidan which is now known
as Western Africa. Islam came into West Africa wits call in
education, morality, politics, law, theology, ptEtmhy merged together.
The pioneer of this call introduced these gradudlgginning from
introduction of Islamic faith/ belief down to Islaenrituals, such as
Salat and Sawm linked with education. Other aspects of life emsue
thereatfter.

This work is designed to address the compositioislamic thought and
to enlighten you on the contribution of differechslars in the struggle
to establish Islam in all aspect of life within Wedrican community.

At the end of the course you will be able to disctise efforts of
indigenous West African scholars, in particulard dnat of the foreign
Muslim scholars, in general on West African soitlte growth of Islam
in all its spheres in the land.

COURSE AIMS

I To introduce you to the history of Islam and Islarthought in
West Africa.

. To acquaint you with the efforts expended by WektcAns to
the growth and development of Islam & Islamic thiotuign West
Africa.
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iii. To expose you to works of some itinerant scholapseachers
who came into West Africa.

iv. ~ To study some of the areas in which indigenous lacho
contributed to Islamic thought in West African.

V. To acquaint you with the effects of the rise ant dapower in
West African countries on Islamic thought, mosteesally in the
pre and post-colonial era.

COURSE OBJECTIVES

Apart from the general aims of this course as $geciabove, each
course unit has its own objectives with which trenegyal aims will
eventually be achieved. To get the best of thigsmyou are advised to
read through the objectives of each course uniirbethe beginning of
the study session as well as in the course of statyrmittently or
regularly.

The general objectives stated below are expecteth fyou to be
achieved at the end of all the units of the couf$erefore, you should
be able to do the following:

I Give an account of the beginning of Islam in MedieGhana,
ancient Mali, and Nigeria. iExplain the factors that contributed
to the growth and development of Islam in West @i iii.
Describe at least five areas where Islam has dantéd to
general thought in West Africa.

\Y2 Outline the distinguishing features of Islamic audt

V. Enumerate at least four indigenous Muslim scholan® have
engraved their footprints in Islamic thought in WA#ica.

Vi. Highlight, at least, three non- indigenous scholargrks in any
of the Islamic field in West Africa.

vii.  Discuss the effects of Western colonialism on Istatihought in
West Africa.

WORKING THROUGH THIS COURSE

This course contains 14 units which are broken tht@e modules.
Under each module there are numbers of units. Yeut@read these
units and related materials given at the end o tjuide, including
others that you might lay your hand upon. You Wwéhefit a lot in this
course if proper attention is given to the execesed assignments given
at the end of each unit. Submission of each assghns very
important. Performance will be assessed through éxercises,
assignments as well as the final examination.
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COURSE MATERIALS
In this course you will needs the following matésia

I. Course Guide

. Study Unit

ii. Textbooks

\V2 Assessment file

V. Presentation schedule

Vi. Assess to internet Resources

STUDY UNITS

The course units are broken down as follows:

Module 1 Isam in West Africa

Unit 1 The Emergence of Islam in West Africa.

Unit 2 Composition of Islamic Thought.

Unit 3 Emergence of Islam in Ancient Ghadali and Songhai.
Unit 4 Emergence of Islam in Nigeria.

Unit 5 Factors Contributing to The Growth ofals and Islamic

Thought in West Africa.

Module2 Selected West African Arabic/lslamic Scholars
and Ther Contributionsto Islamic Studiesin West Africa

Unit 1 “Uthman Bn Muhammad Fudi and His Conttilon to
Islamic Thought in West Africa.

Unit 2 Muhammad Al-Amin Bn Muhammad Nimka Al-Kangsn
Contribution to Islamic Thought In West Africa.

Unit 3 Al-Hajj ‘Umar Al-Fati and His Contribution To Islamic
Thought In West Africa.

Unit 4 Abdullah Bn Fudi and His Contribution to dshic
Thought In West Africa.

Unit 5 Ibrahim Niass and His Contribution to Islaniihought In
West Africa.

Unit 6 Adam Al-lluriy and His Contribution To IslamThought

In West Africa.

Module3 Contributions of Itinerant Preachers/ Scholars to
I slamic Scholar ship in West Africa Under The Colonial
Rule and After Poalitical Independence

Unit 1 Al-Maghili and Ahmad Baba And Their Contributions To
Islamic Thought In West Africa.

Vi
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Unit 2 Islamic Scholarship in West Africa Under
The Colonial Rule

Unit 3 Islamic Scholarship in West Africa After
Political Independence

Unit 4 Revisions.

TUTOR-MARKED ASSIGNMENT (TMAYS)

Every unit in this course has an assignment thatt ine marked by the
tutor. Assessment will be based on four of themlavithe best three
performances will be used for 30% grading. The mdrébtained in the
best three will count together with the final matktained at the end of
the course in computing the overall grading/result.

It is very important that you submit each of yossignment to the tutor
latest on the deadline date. Further informationassignment will be
found in the assignment file itself.

SELF-ASSESSMENT EXERCISES (SAEYS)

The self-test questions on the section you haveereav assist in
evaluating your progress and maximum understandinthe course.
This exercise together with the tutor marked assmgm (TMAS) helps
in achieving the aims of each unit in particuland aobjectives of the
course in general.

REFERENCES AND FURTHER READING

Each unit contains a list of references and othesources. Text
materials which are provided by the NOUN are vesgeatial in this
whilst. There are also some materials written as tlourse which you
can lay your hand on in addition with internet rases. All these
materials are meant to deepen your knowledge otdliese. Don't just
be contented with a single material. This is beeaws may not be able
to find title of each unit in just an ordinary siegnaterial. Below is a
list of most of the books suggested as references.

° Hunwick, J.O. (1964). ‘The Influence of Arabic ineat Africa’.

Transactions of the History Society of Ghawal. ii, Legion, Ghana.

° Hunwick, J.O, (2006)West Africa, Islam, and the Arab Warld
Princeton. Markus Wiener Publishers.

o Hunwick, J.O. (1995)Arabic Literature of Africa Vol.ll. The

Writtings  of Central Sudanic Africa, Leiden. Thietherlands
E.J. Birill.

vii
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o Hunwick, J. O. (1992). An Introduction to the TijaRath in
Islam et Societés au Sud du Sahara

o Akintola, . Shari‘ah in Nigeria An eschatological
desideratum.

o Trimingham, J.S. (1970)A History of Islam in West Africa,
London. Oxford University Press.

o Robinson, D. (1985)The Holy War of Umar TalOxford: Oxford
University Press.

) Nehemia Levtzion & Randall L. Pouwels (Eds). (2000he
History of Islam in AfricaAthens OH: Ohio University Press.

o Wise, C. (2001).The Desert Shore: Literatures of the Sahel
Boulder & London: Lynne Rienner.

o Fafunwa, A. B. & Aisiku, J. U.Education in Africa. A
comparative Survey.ondon: George Allen & Unwin.

o Wise, C. (1999). Yambo Ouologuem: Postcolonial Writer,
Islamic Militant Boulder & London: Lynne Rienner.

o Basil Davidson. (1908)0OIld Africa Rediscovered London:
Gollancz.

o Doi, A. I. (1984).Islam in Nigeria Zaria: Gaskiya Corp.

o Fafunwa, B. A. (1991)History of education in NigeriaLondon:
George Allen and Unwin.

. Fafunwa, B. A. (1992).Education in NigeriaPast, Present and
Future. Ibadan: Macmillan Nigeria Publisher Ltd.

. Fafunwa, B. A. (1974)History of Education in NigeriaLondon:
George Allen and Unwin.

o Clarke P.B (1982):West Africa and Islam London: Edward
Arnold Ltd.

) Paden J.N (1973)Religion and Political Culture in Kano
Berkeley: University of California Press.

o Davidson, B. (1995)Africa in History New York: Simon &
Schuster.

o Oloruntimeehin, B.O. (1972).The Segu Tukulor Empire
Humanities Press, New York.

o Abdurrahman M. & Peter Canham (1978)he Ink of the
Scholar: The Islamic Tradition of Education in Nige Lagos:
Macmillan Nigeria Publishers Ltd.

Maigari, M. T (1979).Al-Shaykh Ibrahim Niass al- Singhali
Hayatuhu wa ara’'uhu wa ta ‘limuhu Beirut: Dar-al-
‘Arabiyyah.

. Malise Ruthven (1997)slam: A very short introductiorOxford
University Press.

o Al —llori, A.A (1987). Nasim as-Saba fi Akhbar al-Islam wal
‘Ulama’ fi bilad Yoruba Cairo: Maktab al-Adab.

. Al —llori, A.A (1971). Al Islam fi Naijiriya wa ash- Shaykh
“Uthman bun Fudi al-Fulaati (2" ed..)

viii
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Quadri Y.A. (1981)The Tijaniyyah in NigeriaA case Study, An
unpublished Ph.D. Thesis submitted to the Departmoierirabic
and Islamic Studies, University of Ibadan.

Tijani D.A.A. (1991). Sufism in the Arabic Poems of Shaykh
Ibrahim Niass Al-kawlakhi An unpublished Ph.D. Thesis
submitted to the Department of Arabic and Islamicid&s.
University of Ibadan.

Ahmed, A. F. (1980)Arabic Sufi Poetry of Northern Nigeri&
dissertation in the Department of Arabic and IsarBtudies,
University of Ibadan.

"Arabic materials for Ghanaian history"Research Review
[Institute of African Studies, University of Ghanail/1(1966).
83.

Balogun, S. U (1986)haykh “Uthman Fodio and His Influence
in Ghana: Through Precepts and Practices paper presented at
the International Seminar on the role of the SokGualiphate.
1804- 1903.

Fadl K. D. (1985):Amir al- Mu'minin Muhammad Bello: A
Historiographer. A paper presented in an academic conference
organized on exhibition of part of intellectual guzts of Amir
al- Mu'minin Muhammad Bello at Islamic Studies Qent
University of Sokoto.

Balogun S.U (1998) Islamisation of knowledge irg&ha: The
Role of the Sokoto Dynastyiamdard Islamicud/ol. xx1 Oct. —
Dec. 1998, NO. 4.

Uchendu, E. (2010). Evidence for Islam in Southéagéria. The
Social Science Journad,7, pp.172-188.

Uchendu, E. (2010). Being Igbo and Muslim: The Ighio
South-Eastern Nigeria and Conversions to Islam,049®
recent timesThe Journal of African Historyg1:63:87.

Ahmad Rufai S. (2012). A foreign faith in a Chrasti domain:
The historical development of Islam among the Ighbafs
Southeastern Nigeridpurnal Hadhari,4 (2) (2012) 137 — 154,
Internet Resources. Such as: http://www.tijaniarbajj-umar-
al-futi-tal., retrieved, Sept, 14, 2012. and
http://en.wikipedia.org/wiki/El_Hadj_Umar_Tall, regved, Sept,
14, 2012.
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ASSESSMENT FILE

In the assessment file you will find details of therks you must submit
to your tutor for marking. The assessment will bsdadl or both the tutor

COURSE GUIDE

marked assignment and the written examination. Yoal marks will

be the summation of the marks obtained from botthef. The tutor
marked assignment counts for 30% of your total escbherefore, your

TMA(s) must be submitted in line with the stipulhigeadline.

COURSE OVERVIEW AND PRESENTATION SCHEDULE

[

[

[

Unit Title Week
MODULE | ISLAM IN WEST AFRICA
1
Unit 1 The emergence of Islam and theéeek
spread of Islamic thought in West
Africa.
Unit 2 Composition of Islamic thought Wegk
2
Unit 3 Unit 3:Emergence of Islam in ancie Week| Assignmen
Ghana, Mali and Songh 3 1
Unit 4 Emergence of Islam in Nigeria. Week
4
Unit 5 Factors contributing to the growth | Week| Assignmen
Islam and Islamic thought in We 5 2
Africa and Scholars: Past and Pres
MODULE | SELECTED  WEST  AFRICAN
Il ARABIC/ISLAMIC SCHOLARS
AND THEIR CONTRIBUTIONS TO
ISLAMIC STUDIES IN WEST
AFRICA.
Unit 1 “Uthman bin Muhammad Fudi and i} Week| Assignmen
contribution to Islamic thoughin| 6 3
West Africa.
Unit 2 Muhammad ahkmin bin Muhammag¢ Week
Nimka al- 7
Kanemi’'s contribution to Islam
thought in West Africa
Unit 3 Al-hajj  ‘Umar alfati and hig Week| Assignmen
contribution to Islamic thought |8 4

West Africa.

[




Unit 4 Abdullah bin Fudi and his contributioitWeek
to Islamic thought in West Afric: 9

Unit 5 Ibrahim Niass and his contribution | td/eek
Islamic thought in West Africe 10

Unit 6 Adam Al-lluriy and his contribution {

oNeek

Islamic ‘hought in West Africa 11

MODULE | CONTRIBUTIONS

1] ITINERANT
PREACHERS AND
SCHOLARS &

ISLAMIC SCHOLARSHIP

WEST

AFRICA UNDER THE
COLONIAL RULE AND
AFTER POLITICAL
INDEPENDENCE.

Unit 1 Al-Maghlt and Ahmad Baba andwWeek
their contributions to Islami¢c12
thought in West Africa

Unit 2 Islamic Scholarship in WestWeek
Africa under the Colonial Rul¢ | 13

Unit 3 Islamic Scholarship in WestWeek
Africa after Political| 14
Independence

Unit 4 Revision. Week | Assignment

15 15

FINAL EXAMINATION AND GRADING

At the end of the course, you will sit a final exaation which will

last for three hours. This examination constitut8%o of the total
course grade. All aspects of the course will bererad. Revision
of all the units of the course as well as differagpes of
assignments you have passed through will be andaddeantage
for you in getting good marks at the end of then@xation.

COURSE MARKING SCHEME

The table below shows the breakdown of the colssessment marks.

Assignment (The Best Three ou 30%
the

Four Marked)

Final Examination 70%




Total 100%

=

HOW TO GET THE MOST FROM THIS COURSE

In distance learning, the study units replace thivarsity lecture.

This is one of the great advantages of distancenileg you can

read and work through especially designed studyenads at your

own pace, and at a time and place that suits ysu baink of it as

reading the lecture instead of listening to thauexr. In the same
way a lecturer might give you some reading to e, $tudy units
tell you where to read, and which are text materal set books.
You are provided with exercises to do at approenetints, just as a
lecturer might give you an in-class exercise. Eaicthe study units
follows a common format. The first item is an imtuztion to the

subject matter of the unit, and how a particulatt i1integrated

with the other units and the course as a wholet kethis is a set
of learning objectives. These objectives let yowvwnwhat you

should be able to do by the time you have complitedinit. These
learning objectives are meant to guide your stddye moment a
unit is finished, you must go back and check whetw have

achieved the objectives. If this is made a halhignt you will

significantly improve your chances of passing tbarse. This will

usually be either from your set books or from a d@g section

.The following is a practical strategy for workingrough the

course. If you run into any trouble, telephone ymuor. Remember
that tutor’'s job is to help you. When you need stasice, do not
hesitate to call and ask your tutor to provide it.

Read this Course Guide thoroughly, it is your fassignment.

Organise a Study Schedule. Design a ‘Course Owegrvie

guide you through the Course. Note the time youeapected
to spend on each unit and how the assignment réatatee
units. Whatever method you choose to use, you dhdetide
on and write in your own dates and schedule of workeach
unit.

Once you have created your own study scheduleyelything
to stay faithful to it. The major reason why stuidetail is that
they get behind with their course work. If you geto

difficulties with your schedule, please, let yowtar know
before it is too late to help.

Turn to Unit 1 and read the introduction and thgeotives for
the unit.

Assemble the study materials. You will need your ls@oks
and the unit you are studying at any point in tirke.you work
through the unit,you will know what sources to adhdor

further information.



6. Keep in tourch with your centre. Up-to-date courgermation
will be continuously available there.

7. Well before the relevant due dates (about 4 weeksré due
dates), keeping mind that you will learn a lot bying) the
assignment carefully. They have been designed lp yeu
meet the objectives of the course and, therefoile help you
pass the examination. Submit all assignments net than due
date.

8. Review the objectives for each study unit to confihat you
have achieved them. If you feel unsure about anythef
objectives, review the study materials or consaitntutor.

9. When you are confident that you have achieved da’suni
objectives, you can start on the next unit. Proagatl by unit
through the course and try to pace your stuffyhst you keep
yourself on schedule.

10. When you have submitted an assignment to your ttdgor
marking, do not wait for its return before startiog the next
unit. Keep to your schedule. When the assignmergtigned,
pay particular attention to your tutor's commeriisth on the
tutor- marked assignment form and also the writemments
on the ordinary assignments.

11. After completing the last unit, review the coursed gorepare
yourself for the final examination. Check that ydave
achieved the unit objective (listed at the begigroheach unit)
and the course objectives (listed in the Coursa&ui

TUTORSAND TUTORIALS

Your tutor is like a guide to you. Kindly utilizeish guidance
judiciously. The tutor is there for you to mark y@assignment, assess
your performance and comment on your assignmenkeNare have
the name, phone number and address of your tutbarad for easy
contact. Likewise, your tutorials are very impottadon’t skip any of
them. The dates, times and locations of theseialgowill be made
available to you. The advantage you will achieveewhyou are
discussing your difficulties with your fellow stuaks as well as with
your tutor can never be over-emphasized. To havammen benefit
from course tutorials try as much as possible ttirmiquestion from
the unit you have difficulties with before comirgythe tutorial. Don’t
ever hesitate to raise these questions while y@&u aanidst your
colleagues and your tutor.

SUMMARY AND CONCLUSION

In a nutshell, 1ISL804: Islamic Studies in West A#igives you an
insight into the works of West African scholars Islamic thought.



You are also given opportunity to know about theead of Islam in
West Africa, the role of ‘Uthman dan Fodio, Muhandnamin El-
Kanemi, al-Hijj ‘Umar al-Fati, Abdullah ibn Ridi and his niece,
Ibrahim Niass, and Adam Abdullah atdli as well as contributions of
itinerant preachers and scholars, such as; Al-Magimd Ahmad
Baba. In addition to this, you will have an advaet@o know Islamic
scholarship in West Africa under the colonial raled after political
independence.

All features of this course guide have been desigodacilitate your
learning in order that you would be able to achi¢ve aims and
objectives of the course. You are sincerely advigemaximise the
use of the course guide in order to achieve maximesults in your
study.

Wishing you successful study ahead

[]
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MODULE 1 ISLAM IN WEST AFRICA

Unit 1 The Emergence of Islam in West Africa.

Unit 2 Composition of Islamic Thought.

Unit 3 Emergence of Islam in Ancient Ghakkali and Songhai
Unit 4 Emergence of Islam in Nigeria.

Unit 5 Factors Contributing to The Growth ofalm and Islamic

Thought in West Africa.

UNIT 1 THE EMERGENCE OF ISLAM IN WEST AFRICA
CONTENTS

1.0 Introduction
2.0 Objectives
3.0 Main Content
3.1 Africa and Islam
3.2  West African Nations and Islam
4.0 Conclusion
5.0 Summary
6.0 Tutor-Marked Assignment
7.0 References/Further Reading

1.0 INTRODUCTION

It is not a new knowledge to you that Arabia was ¢thadle of Islam. It
started to spread thereafter throughout the Arpbransula and across
its boundary and beyond. Africa’s soil (presentidiia, to be precise)
was the first place to shelter the first Muslim grants when they were
persecuted by the infidels of Makkah. From abou@0lt» 1600, four of
the Sahelian empires of the Western and Centrahrsdeveloped into
relatively long-lived empires: Ghana, Mali, and §bai in the western
Sudan, and Kanem-Bornu in the central Sudan. ks @mit, you will
learn how Islam got into Africa in brief and Westrida together with
its culture, civilization and the spread of its tigbt.

2.0 OBJECTIVES

By the end of this unit, you will be able to:

o describe the initial spread of Islam to Africa

) describe the initial spread of Islam to West Africa

o mention four ancient West African countries whes&am had
been firmly established before their downfall

o discuss the vessel through which Islam got into tésca.
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3.0 MAIN CONTENT
3.1 Africaand Islam

There is no way one will wish to talk about Islam West Africa
without mentioning its passing through other Africeountries/ nations
down to West African land. Africa is one of thedicontinents of the
world, others are: Europe, America, Asia and AlisiraThe word
“Ifrigiya” has featured prominently in some Muslim histopoks when
those writers were trying to interpret its meaniaghe world. Writers
like Ibn Khaldun, lbn Dinar, Al-Bakri, and Al-Masuyd brought
divergent interpretations dfigiya. They also differed in the description
of the boundaries of Africa. It was interpretedimtes, as the “Queen of
Heaven” or that it was named after “Ifriqos bin ain Saifi, the king
of Yemen. However, the entire continent of Africathe present time
refers to the Arabic speaking people of the NorthicA and the Tuareg.
These people can be found in Egypt, Libya, Sudamisla, Algeria,
Morocco, Mauritania, etc. Africa also comprisesttod black people of
the East Africa and the West Africa, the Centralidsf including all the
inhabitant of South Africa. Everyone of this graofpnations is referred
to as an African. Every African tribe had its owraywin faith and
religion before Islam. The people of the book, miosportantly, the
Jews and the Christians could then be found in Eggd Abbysinia as
well as the idol worshippers before Islam. Mosttloé practices and
ideologies found on African land were not differémthat of the Arabia
before Islam. And thus, labeled by IslamJasiliyyah

For the first time, Islam was brought to Africa by early Muslims who
migrated from Makkah to Abyssinia. This occurredhra beginning of
the month of Rajab in the fifth year (615 AD) ottRrophet’s mission.
The migration was as a result of persecution fdmethe new believers
in the mission of Prophet Muhammad (S. A. W). ThepRet was
preaching then maintaining oneness of Allah in Warship, Lordship
as well as in His names and attributes. This wasaitaount to the
abolition of polytheism in this regard and annitida of all vices
perpetrated by the then Arab Qlurayshin particular and the whole
Arabia in general. It is natural that this typemoission would attract
serious opposition and both covert and overt enimityn the generality
of mankind who have been dwelling in such dastaedlis. Thus, the
priestly class of th&urayshbegan to persecute the Prophet and his
early followers. The Prophet, however, advised ¢hearlyMuslims to
migrate to Habashah as a result of the unendingepation they were
facing from the hand of the noble class among padakkans. It was
on the African solil the first Arab Muslims’ refuged@ook shelter for
security of their life and their new faith. Theyototo the advice of the
Prophet who said: “It would have been better if yoere to go to the

2
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land of Habasha (Abyssinia or Ethiopia) where thisre just king,
where no person is undone at his place, and itlaa of truth. You
would be (staying) there until that time when Allaould help you to
get out of what you are now experiences”. The fgst of Muslim
immigrants to Abyssinia in the year 61 A D congisté 12(twelve) men
and 4 (four) women, under the leadership of ‘Uishnibn ‘Affan with
his wife Ruqgayyah, the daughter of the Prophet. tAeio set of
immigrants consisting eighty-three men and elevemen entered into
Africa on the same soil (Habashah). This batchestdpr a long time
therein. Their stay for a long period was due tmoag others, the
justice, honesty, and hospitality found with Negte Christian king,
regardless of the oppression and brutal demand frloenQuraysh
delegate despatched to him. The historical andl Isgmificance of
these twoHijra was that the Prophet legalized or permitted the
oppressed Muslims to seek refuge with Negus, as@Gdmi King, and
described his domain as the land of truth; makingrecedence for
Muslims should such situation arise.

The discourse between the first batch of Muslim igrants who tabled
their course, mission and call before King Negusmvithe Quraysh
delegation appealed to the King that those immigramould be sent
back to Makkah could be seen as the fisstvahcall on African soil.

SELF-ASSESSMENT EXERCISE
Briefly discuss the origin of Islam and its emergeon African soil.
3.2 West African Nations and Islam

West Africa is the area south of the Sahara betwleertlantic coast in
the West and Lake Chad with the highlands to thettSof it in the
present-day Republic of Cameroon. This unit focuggesstudy on
countries in the Sahelian Empires of the Westeth@entral Sudan like
Nigeria, Ghana, Songhai and Mali. The rulialifes of these states
converted to or were heavily influencbkd Islam, although most of their
populations practiced local religions or engageslyincretism.

Islam spread to Africa from its place of birth winiwas Saudi Arabia.
This spread began during the regime of the secatiptC 'Umar b. al-
Khattab. Then, it got to North Africa and from North Ada it spreado
Bilad al-Sudan(meaning country of the blacks which we now call
Western Africa). Islam penetrated West Africa ( thevannah region)
around & (eight) Century C.E. not in the manner it entdrgd the

North Africa. This was the time the writing of WeAfrica’s history
began. Historians agreed that Islam spread in \Wésta principally
through commercial activities, and since the maxmislam is the

3



ISL 804 ISLAMIC STUDIES IN WESRICA

Prophetic tradition that says: “Preach even i§ibne verse” or “Quote
on my behalf even if it is one sentence", the Musliwent out like
educationists to preach the words of Islam. Litgrawas gradually
introduced to the part of the Sudan or tBddd-al-Takrur’ as this part
of Africa was called or, the Land of the Black Mosd.

During that period, there were six main trade reditgking North Africa
with the ancient Western Sudan. The first tradeterostarted from
'‘Morocco running through Mauritania stopping at &gl. The second
one began from Taghaza coming down to Taodeni éoNiger bend.
The third trade route started from Tunis linkingp®dti running down to
Ghadames and Air, and from there to Katsina andoKd&ine fourth
trade route started from Fezzan in the North withadC in the Old
Western Sudan. The fifth one began from Egypt toe@gica down to
Kanem and Chad-Bornu area. The sixth route begsm fabm Egypt
through Darfu to Waday and stopping at Kanem Bornu.

There were other subordinate routes even thobgk were not as
important as those mentioned. From time to timegppe from West
Africa would travel on foot or on animals like casyebullock and asses,
carrying goods from West Africa to people in NoAfrica. Among the
goods they often brought from West Africa to Noftlica were: ivory,
gold and unfortunately slaves and gun. The prodinota North Africa
with which the exchange included: guns, matchetsl a@iothing
materials. There were settlements where commeare@ple used to stay
conveniently along the trade routes for a whilechexging goods and
services and also sharing their socio- religioesirigs with one another.

Bit by bit, popular places of rest developed inéntres where people
from various parts of West Africa mixed with the@ounterparts from
North Africa. An important result was that such ttes gradually
developed into commercial towns. Besides that, edwmrthe travelers
had a reason(s) to stay many nights, they contimaix¢thg with their
counterparts and informally shared religious celsuand traditions. This
explains why many non-Muslims from West Africa gnatly embraced
Islam which they eventually brought back to thesople at home, that
IS, those who were not travellers. It is observest by travelling from
place to place people-imbibed fresh ideas whicl #igo sold to others.
Commerce also helped Islam to spread North Afiacthé coastal towns
of West Africa. That was why ancient empires likba@Ga, Mali and
Songhai had Muslims in them. It was the travellsh® brought Islam
that made efforts to convert some traditional rehgsts in West Africa.
It was not only common people who embraced Islamg; rhen and
women also embraced the religion. To one surpriders of empires or
heads of families who were initially idol worshippembraced Islam.
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Among early West Africans to adopt Islam were Byula, that is, the
Wangara, a clan of the Mande ethnic group. The ®ymére well-
known for commercial activities. With their tradectigities they
influenced other people to adopt Islam. Anotherangmt ethnic group
that accepted Islam thereafter was the Fulani. &isn ethnic group
that moved from the edge of the Southern Saharaxdotw the Inland
Delta of the Nile River, and then elements of threoved to other areas,
such as Futa Toro and Futa Jallon, and eventuallyecheastwards, into
northern Nigeria, and into Chad and Dar-Fur. By theth century,
North African Muslims (Arab/ Berber) began to crabe Sahara for
trade and for obtaining slaves; and no doubt thagt mmfluence of
conversion on the rulers they contacted.

A good example among these rulers was the King akrdr (in the

Senegal River area) known as War Jibin son of R&heswas the very
first ruler in the Western Sudan to become a Muslar Jibin son of

Rabis, was the first ruler of Takrur, athari‘ah system was enforced
during his period. This gave a uniform Muslim Lawthe people of that
region. From then onward, the entire West AfricgiBe was known to

the Muslim historians as theBilad al-Sudah that is, the land of the
Blacks. Another heads of state who embraced Islas tlue ruler of

Zuwa dynasty in Gao, the ruler of Kanem as welltlas ruler of

Kawkaw. All of these conversions were in the eldéhecentury. Each
ruler had a number of his subjects who accepteanisllong with him.

After accepting Islam, royal mosques were built gheongregational
prayers were said. During the early days of IslamWest Africa

whenever a ruler embraced Islam, a large numbarso$ubjects would
also embrace Islam not because they were convittwdlslam was

good but because their ruler had embraced it. gian Islamic guided
live became the thought of those ages. Thoughddvenfall of those

empires later came to past; the Islamic cultulelstes till today either

in one way or the other.

SELF-ASSESSMENT EXERCISE

Describe how Islam entered into Western Africaagegnd outline the
six major routes through which the North Africa ahe West Africa
trade links were facilitated.

4.0 CONCLUSION

Islam came into West Africa initially through theoith African traders.
With their activities, Islam, from its cradle, conted to spread in West
Africa’s nations. the early presence of Islam insiVafrica was linked
to trade and commerce with North Africa While thhregence of Islam in
West Africa dates back to eighth century, the sprefthe faith in
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regions that are now the modern states of Sen&mahbia, Guinea,
Burkina Faso, Niger, Mali and Nigeria, was in atityaa gradual and
complex process. Several major trade routes coeteifrica below
the Sahara with the Mediterranean Middle East, saglSijilmasa to
Awdaghust and Ghadames to Gao. The three greaenadimpires of
Ghana, Mali, and the Songhai developed as prodidi¢te link between
the Northern and Western African traders.

5.0 SUMMARY

In this unit, we have discussed in brief the contpws of African
continent, how Islam came into Africa. We have alszussed the West
Africa sub- region together with the emergence sbrh therein. The
main routes through which the Northern African Mstraders and the
Western African people contacted each other is alslysed in this
unit. Finally, the constituents of Islamic thouginid its emergence in
West Africa were duly analysed.

6.0 TUTOR — MARKED ASSIGNMENT

1. Give an account of the composition of Africa coahhand how
Islam got into Africa.

2. Discuss the boundary of West Africa and how Islaot igto
West Africa.

3. Explain the components of Islamic thought.
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UNIT 2 COMPOSITION OF ISLAMIC THOUGHT
CONTENTS

1.0 Introduction

2.0 Objectives

3.0 Main Content

4.0 Conclusion

5.0 Summary

6.0 Tutor-Marked Assignment
7.0 References/Further Reading

1.0 INTRODUCTION

Looking at the phrase “Islamic thought” with a iwatl lense, one would
see that it is an ideology clamoring for the wagméhinking should be
done towards Islamisation of the whole ways of. lif@at is, thinking
Islamic, rejuvenating the spirit of Islam in all atthuman beings do. In
this unit, we shall look into what Islamic thoughkally encompasses.

2.0 OBJECTIVES

By the end of this unit, you will be able to:

o discuss why thinking should be fashioned in linghwislamic
guide

o give an account of the components of Islamic though

° explain the beginning of and the reason for Islathigught in
West Africa.

3.0 MAIN CONTENT

Islamic thought encompasses the philosophies aottides of Islam as
well as the development and transmission of raligi@nowledge and
the trends it follows. It also covers the effortsohools and movements
that have contributed to the production of thiswlealge. Discussion on
Islamic thought comprises argument on Islamic caltdevelopment of
the Islamic intellectual tradition using the twoufawlation texts, the
Quran and Hadith. This also includes legal thougtiteological
thought, mystical thought, Islamic Art, Islamic itization,
philosophical thought, political thought, econonhi¢hought, among
other aspects of life. The Islamic ideology on kfger death is not an
exemption in this regard. Muslim thought of diffeteages with regard
to every aspect of life is also discussed underhikading.

In other words, all what is produced by Muslims ubbt since the
mission of the Messenger of Allah, (peace be upiom),htill today,
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started in the general cosmic knowledge relatetheéoAlmighty God,
the world and humankind. It is also the product Muslims’
discretionary ideas under Islamic guidance in Ry, Islamic
Mysticism, Theology, Jurisprudence and its prinegpl and other
humanities studies. In this regard, every humanghbas a product of
independent thinking, which does not stems from #stablished
unequivocal Islamic concepts derived from both @eran and the
Sunnah cannot be described as Islamic thought. &eatso say that
Islamic thought is one of the modern concepts #natcommonly used
in the contemporary Arabic and Islamic literaturt. is the group of
subjects that address the human mind and intelddath propel him to
use meditation, consideration, thinking, reasorang research, as tools
in unraveling issues in the sciences of Bteari‘ah, matters of faith,
values, social/cultural trends, experimental sdientssues, among
others. All of these done based on Islamic pointi®w as established
in the Quran and the Sunnah. Islamic thought iredué@verything
produced by the Islamic mind in all fields and dh @oblems and
issues associated with existence and nature, ae&ips and life but
from the Islamic point of view or subject to thélmic guides laid down
by theShari‘ah

The emergence of Islamic thought in West Africaas old as the
emergence of Islam in West Africa while the spreadslamic thought
in West Africa is as old as the spread of IslanWast Africa. This is
based on the fact that Islam goes side by side alitivhat it brings;
knowledge, ideology, pedagogy, law, civilizatiorc.eThe history of
Islam in West Africa can be explained in three stagcontainment,
mixing, and reform. In the first stage, African ggcontained Muslims
segregated from Muslim communities. In the secotajes African
rulers blended Islam with local traditions as tlogpuylation selectively
appropriated Islamic practices, and finally in tinerd stage, African
Muslims pressed for reforms in an effort to riditrsocieties of mixed
practices and implemer§hariah. This three-phase framework helps
shed light on the historical development of the imeal empires of
Ghana, Mali, and Songhai and the 19th century 3ilihdt led to the
establishment of the Sokoto Caliphate in Hausakandl the Umarian
state in Senegambia.

The entire West Africa region, known to the Muslimstorians as the
"Bilad alSudaf (land of the blacks), had traces $fiari‘ah Law in the

records or documents of the old empires of Gharalj, Monghai and
Kanem Bornu. To the indigenous Musling&hari‘ahis a fundamental
law, but from the point of view of the British admstrators and
lawyers,Shari‘ah is regarded as a native law and custom. Thisbean
supported with the submission given by J.N.D. Asdar when he
openly admitted in the colonial research public&i®No. 16, that: *
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that attitude of indigenous Muslims to the basisarmch Islamic Law is
applied differ considerably from that of Britishwigers ... Where the
later enforce it, or permit its enforcement, meraly native law and
custom, the former will regard it as binding onitheonscience by
divine command.”

Findings of his survey of the application of Islaniaw in Africa
reveals that Islamic law is more extensively folkmvand enforced in
northern Nigeria than anywhere else in the worltside Arabia. This is
one of the areas where West African scholars douted immensely to
Islamic thought in the sub-region.

SELF-ASSESSMENT EXERCISE
Briefly discuss the constituents of Islamic thougfest Africa.
40 CONCLUSION

Muslim thinkers always tailor their course of d&y- day activities to fit
Islamic guide in the human society where ungodligavéor, ideology
and thinking manifest in all aspects of life. Tliased on the fact that
Islam is believed to have come, as the last momsitbefaith to
annihilate any ungodly act, ideas, behaviour aikihg.

5.0 SUMMARY

In this unit we have looked into the componentssté@mic thought both
in the ancient time and at this present time. Wieelhaso looked at the
reasons for Islamic thought, its emergence andagpreWest Africa.

6.0 TUTOR-MARKED ASSIGNMENT

1. Discuss the reason why thinking should be fashiondithe with
Islamic guides.

2. Explain the beginning of and the grounds for Iskathiought in
West Africa

3. Give an account of the components of Islamic though

7.0 REFERENCES/FURTHER READING

Arkoun, Muhammad (2005Ayna Huwa al-Fikr al-Islami al- Mu‘asir.
Beirut: Saqi Books.

Internet resources, retrieved on Sept, 20, 1220
from
http://ennmirate.arabblogs.com/maqalats/archivesZiQ
9701.html
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UNIT 3 THE EMERGENCE OF ISLAM IN ANCIENT
GHANA, MALI AND SONGHAI

CONTENTS

1.0 Introduction
2.0 Objectives
3.0 Main Content
3.1 Islam in Ghana
3.2 Islam in Mali
3.3 Islamin Songhai
4.0 Conclusion
5.0 Summary
6.0 Tutor-Marked Assignment
7.0 References/Further Reading

1.0 INTRODUCTION

Tracing the history of Islam in Western Sudan, @nk not but have
recourse to places where Empires had reigned andhpd in the
region. Activities of those that brought the redigiinto the land and that
of those that embraced it should also be lookeal irih this unit, you
will be acquainted with the origin of Islam in GlaamMali and Songhai.
Activities of those that brought Islam into the daand the contributions
of their rulers will also be examined.

2.0 OBJECTIVES

By the end of this unit, you will be able to:

o discuss the emergence of Islam in Medieval Ghadadvéadi

o discuss the impact of Islamic thought in Ghanaiardali

) mention some Malian rulers that had contributetheogrowth of
Islam and its thought in Ghana and in Mali

o mention at least three places where the impacslaf is being
felt in Mali till today

o talk on Songhai Empire, contribution of its ruléssislam and its

impact on Islamic thought in West Africa.
3.0 MAIN CONTENT
3.1 Islam in Ghana
The earliest of West African empires was the GHamgire, which was

dominated by the Soninke, a Mande-speaking petiplether words, it
was the oldest West African kingdom. Ancient Ghamas located
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within the present-day borders of Mauritania, Madind Senegal.
Medieval Ghana literally sat on a gold mine. Thedla abundant
resources allowed Ghana’s rulers to engage in yefarprosperous
trading. Strategic governing coupled with greattamn led to the rapid
emergence of a very wealthy empire. Islam initiafjgt to Ghana
through the activities of traders afidlama’. The ‘Ulama' acted as
preachers and mendicants. They also actedlfas (Islamic cleric).
Islam continued to spread by peaceful means with ghpport and
patronage of the Soninke people. The people whaedhere to settle
very early were probably Berbers from North Afrid&hen they got to
ancient Ghana they intermarried with the indigerdsthe area.
Gradually they were able to dominate the peoplegawern them.

After some time another group of people migratedht area and this
people were called the Soninke. Al- Bakri, the Musgeographer,
gives us an early account of the ancient Soninkgitenof GhanaHis
Kitab fi Masalik wa al-MamaliThe Book of Roads and Kingdoms)
describes Ghana of 1068 as highly advanced. Theggled hard to
appoint one of them as the ruler of the area ardpirson appointed
was called Ghana. Under their King called Ghanae ®oninke
expanded their boundary as far as River Niger engast, the Atlantic
Ocean on the West and the Sahara on the Northndime Ghana came
to be used for the empire ruled by

Soninke, its capital which was a flourishing cerietrade was called
Awkar. Economically, Ghana was a prosperous cgumtmong the
articles, which Ghana imported to their country evealt, copper, dried
fruits like dates and clothing materials. Her piat exports were gold
and slaves. The capital of Ghana - Awkar was diviodo two: there
was the pagan section and there was the Muslimosecthe pagan
section was also called the royal sectiomleGhabah. Al-Ghbahis an
Arabic word meaningdforest”. The pagan section was call@eGhabah
probably because of its sacred groves. In the Muséction, there were
twelve mosques including th@um’ah mosque and several Islamic
scholars. Each mosque had lamam,a Mufadhdhinand professional
Qur'anic reciters. Arabic which was widely spokeaswihe vehicle for
literacy works. At about the same time (1040 AD)a@& had a large
Muslim community exerting extensive influence. Toan be testified to
in the words of al-Bakri:

The City of Ghana consists of two towns situatedaoplain. One of
these towns is inhabited by Muslims. It is largel @ossesses a dozen
mosques, one being for the Friday Prayer and easindp Imams,
Muezzins and salaried reciters of the Koran. Tlaeejuriconsults and
scholars.... The king has a palace with conicas (artound), surrounded
by a fence like a wall. In the king's town, not feoem the royal court is
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a mosque for the use of Muslims who visit the kargmission... The
interpreters of the king are Muslims, as are heagurers and the
majority of his ministers.

When greeting the King, the pagans often prostrai#édength on the

floor and put dust on their heads, Muslims showrtown respect to
the King by clapping their hands and not by prdsiga because
prostration in Islam is meant for Allah alone. Mo enjoyed another
advantage: they shared with the King the exclusigét to put on

tailored clothes. Due to the effort of Soninke depthe coastal people
and the people of Macina embraced Islam. Soninkgplpedid more:

they mixed freely with the industrious peoples adridde and Dyula who
after becoming Muslims carried the religion to #dge of equatorial
forest. As a result of the commercial cum religi@aasivities, the King

of Jenne and all his households accepted Islamrttsanthe end of 12th
century. As soon as Islam got to Jenne, Jenne lyapiecame the

greatest Muslim metropolis in the Western Sudare King employed

Muslim interpreters and most of his ministers arehsurers were also
Muslims.

Muslim merchant-scholars played important roles nan-Muslim

kingdoms as advisors and scribes in Ghana. Theyheadrucial skill of
writing script, which helped in the administratiof kingdoms. Many
Muslim were also religious specialists whose ansuigere prized by
non-Muslims. The Muslim ministers were learned etouo record
events in Arabic and correspondence, on behalh@fking, with other
rulers. Also, as Muslims, they belonged to thedargody polity of the
Islamic world and this would make it possible téab$ish international
relations. With all these, Islamic thought in mast its spheres
prospered in ancient Ghana. The Empire expandemlghout West
Africa from the 8th century until 1076, when it wasnquered by the
Almoravids.

The end of Ghana Empire came at the handal-oMurabitun (called
Almoravids by the European authors) in the yearlCE as earlier
mentioned. TheMurabitun movement had begun among the militant
Muslim tribes of the Berbers of the Sinhaja.

Al-Murabitun is an Arabic word taken frombat which means a Sufi
monastery. Thuél- Murabitun means the thebat dwellers.

SELF-ASSESSMENT EXERCISE

What are the impacts of Islam on ancient Ghana Egpi

13



ISL 804 ISLAMIC STUDIES IN WESRICA

3.2 Islam in Mali

Some historians assert that the core of Mali Enyae Mande state of
Kangaba. Kangabaas near modern Bamako on the upper Niger. Their
King was Sunyata-Marijata. He conquered Ghana befoving the
capital to the new city of Niamey. It was during time Mali Empire
extended to Kastina and Zaria in the Northern Néggand down to the
Atlantic Coast. The empire developed out of theication of several
Mande communities. The first of Mali Kings to emtealslam was
Barmandana. He was converted to Islam after a hukgiamic scholar
had performed what was to be a wonderful feat. ietbe Islamic
scholar came, Mali had suffered a prolonged draugften the Islamic
scholar came round and saw the plight of the peopbMali; he agreed
to pray for the rain to fall. Surprisingly thoughe manprayedand rain
fell. So Barmandana was convinced that he shoulor&aee the religion
of the Alfa. So he became a Muslim and very mamgiopeople in his
empire became Muslims.

Janne was a town in Mali that flourished not ordyaacommercial town
but also as a citadel of Islamic education. Onalsietexample was the
Great Mosque of Jenne, which was built in the Ti2th3th century. The
Great Mosque of Jenne remains the largest earthddirly in the
world. Malian did not leave their traditional rabgs practices entirely
when they entered into Islam. Muslims of Mali used prostrate
themselves on the floor and put dust on their hedusn greeting their
rulers; though this goes against the Islamic celtdihey also had the
privilege of putting on tailored dresses. They wals® allowed to make
special eating arrangements. They also forwentxicéting liquor,
eating out of the animal slaughtered for idols #rely were allowed to
marry according to Islamic rites. Likewise, theyrevaalso given the
privilege to collect and distribu#akatduring the month of Ramadan.

Mali was one of the three popular West African ea®@®i which

controlled trans-Saharan trades, elements of whwehe gold, salt,
slaves, and other precious commodities in the pgss. It had neither
rigid geopolitical boundaries nor rigid ethnic idées. The Mali

Empire was later formed on the upper Niger Riverd aeached the
height of power in the 14th century. Under the Mi&atpire, the ancient
cities of Djenné and Timbuktu were centers of bin#de and Islamic
learning. By the 16th century there were severatars of trade and
Islamic learning in the Niger

Bend region, most notably the popular Timbuktu. Tleay’s

multicultural population, regional trade, and Islarscholarship fostered
a cosmopolitan environment. In 1325, the city’s ydapon was around
10,000. At its apex, in the 16th century, the papah is estimated to
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have been between 30,000 and 50,000. Timbuktwcettacholars from
the Muslim world. It established itself as a centf commercial
interchange between tropical Africa and Saharan siedliterranean
Africa during the fourteenth century thereby atiirag men of religion
as well as business men. The city was early settjechembers of the
Masiifa tribe of the Sanhaja confederation afterdissolution of the
Almoravid movement in sub-Saharan Africa. They lgfttuwith them
the Maliki juristic tradition. When Ibn Battuta wisd Timbuktu in 1352
he noted the predominance of the Mastifa, but hétingpto say about
Islamic learning there. In a later period, a Mastfan - the Aqit-
migrated to Timbuktu from Masina, and they brougith them a deep
tradition of learning, especially in the field digh. Muhammad Aqit's
descendantstermarried with another Berber, possibly Santiayaily,
and thus, provided thgads of Timbuktu over the next century and a
half; though, Saharan peoples were not the soleceoaf Islamic
knowledge in Timbuktu at that period. The most bedéed member of
the Aqit clan,Ahmad Baba (15561627) had as his princigey&ha
Juula scholar from Jenne, Muhammad Baghayogho. tAkse
intellectual and political activities are the indluce of Islamic thought
brought into the land by those Muslim scholars.

The Mali Empire (1215-1450) rose out of the regsorfeuding
kingdoms. At its height, the empire of Mali compdsaost of modern
Mali, Senegal, parts of Mauritania and Guinea. #swa multi-ethnic
state with various religious and cultural groupsudsiins played a
prominent role in the court as counselors and adsis

While the empire’s founder, Sunyata-Marijata, wast mimself a
Muslim, about 1300

Mali kings became Muslim. The most famous of theas Wlansa Musa
(1307-32).

He made Islam the state religion and in 1324 wenpitgrimage from
Mali to Mecca.

Musa’s pilgrimage to Mecca showed up in Europeaonas because of
his display of wealth and lavish spending. Appdyentis spending
devalued the price of gold in Egypt for severalrge®uring the 13th
century, Mansa Musa conquered the Kingdom of Gae. gopular 1%
century traveller, lbn Battuta, visited Mali shgréfter Mansa Musa’s
death. Two centuries later, the kingdom of Gao ragain as the
Songhai Empire. Sonni Ali captured much of the Bepf Mali. The
empire later declined as a result of internal gue, ultimately
supplanted by the Songhai Empire.
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SELF-ASSESSMENT EXERCISE
Discuss the emergence of Islam and its impact ih Etapire.
3.3 ISLAM IN SONGHAI

The discussion on Ghana/ Mali Empires will not loenplete without
mention of the Songhai Empire. The Songhai Empias whe largest
and last of the three major pre-colonial empiresetoerge in West
Africa. Gao, which was founded around 800 A.D waslenits capital in
the 11" (eleventh) century. Gao was a small Niger Rivaditig center.
It was also home to the famous Goa Mosque andl#oe pvhere Askiya
Muhammad was buried. As the city and region grewnportance, the
Malian Empire incorporated both as it expandedsxtbe West African
savanna.

Islam began to spread in Songhai some time in flie dentury when
the ruling Za or Dia dynasty first accepted itwHs a prosperous region
because of its booming trade with Gao, its capltaé Songhai had long
been a major power in West Africa subject to thdi Menpire’s rule by
the 13th century and later freed itself by the ehdhe 14th century
when the dynasty was renamed Sunni. The fronti¢samghai now
expanded and in the 15th century, under the leagied Sunni ‘Ali,
who ruled between 1464 and 1492, the most impotianhs of the
Western Sudan, came under the Songhay Empire slhaaever, when
Mali’'s power began to deteriorate in its centrattphat Songhai began
to use that opportunity, during the reign of Suddi (d. 1492), to
expand its territory thereby conquering Mena in5.46d later captured
Timbuktu. Songhai expanded, from Gao on the NigemR in all
directions until it stretched from the Atlantic @eeto what is now
Northwest Nigeria and western Niger. The cities Tambuktu and
Djenne were the other major cultural and commercaiters of the
Empire. The Songhai’'s major trading partners weesMerenid dynasty
in the Maghrib (north-west Africa) and the MamluksEgypt.

Sunni ‘Ali was known for syncretism on which Muslielites and

scholars in Timbuktu challenged him. The famousifiaof Agit, of the

Berber scholars, held the post of the Chief Justlibey were known for
their fearless opposition to the rulers and thep ahallenged him. In
his lifetime, based on this, he took scholars ohduktu as his enemies.
It was after his demise that Islamic activities amdpect for scholars
were accorded great honour. His successor, Sunnivizges asked by
Muhammad Ture, a military commander, to come an#teman open
confession of his faith in Islam. His reluctance nake the public
confession made him to be ousted by the militamnmander who in
turn established a new dynasty in his own namdeaahe Askiya
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dynasty. Sunni ‘Ali may be compared with SundiafaMali, and
Askiya Muhammad Toure with Mansa Musa, a champibthe cause
of Islam. On Askiya’s coming to power, he estal@hslamic law and
arranged a large number of Muslims to be trainefudges. He gave
his munificent patronage to the scholars and gheetlarge pieces of
land as gifts. He became a great friend of theofssrscholar in West
Africa, Muhammad Al-Maghilli. It was because okhpatronage that
eminent Muslim scholars were attracted to Timbukthjch became a
great seat of learning in the 16th century. Tinmbukas the credit of
establishing the first Muslim University, calledrikare University, in
West Africa. The University’'s name is commemoratédtoday in
Ibadan University where a road to staff residen@alarters has been
named after it “Sankore Way”. Under Askiya Muhamn({sd493-1529),
the Songhai’'s borders extended far beyond any guevest African
empire while its state patronized Islamic instdo8 sponsored public
buildings, mosques and libraries. The Songhai Eenginded when
Morocco conquered the state in 1591. The fall ef 8onghai marked
the decline of big empires in West Africa.

While the presence of Islam in West Africa dateskida eighth century,
the spread of Islam in regions that are now modgates of Senegal,
Gambia, Guinea, Burkina Faso, Niger, Mali and Nmewas a gradual
and complex process.

SELF-ASSESSMENT EXERCISE
Discuss the emergence of Islam and its impact ngBai Empire.
4.0 CONCLUSION

The credit of the beginning of Islamic faith in Glaa Mali and in
Songhai was given to those itinerant North Afrideeders who were
Muslims. They carried along their commercial atiedd with their faith.
West Africans who were interested in their religembraced it without
being forced on them. This is contrary to what@reentalists wrote on
Islam that it came into West Africa with sword e tright hand and the
Quran on the left hand.

5.0 SUMMARY

In this unit, we have treated the emergence ofrisia medieval Mali
and Ghana and gave an insight into Songhai Empife. have also
discussed how Islam entered into these two anei@pires through the
contributions of some scholars and rulers in suelcgs as Timbuktu
and Gao. Ruler of these regions contributed immigrisethe growth
and spread of Islam in their territory until thésapires collapsed.
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6.0 TUTOR-MARKED ASSIGNMENT

Discuss the beginning of Islam in Ghana and Mali.

Describe the impact of Islamic thought in Ghana iandali.

Outline some West African rulers that contributedtie growth

of Islam and its thought in Ghana and in Mali.

4. Expain how Songhai Empire was founded and mentigo t
persons who were among its important rulers witteirt
contribution to Islam in the area.

5. Mention three places where Islamic impact is bdeigin Mali

till today.

wn e
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UNIT 4 EMERGENCE OF ISLAM IN NIGERIA.
CONTENTS
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3.0 Main Content
3.1 Islam in Northern Nigeria
3.2 Islam in Southern Nigeria
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5.0 Summary

6.0  Tutor-Marked Assignment
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1.0 INTRODUCTION

Before the colonialists landed on Nigerian soilais had been firmly
established in some part of Nigeria. In this ugiy will learn how
Islam got into Nigeria together with its culturedarivilization. You will
also learn about the spread of Islamic thoughbhéncountry.

2.0 OBJECTIVES
By the end of this unit, you will be able to:

Explain the initial spread of Islam to Nigeria.

Describe the initial spread of Islam to Northerigétia.

Discuss the initial spread of Islam to South Wesiigeria.
Describe the initial spread of Islam to Southeashigeria
Highlight four ancient towns and cities where Isl&ad firmly
been established before the arrival of colonialteras

o Discuss the vessel through which Islam got intoeay

3.0 MAIN CONTENT
3.1 Islam in Northern Nigeria

The beginning of Islam in Nigeria could be traceatlibto the time it
was known in the Northern part of the country. $alsowho were also
traders from North Africa made their ways acrossttiade routes of the
Sahara desert, bringing with them both Islamicureltand learning. The
part of Nigeria in which Islam had its earliest tamt was the extreme
north-east, in the Kanem-Borno Empire which flobed as early as the
thirteenth century A.D. Many itinerant scholars hawme to
KanemBorno Empire as well as other Hausa townshe riorth to
propagate Islam and Islamic knowledge. Islam wesd documented in
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Nigeria in the 9th century. Islam had its earlieots in the extreme
north-eastern part of Nigeria. That is, the Kandofno empire. The
empire had its first Muslim ruler (Umme) towardsetlend of the
eleventh century. The credit of this early embratdslam could be
given to the Umayyad refugees who entered into Kaneom
Damascus. The ruler of Kanem, Umme Jilmi, who ridetiveen 1085
and 1097 embraced Islam at the hand of a greailsischolar, Hamed
Muhammad Mani. The learning of Arabic and Islam toared to
flourish in this empire even after the demise o tluler. His son,
Dunama | (1097- 1150) later took after him as farldamic learning
was concerned and eventually went on pilgrimag&é&kkah. At the
time of Dunama Il (1221- 1259) contacts were madé Wunisia and
Maghrib. These were done through correspondenca fesult of the
contact, Kanem embassy was established in Tunisid2b7. The
relationship between the Kanem and the MuslimsartiNAfrica was so
cordial to an extent that a college and hostel Wwait for Kanem
students in Cairo (Madrasah al-Rashid). So fabirés considered as
the language through which Islamic scripture wageated, Arabic
learning was encouraged at this early period to eaxtent that
correspondence were exchanged between the Kaneptepaod some
Arab nations. Kanem also established further diplibenrelations with
different Muslim countries by the middle of the rthenth century.
Examples of such countries are: the Hafsid sthffuais and Tuat (in
the Sahara of Algeria). Scholars were also invitecth Mali to boost the
Islamic learning. Kanem became a centre of Islaegning towards
the end of the thirteenth century. It was whendhgital of the Kanem-
Borno was moved down to Borno at the end of thetémunth century
that the consolidation of Islamic thought and iefige in north-eastern
Nigeria was further strengthened. There were dipkionrelations
between the Kanem and some Muslim countries suchuassia and
Algeria of then.

All these activities gave birth to many Kanem Aascholars.

Religious archives showed that Islam had been adaut the religion of
the majority of the leading figures in the Bornu [ire during the reign
of Mai (king) Idris Alooma (1571-1603), althoughlaage part of that
country still adhered to traditional religiortse furthered the cause of
Islam in the country by introducing Islamic courtestablishing
mosques, and setting up a hostel in Mecca, themislgilgrimage
destination, for Kanuris. When Mai Idris Alooma carmto power,
Borno was really islamised. Islamic schools weraldshed. These
schools were of the same pattern with that of oMaslim countries.
The power of Borno faded after the sixteenth cenlourt remained until
the nineteenth century the one area in Nigeriadhatbe duly described
as a Muslim state with an Islamic dynasty and tiaali
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The spread of Islam to other part of northern Nag&ras much slower
and much more uneven. In Hausa land, the penetrafitslam into the
land neither depended on conquest nor the converdiats rulers. It
lied on the shoulder of traders (Wangarawa tradansl) scholars who
came into the area in the early fourteenth centgno had its first
Muslim ruler in the fourteenth century who was sexed by six non-
Muslims. Islam entered into Kano during the timeAtifYaji who ruled
from 1349 to 1385. A mosque was built at that twigle an Imam, a
Muazzinas well as &adi were appointed in the mosque. At the time of
Yaqub (1452-63) some Fulani scholars migrated tadkalhere they
taught Islamic theology and jurisprudence with io®ks they brought
with them. During the reign of Muhammad Rumfa Muoslscholars
from Timbuktu came into Kano to teach and disseteitiae religion of
Islam. Muhammad Rumfa consulted a famous Musliimokss and
theologian, Al —Magiii, (a unit shall be dedicated to his contribution to
Islamic thought in West Africa in the subsequentdole) who visited
Kano in the fifteenth century to write a book otaisic government
(The Obligation of Princess).

Islamic thought also gained ground in Katsina at f{eriod. Scholars
from Sankore University in Timbuktu brought witheth books on
Islamic divinity and etymology into Katsina. Withl ghese academic
activities, Katsina was able to produce Islamicotafs of high standard.
Among these native scholars were: Muhammad Danra&. 1667)
and Muhammad Dan Marina (d. 1655). There was aalléctual
harmony among native scholars at that period wtheestate of learning
was much higher. One of the factors that facildatee scholarship
activities and intellectual glory was the contaaé tscholars used to
make with Timbuktu which was an excellent citadélimtellectual
activities done with Arabic language at that tingamic education
which was done in Arabic language gave culturakfige to Islam at
that age.

Arabic and Islamic learning was spreading from totentown in
northern community; native scholars were increagiligghe time of
Shaykh ‘Uthman bn Fudi (d.1817), one of the mogtartant activities
of ‘Uthman bn Fudi was the education of femaleathile campaigned
for and worked towards it. He gave women opporutatparticipate in
education. His daughter Asmaa’ an Arabic and Istastholar was an
epitome of a woman Islamic scholar. Shaykh ‘Uthmraote a book
(Ihya’ Sunnah wa ikhmadil bid’alwherein he enjoyed women to search
for knowledge just as their male counterpart. Thgh hstandard of
Arabic and Islamic education continued until cosdisits entered into
Nigeria in the middle of the nineteenth centuryeTlamic thought,
which was highly embedded in the Sokoto leaderge gae Empire an
indelible hallmark till the present time.
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3.2 Islam in Southern Nigeria

As far as the southern Nigeria is concerned, tse adivided into two:
Emergence of Islam in the Southwest (predominaivibyuba) and
emergence of Islam in the Southeast/Southsoutithéncase of the
South-West, the actual date of introduction ofrfslep South Western
Nigeria is unknown. However, Balogun (1998) hasfecmed that
Islam made headway into the land for the first tianeund the second
half of the eleventh century by tivurabitun mistakenly taken by some
historians as Hausas. One can also infer frormtmenclaturdmale
given to Islam in the south-western Nigeria that teligion came from
Mali and spread by thBlurabitun whom they believed to be Malians.
This confirms the submission of AlAluri (1978) thklam made its
appearance in Yorubaland in thé"i&ntury during the tenure of Mansa
Musa of Mali. Islam entered into diffferent townsda cities in
Yorubaland in different times. llorin, though, d#sed as Northern part,
has a sizeable amount of its inhabitants as Yomihgenes. Islam had
reached there before its spread across other Yaowoss. Hardly could
any Arabic/lslamic scholar in Yorubaland count késcher without
having one of them from llorin.

Islamic thought moves together with the preaclohéslam carried out
by the scholars in terms of education, culture,itigsl commerce,
morality etc. Islamic scholars entered into Yoraia from the North
through llorin. Scholars like Ahmed

Qifu and “Uthman bn Abu Bakr came to Ibadan withire first few
years of the foundation of Ibadan town during tegms of Oluyedun
and Basorun Oluyole respectively. Their impactsengreatly fetched in
the reformation of the culture met on ground. Gbotion of Shaykh
Abu Bakr bn al-Qasim who originated from Ibadantha twin fields of
Arabic and Islamic Studies cannot be over- emphkdsite started a
large Arabic/Islamic school where Arabic grammaitarmic Theology,
Quranic studies and the Prophetic traditions waoglt. Students from
different parts of the country drank from his ocedrknowledge and
thus spread over the country to disseminate Islstany Arabic/Islamic
schools were established in the South West by rdifite scholars in
different towns and cities different in structuredacomposition to what
was widely known of Arabic school in local and ftamhal method.
Before the independenc®jarkazu Ta'leem al-‘Arabi al-Islamwas
established in Abeokuta (it was later moved to Aggebagos),Al-
Madrasah al Kharashiyyalwas also established as well Als Ma’had
Al —Arabiyy both in Ibadan. Their likes are also in Ede, IMasogbo
and Abeokuta. Almost all of these Arabic schoolsnot all, are not
integrated with Western education at that periamtupately, there has
been a recognizable integration with Western edutato some extent,
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in some of them at present time. These schoolscaah&aining Muslim
children in both Arabic and Islamic Studies withviaw to producing
Arabic teachers and scholars who are well furnisiwéd the Islamic
spirit and thought in every sphere of life.

Furthermore, Islamic thought had led to the emhbient ofShariah
in Yorubaland at a time in history before the atiof the colonialists.
Oba Abibu Olagunju, the first Muslim monarch of EdaveShariah
official recognition in the second half of the nimenth century. Oba
Momodu Lamuye in lwo also established @ieari ah during his reign
Likewise, Oba Aliyu Oyewole (d. 1906) of Ikirun aped aShariah
court in his own jurisdiction. All these show thae spirit of Islamic
thought had been celebrated in the past beforeag systematically
crushed down by the British imperialists.

Moreover, Southeastern Nigeria is predominantlyamted by Igbo
tribe who are found in several major towns suctJasiahia, Nsukka,
Owerri, Aba, Enugu, Onitsha, Abakaliki, Ehele, Anokwu, Afam,
Obigbo, Ndoni, Ossomari, Nri, Okigwe, Akri Ogidi ang others. Islam
came to Igboland and Nsukka area in particular radaine eighteenth
century. That was before the arrival of the Eurogear Christian
missionaries. Although the Hausa-Fulani and Nupeslivhs had
commercial dealings or trade contacts with the sgbbNsukka and its
environs much earlier than the nineteenth centiiryyas the Fulani
Jihad of the nineteenth century that gave stromgpetus to the spread
of Islam in the area. Islam had penetrated this glaNigeria through
the trade routes which have increased the volumeleafings and
interactions between the people of Nsukka and opeaple to the
North, East and West. Nsuka, a Division where Igtamfluence in
Igboland began is ‘the fourth largest and northestradministrative
division of former Eastern Nigeria and Igbolanddahe last area of
Igboland to be effectively conquered and occupiethle British.

Islam emerged as yet a new religion in the Igbazieorwhen the village
of Amufie in Enugu Ezike in the old Nsukka Divisian northern
Igboland accepted a Muslim of Nupe origin knownltaghim Aduku.
Aduku was regarded as the first Muslim from AmufieEnugu Ezike
based on the fact that he had naturalized himsdlflao citizen in 1918
and that was quite before Garba Oheme’s convelsidslam which
took place in 1937. Islam enjoyed a remarkablegmass among the
Igbos in 1940s through their contact with some Nemht Muslims
especially at Afikpo around which they had a caitidele route running
from Abakaliki to Umuahia which passed by the \glagroup. Few of
these Northern Muslims lived at Afikpo, many othevere itinerant
cattle traders engaging in trading activities wvita indigenous people of
the area. These commercial activities had sigmificantributions in the
spread of Islam and its culture among the indigenmeople. From one
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time to another and one place to another, and tvéhgrowing number
of indigenous converts to Islam, hostility towabaslims continues to
exercise itself. The situation remained unchangedame places till
today.

However, the growth and spread of Islam in theaegvas facilitated by
efforts of other people: Shaykh Ibrahim Nwaguo#ds in establishing
Islamic centre and his preaching activities arotimel Igboland led to
conversion of many Igbo indigenes to Islam. Theceas was greatly
felt more in the old Nsukka Division than in othaarts of Igboland.
Islamic cultural influences penetrated the entirgidion through the
residents of the neighbouring areas of Igboland adgonon-Igbos. This
was significantly felt especially after the lgalanquest of Nsukka and
the establishment of Igala occupational personmelskey village
positions which put some of them in advantageoaseplto propel the
spread of Islam among the people. The positive anpaNupe Islamic
scholars, as well as intermarriages between Nupgedas, Igbos and
Hausa-Fulanis living in the area at that periodhe spread of Islam
cannot be underestimated. In the same vein, sobeeléqders who had
embraced Islam through the preaching activitiesSbaykh Ibrahim
influenced their subjects in this time. Among thane: Okpoto-Igala,
Chief of Ankpa, Alhaji Tijani Akubuo of Orlu, Ablgi Isa of Amuze ,
Alhaji Okpaloko of Owerri, Musa Udaemba Eme of Abar Umar Usu
of Ndibe (Afikpo) and Ibrahim Chukwu Idam. The exial support
given to Islamic propagation in the Southeast sha@liso be factored
together with other contributors. A good exampletlo$ is the strong
financial support from the Saudi Arabian governmienbuilding large
Islamic centre comprising a large mosque, a primang Qur'anic
school, a library, and a small hospital. Anotheairaple of the spread of
Islamic thought, culture and education in the Sea#th can be found at
Efikpo, a town in Enugu State,which is enjoyingiategrated Arabic
and Islamic school till the present time. Studesftshese school offer
both Arabic and Islamic subjects together with 8cee Commercial and
Arts subjects. Products of this school are usualyl versed in both
spoken Arabic and English just like their countetpan northern
modern Arabic Schools and those in the Southwest.

SELF-ASSESSMENT EXERCISE

Discuss the emergence of Islam and its impact ih Efapire.

4.0 CONCLUSION

Islam has been known in Nigeria since tffec@ntury. As the struggle
for the attainment of greater height in the religiGphere at some areas

where Islam has gained a momentum was going orsahe thing was
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going on in the northern Nigeria (being the firdage where Islam
reached in Nigeria). Though, the earlier preachised different
challenges in each part of the country while sprepdhe Islamic
thought in various aspect of life; Islam was firndgtablished. At the
same time, both the foreign and the indigenousagafors contributed
to this struggle.

5.0 SUMMARY

In this unit we have treated the emergence of Iskamligeria, how
Islam entered into what is now known as northergeNa. How Islam
flourished and established an alluring legacy hss been looked into.
In the same vein, the experience of the South tleedawn of Islam in
the area which covers both the Yoruba and the lghds was also
discussed.

6.0 TUTOR-MARKED ASSIGNMENT

Discuss the initial spread of Islam to Nigeria.

Explain the beginning of Islam in Northern Nigeria.

Describe the beginning of Islam in SouthwesterneNay
Describe the initial spread of Islam to Southeashigeria
Enumerate four ancient towns and cities where Igtach firmly
been established before the arrival of coloniakters in the
North and in the South.

6. Discuss the vessel through which Islam got intoeay

arwpdpPE
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1.0 INTRODUCTION

The spread of Islamic thought in West Africa isoés as the history of
Islam in Africa. The first Muslims on the land mmtople hanging on
their ways of doings things which were alien to wislam really

thought, such as in their culture, belief systeestial, economic life,
foods and drinks, ways of salutation, what is marad what is immoral
etc. The most important of this was their beliefteyn. West Africans
had their own belief in deities and ancestors l@efslam came to them.
The thought in Islamic way of life is greatly feilh this type of

environment. We can say that this was the beginafriglamic thought

in West Africa. Through the efforts of the schojatse rulers and the
preachers some aspects of their life changed gitgduhile some did

not change, even till today, in some areas. In uhis, we shall look at
some major factors contributing to the growth t¢dns and its thought in
West Africa.

2.0 OBJECTIVES

By the end of this unit, you will be able to:

o discuss four major factors that contributed todhawth of Islam
and its thought in West Africa

o highlight, at least, two other factors that aidée spread and
growth of Islam and its thought in West Africa.

3.0 MAIN CONTENT

Among the factors that contributed to the spread gmowth of Islam
and its thought in West Africa are:
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o COMMERCIAL ACTIVITIES

There were commercial contacts between North Af(isla Maghrib)
and West Africa between ®5and 18 century. Different routes were
established through which caravan traders pasdedWestern Sudan
for commercial reasons. The language of transatigtween the buyers
and the sellers then was Arabic and the tradere Wwéuslims and
Islamic scholars were among them. Centres werélestad in different
part of West Africa, such as that in Gao, Timbultiatsina, Janne,
Bornu, and Kanem. The traders’ language, culturé @atigion were
showcased in these centres. The noble person dinosg days was that
person who identified himself with these North A&n traders/ Islamic
preachers.

J STRUGGLE OF THE JIHADISTS AGAINST SYNCRETISM

When syncretism pervaded the Muslim community imeagparts of

West African countries, a need for reform of Mudifrom adulterating

the pristine doctrine, teachings, and ideology sbirh was felt. There
was no way to do this save waging a religious waris was based on
the fact that authorities that supported those aics/ncretism were on
throne; hence, all voices calling them to ordel ¢éel deaf ears. The
only method left was therefore confrontational gtyles and forces. The
most important among these reform forces was theedJof ‘Uthman bn

Fudi (Fodio) which took place in the early'@entury. The whole
northern Nigeria, as at present, experienced reformalmost all its

aspects known at that time; be it religious, ietetilial/educational,
economic, social, political, and moral. That wasvh®okoto Caliphate
was founded. A good number of the Jihad leaderstlagid progenies
contributed in no small measure to the growth gréad of Arabic and
Islamic thought in West Africa.

J SCHOLARSHIP

The role of Arabic and Islamic learning contributiedthe spread and
growth of Islamic thought in West Africa. Educatiaiways goes side
by side with the propagation of the religion in th&b-region. Many
learning centres and institutes were establishesbdGexamples are
Timbuktu and Sankore. Many institutes of Arabic dsldmic learning
were established in northern Nigeria different amni and type. The
same thing could be seen in southern part of N\ageMoreover, other
nations such as Ghana, Senegal, Benin Republi@,Tegry Coast etc,
have Arabic institutions in different forms and é&gp Universities where
either Arabic or Islamic Studies or the two togetaee studied are many
in West Africa. Consequently and naturally, Islamimught in all
spheres must gained momentum
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. EFFORTS OF SOME WEST AFRICAN RULERS

Some rulers who had embraced Islam developed sttérgpromoting

its cultures among their subjects, particularlythe periods before the
colonial subjugation and hegemony. Among thesersweere Mansa
Musa of Mali (1307-1332), al- Hajj Muhammad Turesklya the Great
of Songhai Empire, 1493 — 1528), Muhammad Rumf&asfo (1463-

1499), and Idris Alooma of Borno (1570-1602). Thagiential rulers

used their greatness for the cause of Islam andsphead of Islamic
thought. There were many versed scholars among Hemretaries.
Some of these rulers were themselves proficienbath spoken and
written Arabic believing that Islam could not beydunderstood outside
Arabic language. At times, they wrote few treatisa various issues in
Arabic. This action then was an incentive for Amland Islamic

learners.

o CONTRIBUTIONS OF THE ARAB NATIONALS

Sponsored citizens of the Arab land come to WesicAfand aid in

teaching Arabic and Islamic Studies to the Westicafis in various

Arabic and Islamic learning schools. By so doiriggyt spread both the
Islamic culture and thought among their students.efample of this is
Egypt. The Egyptian government was fond of senduiwplars to Arabic
and Islamic schools in Nigeria which is still hapjpgy till the present
time. Another example is that of the Kingdom of @&afrrabia. Many

West African children go to Saudi Arabia for thésrtiary education.

During their stay there they imbibed the Islamidtune that has been
firmly established in their community together witeir own Arabian

cultural practices. We have among them those whdaer sponsored
by the Saudi government as teachers of either Arablslamic Studies
to some of the tertiary institutions in West Africa

. EFFORTS OF ITINERANT NORTH AFRICAN SCHOLARS
TO WEST AFRICA.

Notable Islamic scholars from some African natisash as Morocco,
Tunisia, Egypt, and Algeria, who traveled down t@3térn Africa for
the purpose of teaching Arabic and Islamic sciertcethe Muslims
contributed to the spread of Islam in West Afridée have among them
families who later took West African towns andestias their homeland.
A good example of this family is Al- Magh who is well known in
West Africa. He hailed from Tlemcen (now an areaAlgeria) and
taught in kano, Katsina, and other cities in Bifadan. A unit shall be
dedicated to his contribution to Islamic thoughtWrest Africa. The
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families of al- Aqit, Jalaludeen as- Suyuti fromylag Ahmad Baba who
settled in Timbuktu, al- Andugu Muhammad, Muhammat
Baghayukhi. Muhammad bn Yusuf al- Andalusi who wase a grand
gadi of Maliki school of thought in Egypt also stalyin West Africa and
left their contributions to Islamic thought in difent ways. At times
they were teachers while at another time preaclad political
advisers.

. COMPETITION AMONG FAITHS AND IDEOLOGIES

The quest for power, recognition, authority betwdglam and other
religions in West Africa, Christianity in particulaspurred the Muslim
preachers and scholars to think Islamic in every.wkhis was so

evident during and after the colonial masters hlagsigally left West

African soil. When the Western culture, languagkgology, religion,

economic system, polity and thought began to svedewhat had been
firmly established by the Muslims, Muslims were abely affected.

Islamic scholars therefore continued to strengttiesir thought in all

facets of life. This could be seen in marriage divarce, inheritance,
education etc. The Western colouring with whicteliectual activities

have been painted, posited great challenge to lalaanthe Muslims. In
so far as Islam is a total way of life there ishiog a Muslim should

look for outside it. Activities of some Islamic @ngzations, such as
International Institute for Islamic Thought (llITherefore, try to see to
the Islamisation of every field of knowledge inghegard.

SELF-ASSESSMENT EXERCISE

What are the factors that contributed to the groavtth spread of Islamic
though in West Africa?

4.0 CONCLUSION

Major factors that aided the growth of Islamic tgbtiin West Africa
are commercial relationship between North Africad &Vest African of
the old, competition among faiths and ideologiebptarship and efforts
of itinerant North African scholars to West Africa.

50 SUMMARY
In this unit we have treated the major factors gbuating to the spread

and growth of Islamic thought in West Africa. Eaahthem is clearly
explained.
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6.0 TUTOR-MARKED ASSIGNMENT

1. Discuss four major factors that contributed todgh@wth of Islam
and its thought in West Africa.

2. Describe other factors that aided the spread aogtgrof Islam
and its thought in West Africa.

7.0 REFERENCES/FURTHER READING
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MODULE 2 SELECTED WEST AFRICAN
ARABIC/ISLAMIC SCHOLARS
AND THEIR CONTRIBUTIONS TO ISLAMIC
STUDIES IN WEST AFRICA

Unit 1 “Uthman bin Muhammad Fudi and his Contriloat to
Islamic thought in West Africa.

Unit 2 Muhammad al-Amin bin Muhammad Nimka al-Kanem
contribution to Islamic thought in West Africa.

Unit 3 Al-hajj ‘Umar al-Riti and his Contribution to Islamic
thought in West Africa.

Unit 4 Abdullah bin Fudi, and his Contributionlsdamic thought
in West Africa.

Unit 5 Ibrahim Niass and his Contribution to Islanihought in
West Africa

Unit 6 Adam Al-llurty and his Contribution to Isfac thought in
West Africa.

UNIT 1 “UTHMAN BN MUHAMMAD FUDI AND HIS
CONTRIBUTION TO ISLAMIC THOUGHT IN
WEST AFRICA

CONTENTS

1.0 Introduction

2.0 Objectives

3.0 Main Content

4.0 Conclusion

5.0 Summary

6.0 Tutor-Marked Assignment
7.0 References/Further Reading

1.0INTRODUCTION

Shaykh ‘Uthman bn Fudi was known to be one of tlestninfluential

Islamic thinkers of his time in the history of Isiec growth in Nigeria in
particular and the whole of West Africa in genefBhe impact of his
contribution to Islam and its thought in West A#istill lives till present
day. In this unit, we shall discuss his biographyg &is contributions to
Islam and Islamic thought in West Africa.
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2.0 OBJECTIVES
By the end of this unit, you will be able to do:

o discuss the biography of Shaykh “Uthman bin Fudi
o discuss his contribution to Islam and its thoughi\iest Africa
o outline at least ten works written by Shaykh “Utdumbn Fudi.

3.0 MAIN CONTENT
BIOGRAPHY OF SHAYKH ‘UTHMAN BN MUHAMMAD FUDI

Shaykh ‘Uthman bn Fudi al-Fulati was one of the miodluential
Islamic scholar in the history of Islam in West i8&. He was born on
December 15, 1754 in north- western Gobir villagened Maratta to
the family of Fodiawa. The family later moved to geé during the
childhood of Shaykh ‘Uthman bn Fudi. The birth ¢fagkh ‘Uthman bn
Fudi was preceded by prophesy from a Fulani woraart samed Umm
Hani. She said that a saint who will reform religioevive the Sunnah
and establish a community would be born. In heppesy she said that
the saint would be renowned far and wide while bttta common
people and the nobles will adhere to his command,those connected
with him will be known as thdama'ah In addition to this, their sign is
that they would not tend towards cattle rearingsasustomary with the
Fulani. She added that whoever witnesses thatsimald follow him.
The Fodiawa is from the Fulfulde word fodiye - megnlearned man’
(Hausaised as fodio and Arabicised as fudi). Theguage is called
Fulfulde in Nigeria and Masina; Pular in Senegakl &#ulpule in Futa
Jalon. The Fodiawa was a family that had settlechanth-western
Hausaland on the edges of the Kingdom of Gobir. Fllani are found
all over West Africa from the Futa-Jalon regiortie Cameroons. Some
people say that they originated from Persia, soayefem India and
some others even connect them with the Philistofethe Bible. They
are accepted as Hamitic by race. In another acabwas recorded that
they migrated to the south-west from Fezzan in otdeescape the
oppression of the “Gara”, identified by him and eth with the
Garamantes of Herodotus. Another account holds tthatFulani are
probably a very ancient Libyan tribe whose origihaine was Egypt or
Asia who are the purest representatives of the Harmelement in
Nigeria. It is a recognized fact that within histatimes the people were
known to exist in Africa and also to be migratimgrh west to east in
the continent, although their precise origin seéidslen. They were as
well known to be a distinct race from the negroabples with whom
they lived and intermarried. Different peoples edllthem different
names: Peuls or Peuhls by French writers, FularthbyHausa and the
Moors, Felata by the Kanuri, Teda and Eastern Sasan
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Shaykh’s genealogy was traced back to a Musa dnkthle eleventh
ancestor of “Uthman dan Fodio who was said to hawgrated from

Futa Toro to Birnin Kwoni in the Hausa state of @akhere ‘Uthman

himself later engraved his name on a hallmark osWWAdrican rock.

The migration was as a result of religious persenuin the fifteenth

century. The eleven generation between Shaykhm@dthbn Fudi al-
Fulati and his ancestor Musa Jokollo may be assumedver a span of
300-350 years. His mother, Hawwa’, belonged toshmme clan whose
ancestry through her grandmother was traced batketddrisi Sharifs
of Morocco and down to the Prophet.

Shaykh studied under different scholars but prialgyp under his
paternal and maternal uncle: “Uthman Bindduri amtber a Tuareg
reformer, Jibril bn ‘Umar. The two of them in hadrhendous influence
on his career. These two figures could be saidatee Haid firmly the
foundations of the principal aspects of his carééat is, the political
acumen and religious prowess. In addition to thesemasters, he also
studied al Bukhari from al-Hajj Muhammad bin Rapa$kh’s practical
basis of his religious life is credited to his sl and maternal uncle,
‘Uthman Bindduri. This is based on the fact Shdikithman imitated
him in states and in deeds, designed himself acwptd his pattern in
piety and in ordering the right and forbidding tiveong. One could
deduce the possibility of this through accompanyihg teacher for
almost two years. It was this teacher that taugtthrman the most
authoritative legal book of the Maliki school ofdan Islam, called al-
Mukhtasar. His second principal teacher, Jibayght him theology;
gave him licence to teach what he had known from. Ht was this
teacher who, after his second pilgrimage, preseatédg of victory to
‘Uthman and was the first person to pledge alleggato him even
before thedihad. Before the presentation of the flag, Jibril had rbee
preaching for a reform of Islam in Hausaland.

Shaykh ‘Uthman placed Jibril in high esteem. Howevkis did not
make him accept his idea dogmatically despite [Bbtremendous
influence on “Uthman. At a time when there waweological conflict
between both of them on how to classify a Muslimrowbmmits a grave
sin. Jibril held the Kharijite view that such arsem was an unbeliever
(kafir) while *Uthman held the orthodox view that he wasly a
disobedient Muslim @si) and not an unbeliever. He furthered his
argument that to call a Muslimlafir automatically makes the accuser
himself akafir. To show a reverence for his teacher, Shaykh rfiditn
gave Jibril the benefit of doubt by concluding thatmust have had his
reason for holding the view he held on the quesdiod that it must not
be counted against him.
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Initially Shaykh ‘Uthman read the Qur'an with hether and studied
other sciences from a number of learned teacheosreigned during his
time. He went through the traditional Muslim systerh education

comprising the memorisation of the Qur'an, rudiragntreading and
writing, followed by the translation of the Qur'asgme knowledge of
the hadith. Furthermore, the study of law, grammbetoric, simple

arithmetic came thereafter. The student, who ismofittached to his
teacher used to go from one teacher to anotheth®sracquisition of

specific branches of knowledge. At the end of thgrses, certificates of
licence {jaza) were awarded by the lecturers to the qualifiegilsu

These certificates served as authorities for thglgpto teach others the
knowledge acquired. Shaykh was a great Islamic fRedfo and an

epitome of a sturdily built figure for Jihad in theneteenth century. His
family was vibrant with their knowledge of Islam&ciences. He was
the first member of his family that propagated gugpularity of their

family which had once been strictly confined toithmediate area.

Despite the relatively short time Shaykh ‘UthmanFudi spent with his
teacher, Jubril bin ‘Umar, he had great influemmce him as earlier
mentioned. At the time Shaykh ‘Uthman bin Fudi nded to
accompany his master, Jibril, on pilgrimage in 1745 his father
disallowed him to embark on such a journey at tpatiod. This
consequently left him as a preacher and a teanh&amfara, Kebbi and
Gobir for approximately a period of twenty yearsiring this period, he
was able to gather around himself loyal disciplesl &ollowers
(Jama’al).

As time went on, in 1794, Shaykh ‘Uthman bn Fudiirded to have
seen in his dream the Prophet, the early Calipds'Aind al- Qadir al-

Jilani. It was in the dream, according, to him that was given the
‘Sword of truth’ to be drawn against the unbelisveFhe Hausa/Fulani
society at that period was corrupt and not moralgll. A number of

corrupt and unscrupulous kings had developed wkitmic ideals and
morals were mixed with local superstitions and pcas. People were
also overburdened with heavy taxes. The governmeastcorrupt with

oppression, tribalism and dynastic rules. Womenewaiso heavily

oppressed on the land. Initially, Shaykh ‘Uthmah ribt begin with the

Jihad of sword but tried as much as possible to buildtiens and

understanding between him and successive ruler&atdir. Being a

herculean task, he was unable to record absolatess every time he
did so. He thereafter spent ten years to strengthisn disciples

intellectually, spiritually, and physically aheadtauggle with the rulers
of Gobir in particular, and with other Hausa rul@rsgeneral. Among
the Hausa leaders he fought was Yunfa, Sultan @irGdhis was after
sending different correspondence on mutual undmigtg and

cooperation between both of them to him and otbéalie rulers.
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After the fight with the Gobirawa, he and his dmies fled (embarked
on Hijrah) from his base at Degel to Gudu which was beydmal t
boundary of Gobir territory and thus, establishéha al-Islam separate
from the region ruled by the infidel Hausa ruleFhis migrationbegan
on 23 February, 1804. Shaykh “Uthman bin Fudi tak obligation of
Hijrah and drew a manifesto of the Jihad, in which itmsiand
objectives, mission and vision were clearly outin&haykh ‘Uthman
bin Fudi was proclaimedmir al-Mu’minin at the end of the Hijrah and
thus established the Sokoto Caliphate when the rGetate was
overthrown and other Hausa States, such as Kanigjnda Zaria and
Zamfara. Shaykh ‘Uthman bin Fudi was able to fouhd city of
Sokoto, five years after the Jihad. In 1812, meddid the administration
of the new Islamic empire between his brother ‘Ataduand his son,
Muhammad Bello and finally, he went into seclusiorshipping Allah
till his demise in 1817.

Apart from Shaykh'’s political and administrativeuaten fashioned in
line with the Islamic rule and guide, he was aldeshowcase his
intellectual wealth in many literary works. Sometbém were written
before the Jihad while some were written after jiirad. Many of his
intellectual contributions to Islamic thought wenat together in Arabic,
while some of them were authored in Fulfulde.

Among his intellectual works are:

Al-‘amr bi’'l- ma‘ruf wa’l- nahy ‘an al- munkar.

Amr al- sa’a wa- ashratiha.

Usul al- din.

Irshad al- Ummabh ila taysir al- millah.

Aqdu ‘agidah al- ‘awamm.

Nur al- albab.

Igtibas al- ‘ilm.

Qawa'‘id talab al- wusul ila Allah.

Bayan al-bida‘ al- shaytaniyyah allati ahdathahafias fi abwab

al- milla al- Muhammadiyyah.

10. Manhaj al-‘abidin.

11. Hidayah al- Talibin fi usul al- din.

12. Haga'iq al- iman wa’l- Islam.

13. Qasidah daliyyah

14. Hukm juhhal balad Hawsa.

15. Irshad al — ikhwan ila ahkam masa'il al- niswan.

16. Al-‘Amr bi- muwalat al- mu'min wa’l- nahy ‘an muval al-
Kafirin.

17. Tuhfat al-habib ila’l- Habib.

18. Kifayat al- Muslimin.

19. Mi‘raj al- ‘awamm ila sama’ ‘ilm al- kalam.
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20. Ittiba' al- sunna wa- tark al- bid‘a.

21. lhya’ al- sunnah wa ikhmad al- bida'.

22. Umdat al- ‘ulama’

23. Tamyiz ahl al- sunna ansar al- Rahman bayn nuffaglia wa
fussaq al-din wa hurras shay’ min mata‘ al- dunya.

24. Hidayat al- tullab.

25. Asanid al- da ‘if al-nmutashaffi’ bi'l- mushasha Ahmad al-
sharif.

26. Usul al- wilayah wa- shurutuha.

27. Asanid al- faqir al- mu ‘tarif bi’l- ‘ajz wa’l- tagir

28. Anwa’ mal Allah allati yajuz I’'l- umara’ qabduhaav sarfuha.

29. Wird

30. Kaff at- talibin ‘an takfir ‘awamum al- Muslimin.

31. ‘Umdah al- muta‘abbidin wa’l- muhtarifin.

32. Shifa’ al- nufus.

33. Masa’ill muhimma yahtaju ila ma‘rifatina ahl- Sudan.

34. Mirat al- tullab fi mustanad al- abwab li-din Allaal- Wahhab

35. Shifa’ al- ghalil fi- maashkala min kalam Shaykhugbkhina
Jibril.

36. Al- Slasil al- Qadiriyyah.

37. Shams al- ikhwan yastadi‘una biha fi usul al- adyan

38. Tabshir al- Umma al- Ahmadiyya bi- bayan ba‘d madagl-
Qadiriyyah.

39. Qasidah lamiyah.

40. Talkhis asrar kalam al- Muhasibi.

41. ‘Ulum al- mu‘amala.

42. Nasihah ahl al- zaman, nush li- ahl al- sudan ain‘Arab wa 'l
‘ajam fi jami‘ al- buldan.

43. .Al- Ajwiba al- Muharrara ‘an al- as’ilah al- mugaara fi
wathigat Shismas.

44. Bayan wujub al- hijra ‘alal ‘ibad wa bayan wujub sla al-imam
wa igamat al- jihad.

45. Muddat al- Dunya.

46. Najm al- ikhwan yahtaduna bihi bi- idhn Allah fi umal- zaman.

47. Lamma balaghtu.

Although, there are some works that cannot be atittiedly ascribed to
Shaykh ‘Uthman bn Fudi; more than one hundred Aratorks were
authentically credited to him. His contributionIgtamic thought is the
re-awakening of Sunnah and extermination of bidtalshown in one of
his work titled:lhya’ al- Sunnah wa ikhmad al- Bida“.

IHYA’ AL- SUNNAH WA IKHMAD AL- BIDA'.

This work is thanagnum opusf Shaykh ‘Uthman bn Fudi. It is also the
most voluminous of his work. It was Shaykh ‘Uthmiam Fudi's first
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important work written in Arabic. In the preface the book, Shaykh
says that he has arranged each chapter in suchy ahat it would
facilitate the understanding of any specific arexussed in the book
while each of the chapters constitutes a complet# iadependent
whole. Shaykh ‘Uthman bin Fudi followed this priple throughout the
book. Certain expressions in each chapter of thek hvere repeated.
Shaykh started the work by expressing what he d#enio do and what
he did not want to do:

de o) dled) 5 nenal) Al la) Al el () 48 g3 geale Of QUSH 138 A LU Al
Gl il clin 48 (g3 geaie Guly pally I3 e A3 Y Ll CulS () 5 dyilapdll

N ] d\.ﬂ.&ﬁ(\}
Meaning:

‘Let the critic of this book know that my aim in God willing, is the
revival of the Sunnah of Muhammad and the removalsatanic
innovation; though intentions may not be free fremors and mistake.
And my intention in it is neither to showcase pedplshame nor to
engage in pursuit of their faults.” The work @neidered to be a work
on theology and law written for an audience whosewkedge of the
basis of Islam is admitted but have elements ofcimism and
superstitious practices in their religion. Thehauis goal in writing the
book is to move the target group away from una@®etpractices and
to bring them into the right way. The book dealtamwnbid‘a more
than it did with sunna perhaps, because the target group could not
identify what bid ‘ah is in their lively affairs.fie book has thirty-three
chapters which can be classified under the follgwieadings:

1- Definitions (Chapters 1 &2)

2- The need for adherencedonna(Chapter 3)
3- Theology ( Chapter 4)

4- Figh (Chapters 5- 30)

5- Mysticism (Chapters 31- 33)

6- Conclusion.

SELF-ASSESSMENT EXERCISE

Discuss the life and contribution of Shaykh ‘Uthnian Fudi to Islamic
thought in West Africa.

4.0 CONCLUSION

Shaykh ‘Uthman bn Fudi was a great Islamic thinlemeformer, a
Jihadist, a writer and a scholar whose contributmrslamic thought
can never be over-emphasized in West African iniqdar and in the
whole Islamic world in general. His contributiom islamic thought is
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manifest in his political will, administrative powe religious
consciousness and intellectual properties. Mosthief works were
written in Arabic. The reformation movement he lgidh the Jihad is a
practical establishment of the Islamic ideology aoture he taught and
preached. In addition to this, most of his writingere on religious
themes, morality, didactic or Sufism.

5.0 SUMMARY

Shaykh ‘Uthman bn Fudi was born into a family whasdigious
consciousness was testified to by the people of tirae. He was
initially under the tutelage of his father and tagtudied under two
scholars who had great contribution to his life.9¥lof Hausa leaders
detested his preaching, ideology and teaching. ri¢el tas much as
possible to make them understand his call whiclvgmoabortive and
thus led to his migration. Consequently, the neediHe Jihad that was
carried out in 1804 was greatly felt. After theatihShaykh ‘Uthman
was able to establish the Sokoto Caliphate, aftevibtory over most of
the Hausa territories. Shaykh was a prolific writetho combined
writing with teaching and preaching. He is in thegard a role model
for most Muslim thinkers. After the Jihad and trensolidation of his
caliphate he went into seclusion worshipping Gotil tlne was called to
the great beyond in 1817.

6.0 TUTOR-MARKED ASSIGNMENT

1- Write a short biography of Shaykh ‘Uthman bin Fudi.

2- Discuss the contributions of Shaykh ‘Uthman bin iRodslamic
thought in West Africa.

3- Explain the contents and features of lhya’'u Sunaadh Ikhmad
al-Bida‘'of Shaykh “Uthman bin Fudi.
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1.0 INTRODUCTION

In the last unit we studied the biography of Shaj#tthman bin Fudi
and his contribution to Islamic thought in West ié. In this unit, we
shall look at the contribution of another Nigeriacholar — a Bornu
scholar - to Islamic thought in West Africa. Hismais Muhammad Al-
Amin bin Muhammad Nimka Al-Kanemi.

2.0 OBJECTIVES

By the end of this unit, you will be able to:

o discuss the life of Muhammad Al-Amin bin Muhammadrika
AlKanemi
o explain how Muhammad Al-Amin bin Muhammad Nimka Al-

Kanemi acquired his military power
o highlight Al- Kanemi’s contributions to Islamic thght in West
Africa.

3.0 MAIN CONTENT
MUHAMMAD AL-AMIN BIN MUHAMMAD NIMKA

Muhammad Al-Amin bin Muhammad Nimka was one of thieadists
whose Jihad’s spirit was inspired by the Jihadvdms of Shaykh
‘Uthman bn Fudi. He was born in Fezzan to Kanemthokr. His
father was from Fahi a village near Mao in Kanemlevhis mother was
a daughter of a wealthy Arab merchant. It was whisrfather came to
Fezzan that he married the Arab woman. InitiaMyhammad Al-
Amin studied in Tripoli and thereafter followed Hether to Hijaz for
pilgrimage in the 1790s. Unfortunately, his fatdexd in Hijaz and was
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buried there, in Madina to be precise. Muhammad\win returned to
Borno after staying for ten years in Hijaz follogirthe death of his
father. He, therefore, settled near Ngala whergsought for the hand of
a daughter of the Mai of Ngala and succeeded inngaker as wife.
When he saw that Islam in its pristine form was\geadulterated in the
capital of the Mai of Bornu, Gazatgamu, he wagelihad war against
the local Fulani force and drove them out of thecpl With the booties
of war as well as benefit of gifts of land, cattled slaves acquired, he
was able to consolidate his territory. He, hendbfobecame the only
effective military force in Bornu and thus, pionegrthe founding of
Bornu’s dynasty. He was an effective ruler of Bgrhaving its seat of
power in Kukawa. He died in 1937 and was burieKukawa. After his
death, his sons and grandsons succeeded him.

In addition to his administrative and political ¢obutions to Islamic
taught, he had few literary contributions to irgetlal field to his credit.
We can also count different epistles he sent toesoimhis relatives,
followers, subordinates as well as to some schokamsong his
contemporaries, which could be considered as pdrisccountributions
to Islamic thought in West Africa. This is basedtba fact that, looking
at the set of people the epistles were sent toconkl deduce that most
of the correspondences and epistles were basmallglamic issues and
spread of Islamic thought. Scholars like Yusuf Abdul- Qadir used to
come to his community at Ngala.

WORKS OF MUHAMMAD AL-AMIN BIN MUHAMMAD NIMKA
AL-KANEMI

- Qasidah Daliyyah: Nasim al- saba arajta rab ‘an Biukawa Wa
shahadta man bi’l- babi min mutaraddidi.

- Nasihah al- hukkam al- fahm.

- Rasa'il
Which were addressed to the following people:uké&h Ibrahim
bin Sultan Ahmad.

Ii- All the wise men. iii- A certain scholar. ivFhe scholar Hamid.
V- Shettima Mustafa vi- Yusuf and Muhammad al-bida
vii- His sisters, Rugayyah and Fatimah and his d#arg viii- All
the people of the region.

ix-  Fallata nobles x-  Sultan Ibrahim bin Sultamér.

xi-  Khalifa ‘Ali bn Khalifa Bukar.
xii-  Al-hajj ‘Ali Fatiwi xiii- Ahmad bin Abd al-Salam.

xiv-  All the brethren. xv- Our entire communitui- The brethren in
the faith. xvii- Shaykh Abu Bakr bin Shaykh Ibrahixviii- The
scholar Ahmad al-Talib.

Xix- A portion of the correspondence between al-Kanemdi &okoto
leaders. This can be seenmfaqul Maysur.
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xX- A collection of letter to and from Shaykh ‘Uthmaim B-udi and
Muhammad Bello.

SELF-ASSESSMENT EXERCISE

Discuss the life and work of Muhammad Al-Amin bn Mummad
Nimka AlKanemi.

4.0 CONCLUSION

Muhammad Al-Amin was one of the West African Muslsoholars
who contributed their quota to Islamic thought atsdspread in West
Africa. Muhammad

Al-Amin was the founder of Shaykh Bornu’s dynastieathe Jihad he
fought and won. This was after his return from BEijahere he had
stayed for ten years following the death of hisiéat His contribution to
Islam and its thought was, among others, as atrestlie inspiration he
got from Shaykh “Uthman bn Fudi’s legacy.

5.0 SUMMARY

6.0 TUTOR-MARKED ASSIGNMENT

1. Write a short biography of Muhammad Al-Amin bin Marhmad
Nimka AlKanemi.

2. Explain how Muhammad Al-Amin bin Muhammad Nimka Al-
Kanemi was able to establish a dynasty.

3. Discuss the contributions of Muhammad Al-Amin bin
Muhammad Nimka AlKanemi mto Islamic thought in Wes
Africa.

7.0 REFERENCES/FURTHER READING

Hunwick, J.O. (1995)Arabic Literature of AfricaVol.ll. The Writtings
of Central Sudanic Africa, Leiden. The Netherlakds Brill.
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1.0 INTRODUCTION

In the last unit, we studied the biography of Muinaad Al-Amin bin
Muhammad Nimka al-Kanemi and his contribution fansic thought in
West Africa. In this unit, we shall look at the teipnution of another
Nigerian scholar, a veteran leader of Tijaniyahi Suéler, to Islamic
thought in West Africa. He is al-Hajj ‘Umar ali.

2.0 OBJECTIVES
By the end of this unit, you will be able to:

o Discuss the life of al-Hajj ‘Umar al+f.
o Explain how al-Hajj ‘Umar al-&ti contribute to Islamic thought
in West Africa.

3.0 MAIN CONTENT

Al-Hajj ‘Umar al-Fati bin Sa'id was born in 1796/1797 in a place chlle
Halwar in the Imamate of Futa Toro, in the presday northern
Senegal. In another account, he was born in the Foito near the town
of Podar on the Senegal River. He was an eruditenis scholar, a
talented author, a shrewd political leader, a dadit social activist and
a military commander who founded a brief far-reaghempire, after a
holy war on the Upper Niger encompassing much oatwdre now
Senegal, Guinea, and Mali. He was one of the mastotis of all
Tijaniyah figures in the nineteenth century.

He hailed from the noble Fulanis who were poputar their Islamic
scholarship throughout West Africa in the severiteeentury.

His father was a Muslim teacher who studied at fdmaous Islamic
university of Pir Sanikhor in Senegal. Saidu, ajjidenar’s father, lived
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the life of a simple farmer, devoting himself taudies and worship
rather than participate in the Fulani jihad of AddeQadir Kane, which
took place in 1776. Al-Hajj Umar’s mother, Soxnaahaa Aise, was a
saint who had great reputation for piety. She wasiexe of the
renowned Qadiriyyah scholar and Jihadist, SulayBein

Al-Hajj ‘Umar was a precocious student of Islamaiesices. He started
his education with his father while he was younigvads with his father
that he memorised the Qur’an at a young age aeddat trained to be a
Qur’an school master by his elder brother Alfa AlmnaHe also studied
under many of the renowned and prominent Muslimokek and
teachers among Tijaniyyah brotherhood in Futa Tomd other scholars
of his day, such as Yero Buso, Serin Demba Fal, rASaydi, Cerno
Lamin Saxo and Horefonde, before embarking on wgjjl820. His
studies in Futa led him to the famous school ofSainikhor, where his
teacher, Serin Demba Fal, observed in him outstgnuhtellectual and
scholastic ability. In his quest for knowledge,treereled wide to places
such as Mauritania (two times) and Hijaz. WhiléMacca he completed
his religious studies which brought a turning paimhis life. There was
a time he camped near Damascus when he was regfurom Makkah
and thus got inspiration from the trend set by hibraPasha as earlier
mentioned. He was an authority in Islamic jurisgicke figh). He was
initiated into the Tariga Tijaniyya by Abd al-Karial-Naqil, a student
of Mawlud Fal. The two became close companions, &adeled
together to Futa Jallon where Umar spent yearegncompany of Abd
al-Karim, leaning from him the litanies of the ordend some secrets
such as the praydizb al-sayfin 1826, after many years of scholarship,
Umar al-Futi Tal returned from Makkah with the ditAl-Hajj and
assumed the caliphate of the Tijaniyya sufi brdibed in the Sudan.
He was initiated into the leadership of the Tijafaiyorder, earning the
designation, khalifa of the Western Sudan. Assaltehe had access to
the ruling hierarchy throughout the entire Sudahjctv facilitated his
later political career. After his settling in SokptUmar al-Futi took
several wives, including a daughter of the Sultt®akoto, Maryam at
that perriod. He eventually moved, after the deaththe Sultan of
Sokoto to the Imamate of Futa Jallon and then togay, in the
present-day Guinea, after travelling across Westafwhere he began
preparations for his jihad. He died in an explosainhis gunpowder
reserves on February 12, 1864.

Among his contributions to Islamic thought we cay she following
words: As far as his intellectual contributions knowledge and to
Islamic thought is concerned, he authored a boolkclwitould be
considered his magnum opus, tiéab rimah hizb al-rahim ‘ala nuhur
hizb al-rajim. The book is considered a veritable compendium arel
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of the most important works of the nineteenth cgnanywhere in the
Muslim world.

The book,Rimah hizb al-rahim ‘ala nuhur hizb al-rajing one of the
most elaborate expositions of the doctrine of thaniyya Sufi order. It
Is a good illustration of the special privilegesatthGod bestows,
according to the book, on followers of Sufi orderee book also says
that all disciples of the Tijaniyya will be sparé@m the agonies of
death, they will not be persecuted in their graweangels, and they will
be safe from all tortures in the grave from the dagheir death until the
day they enter Paradise. It also postulates that\@l forgive all their
sins and they will give no account on the Day ok®erecction. In
addition to this, they will be among the first gpoaf believers to enter
Paradise together with Prophet Muhammad and hisp@amns. They
will die asawliya (friends of God) because of their love for therfder
of the Tijaniyya. For this reason as well, theylwibt only go to
Paradise, but members of their relations will @edo Paradise.

Shaykh Umar recorded an occurrence in the boolowiessignificance

in unveiling the connection between the Sultan #r& Shaykh. The
following passage from the boalescribes the Sultan’s profound respect
for the Tijaniyyah. Shaykh Umar cites here a dredmch Sultan Bello
had on the 14 of Rabi al-Awal in the year 1251 A.H., which hedha
recorded and presented to the Shaykh in writing:

| saw in the state of sleep ... that the Hidden Rallk€utb al-Maktun,
the Sealed Isthmusaltbarzakh al-mukhtum)the Seal of the Saints,
Shaykh alTijani (may Allah be pleased with him arsdon his account),
had come to our land and rallied the people to Nithen | reached him,
| found in his presence the fortunate and succke&sdyyid ‘Umar b.
Sa'id as his lieutenant. The Shaykh was telling,Hifine people of this
country will not derive benefit from any (new) kniasge in addition to
their (present) knowledge.” | (Bello) said to thkag8kh, after greeting
him with the salutation of peace, “You should kntvat | am one of
those who love you, and this only for the sake & Most High, out
of Divine command, not for any worldly cause ors@a praise be to
Allah. | have noticed the mention of the Seal oin& among the
discourses of the elite.” He said, “You knew or das/remembrance in
the origins fawaqih) of the lights.” Then | said, “I have heard fromaro
Shaykh (Usman bn Fudi) that he met with you (Shalkani) next to
his house in Degel ... | want your assurance thaias seeing you here
now, | will see you in Paradise,” and | repeategsthwords three times
with all my spiritual zeal{imm3g ... Then he sent me in search of some
radish seed powder for some medicine, so | wesearch of it, then |
recovered consciousness.
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Al-Hajj Umar relates then that when Sultan Bellonesto tell him of the
dream, he filled a large vessel with radish seedydht it to him, and
said, “Take what your Shaykh instructed me to bing, for you are
his khalifa and his representative

(na’ib).”

Furthermore, he also had keen interest in bookspaetry detailing the
life and character of the Prophet Muhammad. Aseamr pursuer, he
combined the greater holy wajih@d al-akba) against the ego-self
(nafg with the lesser war of armginad al-asgha) in the hope of
establishing a Muslim empire of justice and peac@/est Africa. Even
after his establishment as a Sufi Shaykh, schalaesl to visit him in
Dingiray to discuss with him jurisprudential issudfiough his legacy
varies by country; through an Islamic lense he ieeth a hero in
Senegal, Guinea, and Mali who fought against dangErench colonial
army and also resisted animist Bambara kingdontéaaita and Ségou
whom al-Hajj Umar accused of grave injustices. Tikibecause they
enslaved Muslims and threatened them for the meactf Islam.
Nevertheless, he also fought against smaller Islatates of the region,
such as the Massina imamate of Hamdullahi. Hetldglwhen he found
evidence of an alliance against him between theniahi Bambara
kingdom and the Muslim state of Masina whose chpitas
Hamdullahi. This however raised questions andrasnis between his
supporters and the supporters of Masina. He latstalied his son
Ahmadu Tal as imam of Ségou. He also waged wanagaeveral non-
Muslim neighborhood, Malinké regions, the preseay&s in Mali and
succeeded as victor by conquering a number ofscaied building a
fortification near the city of Kayes which is today popular tourist
destination.

SELF-ASSESSMENT EXERCISE

Discuss the life and contributions of Al-Hajj ‘Umal-Fati bin Sa'id Tall
to Islamic thought in West Africa.

4.0 CONCLUSION

Al-Hajj ‘Umar al-Fati bin Sa'id Tall was a West African Muslim scholar
of Tijaniyyah Sufi Order, who contributed his owmiaga to Islamic
thought and its spread in West Africa. He was a ofamany virtues: a
scholar, a warrior, an author, a saint, an admatst, a husband, a
teacher and an Imam.
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5.0 SUMMARY

Al-Hajj ‘Umar al-Fati bin Sa'id Tall was a Fulani descendant who was
born by a parent whose versatility in religious aal is widely
recognized. After fighting and winning Jihad, helta relatively wide
Empire that lived shortly. His sojourn on diffetetands while
searching for knowledge offered him great oppotjuto actualize his
dream. This was after his return from Hijaz wheeewent for both hajj
and for scholarship. His contribution to Islam atsdthought was in in
the area of Sufism in Islam.

6.0 TUTOR-MARKED ASSIGNMENT

1. Who was Al-Hajj ‘Umar al-kti bin Sa'id Tall?

2. How was Al-Hajj ‘Umar al-fti bin Sa'id Tall able to
build an empire?

3. Discuss the contribution of Al-Hajj ‘Umar alak bin Sa'id
Tall to Islamic thought in West Africa?
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UNIT 4 ABDULLAH BIN FUDI AND HIS CONTRIBUTION
TO ISLAMIC THOUGHT IN WEST AFRICA

CONTENTS

1.0 Introduction

2.0  Objectives

3.0 Main Content

4.0 Conclusion

5.0 Summary

6.0 Tutor-Marked Assignment
7.0 References/Further Reading

1.0 INTRODUCTION

The scholars of Sokoto Caliphate pioneered the seowf Islamic
thought in Nigeria. History of Islam in the land thout a proper
mention of Sokoto leaders is likely to be considess injustice to
Islamic scholarship. The founder of the Calipl8baykh ‘Uthman bin
Fudi as well as his family members, like Muhammadld Asma’ and
Abdullah bin Fudi hallmarked the memory of the @héte till the
present time. In this unit, we will look at theelibnd works of Abdullah
bin Fudi as an Islamic thinker in West Africa.

2.0 OBJECTIVES
By the end of this unit, you will be able to:

. discuss the life of Abdullah bin Fudi

o count Abdullah bin Fudi's contribution to Islam anslamic
thought in West Africa
o appraise the contents and features Teizyin al-Waragatof

Abdullah bin Fudi.
3.0 MAIN CONTENT

Abdullah bin Muhammad Fudi, known as Abdullah damif-Sultan of
Gwandu (1819-1828) was born in 1764. Shaykh ‘UthimanFudi and
Abdullah bin Fudi were of the same parental badkgdo By his
(Abdullah) own record, he was about twelve yearsguto “Uthman
bin Fudi. Their father, therefore, entrusted theng Abdullahi under
the care of his elder brother (‘Uthman) who serbeth as teacher and
guide in matters of religion to him.

But for Abdullahi’'s outstanding piety and intellaat prowess he would
have been completely overshadowed by his eldethéroand by his
nephew Muhammad Bello. He was a member of Qadiniygafi Order
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into which his uncle, Umar, initiated him. He afamiliarized him with
the Shadhiliyyah and the Khalwatiyyah Sufi orders. He commencead hi
life as a student of his father in the learninghef Quran. At the age of
thirteen, he studiedl-‘ Ishriniyyat andal-Witriyyat which are panegyric
works on Prophet Muhammad. It was this brotherisftiat taught him
many other works.

Abdullah was regarded by his contemporaries as aovimg
encyclopedia” because he was an authority in Qaraxegesis, Sufism,
Hadith, Canonical laws, Arabic language, Usul amel art of Qur'anic
recitation (Tajweed). Some of his students alserrefl to him as an
Arab of Hausaland.

In his book,Ida’ al-nusukh,he gives a full account of his education and
gives a list of other local Shaykhs of whom we krttle. Among them
were al-Hajj Jibril bin ‘Umar, under whom Abdullagtudiedusul al-
figh. Others were Muhammad bin Raj (his uncle), and Muhath
Thambu bin Abdullah. Abdullah bin Fudi was brougipt in a family
whose emblem was scholarship. He grew up in anr@mwvient that
sings the praise of Sufism.

As a sound thinker in Islam, he was a prolific esjtvaliant warrior,

astute politician, competent administrator, devoteacher and pious
religious leader. Shaykh Abdullahi lived life in cacdance to the
dictates of Islam, by following the training givém him by his elder
brother, Shehu ‘Uthman bin Fudi. All of these meere famous for
their erudition and piety. Among his pupils wasMaistafa bin

Muhammad, father of ‘AbdulQadri bin al-Mustafa.

After the Jihad led by his brother, both of thembanked on preaching
tours moving from one town to another. Abdullah Budi, in the later
part of his life, sacrificed good time for his dret, Shaykh ‘Uthman bin
Fudi. He did this to show his indebtedness to Mndullah’s lasting
interests in religious studies and Sufism were itgddto Shaykh
‘Uthman bin Fudi. This is contained in his wotka‘al- Nusukh.
Abdullah’s life and that of his brother were dedeshto Islam and
Islamic thought in every way. He partook in histhey’s jihad and used
his intellectual prowess to eulogise its heroes wamite elergy on its
deads. He gathered his poetry relating to the mew and enlivened it
in the pages of his worlazyin al-waragatWhen their Jihad was at its
peak, Abdullah was overtaken by spiritual crisis.Whs so disheartened
by the laxity on the part of many members of thencwnity. This
deterioration in Islamic ways of life and inclinati towards earthly
wealth and possessions, moral laxities, derelicobmeligious duties,
among others, made him dissociate himself tempgraom the jihad
and seek solace in going on visitation to the Halyd Eiyarah), in
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Makkah in which he was persuaded to return andirrejoe Jihad

struggle. Before returning to the Jihad, he wemb ithe jungle with

those who shared common views with him among Hisviers who

were five in number. They stayed in the wildernfssthree days and
three nights without seeing anyone or traces othamg other than the
tracks of elephants. They arrived at the city oh&aUnfortunately for
them, the moral decadence of the people in Kano neasetter than
those of where they left. This event later becangesubject matter of
his baiyyah (i.e., a poem rhyming iba).

In 1813 ‘Uthman, being more of a scholar than atip@n, assigned the
practical regency of the western territories of thtamic state
established by the Jihad to‘Abdullah as the chighiaistrator while the
eastern part was assigned to his son,

Muhammed Bello. After Shaykh ‘Uthman’s death in Z8 Abdullah
relocated to Gwandu where he later became the BmMiGwandu.
During the Shehu’s lifetime he had functioned as \Wwazir. He later
devoted himself wholly to religion after the tinteettown of Kalembina
was sacked around 1820. He thus left the condueffairs to his son
Muhammad till his death in 1829.

HIS CONTRIBUTION TO ISLAMIC THOUGHT IN WEST AFRICA
‘Abdullah literary output is wide-ranging and idfaiult to categorise.
He wrote extensively on almost all issues affectirgysociety and that
served as a reference point for generations aba@uhtindred years ago.
He wrote extensively on administration most esplgcom the rights and
duties of both leadership and the followership. IQuge hundred books
were discovered among his literary works.

Like his brother ‘Uthman, he wrote on the theory IHlamic
government, but less to justify the Jihad than ag Hown actual
principles of state. Like him, too, he wrote on iSuf andFigh, but
again wrote more extensively on principlddsgl al-Figh) than on
specific issues. The two fields in which he wastinggished were
Arabic language andafsir. His interest inTafsir led to the voluminous
Diya’ al —Ta'wil which has been widely used in West Africa, andrlat
had its abridged version under the tildayat al-Du‘afa’ al — Sudan
He has several works on Quranic sciences. He atstevon Hadith,
Asceticism, Logic, prophetic ethics and Fulani gdagy. In addition to
his Arabic works, he composed poetry in Hausa. Molumes have so
far been published with analytical commentariesvafying opinions.
These areTazyin al- waragaat, Diya' hukkami, Miftahu Tafsiand
Diya' Siyasati.

\
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Among the written works firmly attributed to Shayl&bdullah are:

Bayan al- arkan wa al- Shurut li al-Tariga al- Spfah wa talgin
al- asma’ al- sab’ ‘ala tarigah al- Khalwatiyyah.

Bayan al- nasiha al- warida min al- ahadith al- #adh.

Daw’ al- Musalli.

‘Alamat al- Muttabi’in li sunnah rasul Allah.

Alfiyyat al- usul wa bina’ al- furu*alayha.

Asanid al- Bukhari.

Miftah al- gari’ sharh siraj al- Bukhatri.

Minan al- Mannan li man arada shu‘ab al- iman.

Sabil al- salama fi al- imama.

Sabil al- sunna al- muwassil ila al- janna.

Nazm al- Wusta.

Tahdhib al- ihsan min khisal al- shaytan.

Tagrib fi ‘ilm al- awliya’ ahl- al- dhawqg- Tariqg al- salihin.
Tazyin al- waraqgat bi jam*‘ ba‘d ma li min waraqgat.

Talkhis al- hisn

Al- Bahr al- Mubhit.

Qasa'’id (of different letters, i.e., rhyme endin@ne of them,
Qasidah al- Daliyyah, will be analysed in this unit

Rawd al- ‘ashiq fi madh khayr al- khala’iq.

Qawa'id al- salat ma ‘a gawa'id al- falah.

Dawa’ al- waswas wa al- ghafalat fi al- salat warajat al-
Qur’an wa al- da‘wat.

Dir‘al- kay’a fi hayja’ ‘ilm al- hay’a.

Diya’ ahl al- ihtisab ‘ala tarigah al- Sunnah wa-atawab.

Diya’ ahl al- rashad fi ahkam al- hijra wa al- jilthwa al-
sunnah fi siyasah al- ‘ibad.

Diya’ al- anam fi hukm al- halal wa al- haram.

Diya’ al- fawa’id. - Sabil al- najat.

Siraj Jami‘al- Bukhatri.

Sulalat al- miftah. Adab al- ‘adat ‘ala Sunnah alasul wa
tabi‘ihi al- sadat.

Adab al- Mu ‘ashara li talab al- najat fi al- dunyava al-
akhirah.

Akhlag al- Mustafa.

Diya’ al- Mugtadin li al- Khulafa’ al- rashidin.

Diya’ al- hukkam fi ma lahum wa ‘alayhim min al-katm.

Diya’ al- imam fi islah al- anam.

Diya’ al- khulafa’.

Al- Tibyan Ii huquq al- ikhwan.

Diya’ al- mujahid humat al- din al- rashidin.

Diyat ‘ulum al- din

53



ISL 804 ISLAMIC STUDIES IN WESRICA

Fath al- Latif al- Wafi bi ‘ilmay al- ‘arud wa algawafi.

Fath al- basher fi ‘ilm al- tabsir.

Al- hisn al- rasin.

Ida’ al- nusukh man akhadhtu ‘anhu min al- shuyultubab al-
madkhal fi adab al- din wa al- fadl.

Diya’ al- gawa'‘id WA al- nathr al- fawa’id li ahl la Maqgasid.
Diya’ al- Sanad.

Al- lu’lu’ al- masun fi sadaf al- gawa'‘id al- ‘uyun

Matiyyah al- zad ILA al- ma‘ad.

Al- Miftah Ii al- tafsir.

Nayl al- maram min shiyam al- kiram.

Al- Nasa’ih fi ahamm al- masalih.

AN EXCERPT FROM “DA‘AL- NUSUKH MAN AKHADHTU
‘ANHU MINA AL- SHUYUKH OF ABDULLAH BIN FUDI

This work is a compilation of names of scholars whenefitted
‘Abdullah with their wealth of knowledge and teachef his brother,
‘Uthman bin Fudi. It is a combination
of both prose and poetry. The Arabic text of thekne as follows:
Ui Glaa 5 cadsyl s Slan¥) dany Uide aadl (o) daall s I pan 5l il oy 1
A Al el aseay el aaaly Al ey Dl g s3all Juadl agde daas
e 5 alil) sl
E sl iS) () g hala 8 i 38 deae p ) e Al )l i can Ll 2
dEl A oaiiad Ldle) 5 aglen el Ladri g agd THled) agie Caadiul 5 agie cdal ol
ey @y Qo o Jlod Al 32000 a8 e 5 agd sl G 4] ADK Dad) (e oS3 Lay g
; e S
M3l (e ale QAT Ga & gual) 1) ASpan
) Laiza da garian eliy (5058 4dil g dana g8 5 4da Ole jill 2] 3 s agdsly 3
O Olddie Cpl ga g aqtall Wial 8 olina g dllan ol Ladan g 4 gaian Ao JIa )51 2ang
c_\;o}a\ \.\S_,c,uul.mﬁb.\h.ﬁujc _)Abwﬁ_gja_)ﬁ «_\ALJ\Amu.au_,JlAuJCJL.a
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TRANSLATION

1. In the name of God, the Merciful, the Compassiaonate
Praise be to God who has granted us the favoumitt fand
Islam, and has guided us by our master Muhammad;h@m be
most excellent blessing and peace, and upon higyfa&ims noble
Companions, and all the Shaykhs who teach anckaredd.

2. Now the needy of God, ‘Abdullah bin Muhammad sdys:
occurred to my heart that | should record in wgtthe Shaykhs
from whom | acquired knowledge and by whom | pegdit in
order to make them known, and for the instructidnttese
ignorant of them, and for the information of him avlelies on
me in transmitting knowledge. Sometimes | have ioeet
Shaykhs of them and of others than them to whoraicespeech
has been attributed, in order that it may be of asd it is God
who | ask to make that easy by His favour and kisegosity. |
have called itthe repository of texts- those of tf&haykhs from
whom | took knowledge’.

3. The first of them was my father from whom | leathé
Quran. He was Muhammad whose nickname was Fuith fai
pronounced with thdammawhich gives to one vowel a scent of
another, and after thavaw dal without diacritical points,
pronounced witldammaand after itya’ inflected withkasra.

Its meaning in our language is ‘one learned in ldw'. He was ibn
“Uthman ibn Salih ibn Harun ibn Muhammad nicknamed
Ghurtu, and he was one of those who were in auyhovier our
tribe, according to what we have heard. Thus alsofdéther
Jubbu bin Muhammad Thanbu bin Ayyub bin Marsirama b
Buba Baba bin Musa Jukullu....

Shaykh ‘Abdullah had many poetical works to hisddreHe states in his
Tazyinal- Waragatthat his first composition of note wasakhmis(that
Is, rendering into pentastiches) of the panegipaiyyah which his
brother composed on Prophet Muhammad. Unfortunatéig poem
which, he composed in 1198 A.H/1784 A.D., is repodrto have got
lost. In 1202 A.H / 1788 A.H, he composed anothanggyric on the
Prophet, which wa$/u‘aradah (i.e., emulation of poem in its theme,
metre and rhyme letter) of his brotheDaliyyah

SELF-ASSESMENT EXERCISE

Discuss the life and the contribution of Abdullaim B-udi to Islamic
thought in West Africa.

55



ISL 804 ISLAMIC STUDIES IN WESRICA

4.0 CONCLUSION

Shaykh Abdullahi bin Fudi was a religious leadestjlike his elder
brother; he was a prolific writer, a valiant warrian astute politician, a
competent administrator, a devoted teacher andus peligious leader.
He lived his life in accordance to the dictatesstdm following the foot
step of his brother, ‘Uthman bin Fodio. His contiibn to Islamic
thought can never be over-emphasised.

5.0 SUMMARY

Abdullah bin Fudi was born in 1764 and died in JU§29. He
commenced his life with the learning of the Quralich he acquired
from his father who was a scholar and a devotedliMus He later
studied under his brother Shaykh ‘Uthman bin Fudi dater under
scholars such as his uncle, Muhammad bin Raj, Muf&inThambu
bin

Abdullah and al-Hajj Jibril bin ‘Umar. He partook his brother’s jihad.
He, during the Jihad struggle, left his countrynfen laxity in their
religious affairs and inclination to worldly affaiand later came back to
them relocating to Gwandu as the Emir. His life wlaglicated to Islam
like that of his brother, ‘Uthman bin Fudi. He Bnowned for Islamic
scholarship; a prolific Arabic writer, an adminar, a Jihadist, a poet,
and a religious leader. His contribution to Islantimught in West
Africa is greatly appreciated by the history.

6.0 TUTOR-MARKED ASSIGNMENT

1. Discuss the contribution of Abdullah bin Fudi tdale and its
thought in West Africa.

2. Compare and contrast between Shaykh ‘Uthman bin &od
Abdullah bin Fudi as prolific writers, preachershatlists,
administrators and religious leaders.

3. Examine the themes and features Tdzyin al-Waraqatof
Abdullah bin Fudi.

4. Appraise the content dida’ al- Nusukhof Shaykh ‘Abdullah bn
Fudi.
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1.0 INTRODUCTION

Religious activities of some notabtufi scholars of different orders,
such as the Tijaniyyah and Qadiriyyah aided thewtftoof Islam in
West Africa. Initially, most of the pioneer Islamieachers, preachers
and Jihadists who implanted the seed of Islam fabssquent
germination in the land were Sufi scholars. Hentleir efforts
expended towards the growth of Islam and are wadottumentation. In
this unit, a famous Sufi scholar who dedicated Ites to Islam and
Sufism shall be looked at with a view to re-cougtins contributions to
Islamic thought in West Africa.

2.0 OBJECTIVES
By the end of this unit, you will be able to:

o Write the biography of Shaykh Ibrahim Niass.

o Outline his contributions to Islam an&ufi scholarship in
particular.
o Discuss his contributions to Islamic thought in WaKica.

3.0 MAIN CONTENT

Shaykh Ibrahim Niass al-Kawlakhi was born in 19002 to the
household of Alhaji Abdullah Nas (1840-1922), thmain
representative of the &iji Sufi Order.

His birth was in the evening hours of one Thursttayards the end of
the lunar month of Rajab in the year 1320 A.H. biish place was a
village called Taybah Naseen between the Senegeigsef Kawlakh

and the border of Gambia. It is situated in the Satoume Province of
the present day Republic of Senegal. An ‘Adnar @reat grandfather
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of Prophet Muhammad, SAW) descendant, Bakrin birhdtomad al-
Amin bin Muhammad Sambu bn ar-Rida was a gfaai scholar of
Tijaniyyah Order at that time.

Shaykh’s mother, Aishah bint Ibrahim was famousHer uprightness,
piety and religiousity. In 1910 C.E, when Shaykinatbm was about
eight or ten years old, he moved with his fathérpwnitiated him into
Tijaniyyah Order, to the city of Kawlah where yhestablished the
Zawiyah (religious center) of Lewna Naseehlis father also was
initiated by Shaykh Mamadu (Muhammad) Diallo of d&utallon in
1875. He renewed his initiation with Shaykh SukpyfaFez. Shaykh
Ibrahim’s elder brother later became the khalifékheir father after his
(father) death in 1922.

Shaykh Ibrahim combined farming with teaching & youthful age in
the nearby village of Koosi Mbitteyeen. At that @éjrhe was not more
than twenty-two years old. As a role model for othehis Sufi
inclination did not obscure him from having soudfdivelihood which
he did with his own hands. It was in 1929 declatteat he had been
given the secrets of Knowledge of God, something ame else
possessed and that anyone who wished to know Gaddsfollow him.
He thus became the Khalifah of Shaykh Tijani inTijaniyyah Order, a
position yet to be attained by anyone at that tiHe later gained many
people into his followership. Although his discipleemain a minority
within Senegal, most of his father’s disciples Imeahis followers in
spite of his junior status in the family. His farspread throughout the
countryside very fast to an extent that severaldes of the Arab 'ldaw
‘Ali tribe from Mauritania became his disciples.

As far as his education is concerned, his fathéduah, was his first
teacher. He received his early Arabic and Islandigcation from him.
He also memorised the whole of the Holy Qur'an atey early age.
After this he learned other Islamic sciences. Herlatudied works of
North African and West writers together with work$ great Arab
scholars comprising both their prose and poetryka:oFrom the age of
twenty, Shaykh Ibrahim started preaching whilehat$ame time taught
Arabic and Islamic subjects. He used his fatheaigiyahas a centre for
this. It was when the place could no longer accodat® his students
and disciple together with the crisis between hather’s disciples and
his own that he moved together with his disciptea hew place on the
outskirt of the town calleddl-Madinah Al-Jadidah (the new city). In
1930 he began to buildZzawiyahwhich could accommodate about ten
thousand people. Thmawiyahhas since been serving many purposes.
It is used primarily as a spiritual centre and forparting Islamic
education. Furthermore, his fame spread rapidlgsacthe territories of
his country and beyond. This was due to his teagcland preaching
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activities. His students cut across the whole Afrieven up to Europe.
As the students return to their various villagesyris and cities they
continued to spread their master’s fame througbhieg, establishment
of Zawiyah and preaching.

Shaykh lbrahim had many works to his credit rangirgm Arabic
Language, Sirah, Figh, and above all, Tasawwufs&eorks are up to
seventy. Some of his literary works contain infotioa that would
guide his disciples and Muslims generally. He alsed to disseminate
both the doctrines of TijaniyyaBSufi Order and the teachings of Islam
together. His group formed the largest branch ¢&aniyyah in West
Africa. His da‘wah activities made him visit many countries on the
globe, such as; New York (USA), London (UK), andxite in addition

to many West African countries.

Moreover, Shaykh Ibrahim was an erudite poet. He finany poetical
works to his credit. The subject matters of thenpperary. We have
those that sing the praise of Tijanniyyah Sufi @ydiee Eulogy of the
prophet Muhammad, Sufism, and others on Islamichiegs. However,
some of his works are published while many of hisrkg are still
unpublished. Among the published ones are:

1. Tabsiratul-Anam fi annal-ilma huwa ‘I-ImaniShowing the
people that (acquisition of) knowledge is the l|eadé¢ all
obligations).

2. Al-Bayan wa at-Tabyin an at-Tijaniyyah wa at-Tijgy@h
(Expositions and Explanatory Comments on the Tyjgai Order
and its Adhrents).

3. Nujum al-Huda fi Kawn nabiyyin Muhammad afdal man'aila
al-Haqg wa hadaThe stars of Guidance (establishing) Prophet
Muhammad’s Position as the Noblest (of those) wiwited and
guided to the Truth).

4. Raf ‘al-Mallam an man gabada wa rafa 'a iqtida’anKhayr al-
Anam.(Exoneration of one who folds up (his hands) andesa
them up (in prayer) following the example of thestef
mankind).

5. Kashif al-Albas (an-Faydah al-khatm Abinal-‘Abb@&emoving
all the ambiguities about the spiritual flood oktkeal of the
saints) Abu al-Abbas) (Ahmad at-Tijani).

Shaykh Ibrahim poetical works are embedded withnhst teachings,
eulogy of the Prophet (SAW), eulogy of Sufi leaders well as
Tijaniyyah doctrines, Sufism.

Some of his poetical works are:
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I Ruh atAdab (The spirit of (Sufi) Ethics).

. Tib al-Anfas fi Madhi Abi al-‘Abba&Sweet for disciplines’ hearts

in praise of
Abu al-‘Abbas).

iii. AgidahAnhl-ar-Rusukh(The creed of the learned people).Nayl
al-Mafaz(Achieving success).

V. Nuzhah atAsma'wa al-Afkar fi Madh al-‘Amin wa ma’ani al-
Mukhtar (Felicitation of the Ears and Thoughts in Praithe
Trustworthy and the Attributes of the Chosen Petph

He also had poems on different themes. Among themdevotion to
the Prophet's love, attacking the detractors ofansl spiritual
experiences and feelings, panegyrics of the Progiebeauty of Islam,
addressing the Prophet, doctrine of Muhammadan lityeaand

supplicatory poem. Some of his speeches in differeternational
meetings and conferences have been compiled dad Jawahir ar-

Rasa'il (Pearls of Letters) by a scholar named Ahmad Bairrat

Maiduguri, Nigeria. All these are his contributitm Islamic thought in
particular and to Islam in general.

AN EXCERPT FROM HIS POEM ON THE BEAUTY OF ISLAM

|5l el ol el &S dnh da ol g m dus 1
Gaar Aol s 5 Rl day oY gl Dlpnaia 2
& oo oY)l LU @A) Al aaal Ll 3

& Oe Sk el o JiE e da aagill dlS 6 4

Geadil LANS L8 330 (e s Ay d by o Lo Lai s 5
Eos e dile Lupa e das LlE () 52l alia LS o g 6
Gl alll (e o) guial Gualill (4 L IS8 7ea 3318 ) IS 7
8

gesall ol I yee Y e S Loz il e sl
Fhan ) Osilagd  ASalelagydllzgoais 9
G Ay LSl Gallas Llse legea AB G0 11
Galng sann Ol s &Y e sl e Lagelic) 3y ) e gz 11

C‘)‘;’:\&._\MMLAK__IM}(J\G‘S Mh;aﬁ\ﬁh‘\.ﬂc 12
TRANSLATION
1. Is a spirit moving or has the city of Kawlakh beeansformed

into Taybah?
| begin to feel the frangrance of the Hastenfirophet.
2. The seal of all the Prophets. No other Prophet ibet expected
after the Guide who has been anointed with musk.

3. My real friend is Ahmad the last Prophet who cameg with a
firm and well established religion.
4. Belief in the unity of God is (one of) its pillar®o you call one

who declares Allah as his creator a liar? O yoo vé@proach?
5. We also observe prayers. We do not know of a migievoid of
prayer. The matter (of prayer) is high indeed.
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6. We fast as Prophets did before us. O you who reptodave
you ever seen a sane man condemning fasting?

7. So are Zakat and Hajj. All these are clearer tharstin and more
firmly rooted than the mountain.
8. Had marriage not been instituted, there would be nmare

worshippers and no one again to inhabit the |&ddy then do
you reproach?

9. Polygamy is allowed for some wisdom it has. linshe women’s
interest. It will forever be like that.

10. If (marriage) is not instituted, you would have sagoups of
unmarried ladies. This is contrary to wisdom. Wdgain do you
rebuke me?

11. Truly the Prophet fought wars to check transgressibhe
Propheflrahais high above all human beings.

12. May Allah’s peace and blessings be unto him an@dmspanions
and associates as long as the lover (continuespub) his
experiences on record.

SELF-ASSESSMENT EXERCISE
Briefly discuss the life and works of Shaykh IbraH\iass.
4.0 CONCLUSION

Considering Sufism as an integral part of IslanWast Africa by some
Muslims, Shaykh lbrahim Niass’ contribution to gpread, especially
along with the Tijaniyyah Order, is worth mentiogin While

disseminating its doctrines, it was done side bge swith the

dissemination of Islamic doctrines. Having beenoggized as the
Khalifah of Tijaniyyah, he was revered in nooks anannies, where his
followers are founds. It was said that when Shaykhhim travelled to
Fez in Morocco, Shaykh Ahmad Tijani’s pair of sasdavalking sticks

and important books including a hand-written cody Jawahir al-

Ma‘ani endorsed and certified by Shaykh Ahmad Tijani weaeded

over to him by his family.

5.0 SUMMARY

Shaykh Ibrahim was born bySufiparent. It was from his father he got
his elementary education and thus committed thelevi@uran into
memory in his tender age. Likewise, he attained meiency in both
Arabic and Islamic knowledge at youthful age havstgdied Arabic
prose and poetry works of eminent scholars. He mhdwd&Kawlakh with
his father who initiated him into Tijaniyyah Sufir@er. He later
claimed theKhalifah of the founder of the Order, Shaykh Ahmad Tijani.
Shaykh took farming as his occupation from which deguired his
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livelihood together with teaching and preachingstdmic cultures. He
taught both Arabic and Islamic subjects. With hratory power, the
dissemination of Islamic culture and the doctrimésTijaniyyah Sufi
Order, he was privileged to travel to differentgala on earth. As a
prolific writer, he did not let all otheda‘wah activities prevent him
from writing. He had to his credit, many Arabiceliary works,
including different sermons of scholarship standard

6.0 TUTOR-MARKED ASSIGNMENT

1- Write an abriged version of the biography of Shaykrahim

Niass.

2- Mention his contributions t&ufi scholarship in particular and
Islam in general.

3- Shaykh lbrahim is an Islamic thinker. Discuss.
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1.0 INTRODUCTION

Shaykh ‘Uthman bin Fudi was an Islamic thinker fridma Northern part
of Nigeria as well as al- Hajj Umar al-Futi and Altidh bin Fudi. The

southern part of Nigeria also has their equalssdme extent, among
whom is Adam Abdullah al-llori. In this unit, theiography and

contributions of Shaykh Adam Abdullah Al- lluri’ tslamic thought in

West Africa shall be examined.

2.0 OBJECTIVES
By the end of this unit, you will be able to:

o give an account on who ‘Shaykh Adam Abdullah Alriflwas.

) discuss the contribution of Shaykh Adam Abdullahllati’ to
Arabic/ Islam thought in West Africa.

o assess, at least, one of the Arabic Literary wofkShaykh Adam
Abdullah Al- lluri’ written on Islam.

3.0 MAIN CONTENT

Shaykh Adam Abdullahi Al-lluri was born in 1917, ¥tasa, a place
near Djougou, Rebublic of Benin, to a Yoruba schétam Omoda,
Balogun Ajikobi Ward, llorin. His mother was a prass of the town in
Republic of Benin. He grew up in Benin until abole age of thirteen
when his parents returned to the city of llorin.

Historically, his ancestors were from old Oyo-lle Southwestern
Nigeria, before his great grand father, Abdullaignated to llorin, as a
religious teacher and preacher of Islam. He imtigtudied in llorin
before coming to Ibadan in search of knowledge urtgaykh Salih
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Esinniobiwa, a student of Yusuf Agbaji and Shaykimar Agbaji. He
also studied in Lagos. It was in Lagos he was pedyt influenced by
the Kano scholar Adam na-Ma‘aji.

In 1946, he traveled to Sudan and Egypt and eviytisaSaudi Arabia
for pilgrimage. That was his first sojourn out detcountry. When he
was in Egypt, he studied briefly at Al-Azhar Unisiy, visited
members of the Nigerians in diaspora and also ntetkasan al-Banna
in Egypt. After his arrival in Nigeria, he was emypéd as Arabic and
Islamic teacher at Ansar al-Din Society of NigeataAbeokuta. This he
did for some time. His second opportunity of tréimgl to Sudan, Egypt
and Saudi Arabia was in 1951. However, his contattt Arabs who
lived in

Lagos together with two of the prominent scholafsthe Hijaz, al-
Sayyid al-Alawi al- Maliki and Hasan al-Mashshat (®79) greatly
spurred him to devote his life entirely to Arabaueation. In 1989, he
was honoured by Al-Azhar University, Cairo, Egypt.Shaykh Adam
Abdullahi Al-lluri later left Ansar al-Din and fouwed his own Arabic
school in Abeokuta in 1952 which was later moved\gege, Lagos in
1955 and nameiarkaz al- Ta ‘lim al-‘Arabi al-Islami. He was the
principal of this school till his death. It was tinis Arabic and Islamic
centre that he was able to air and echo his persgmnaion on both
Arabic and Islamic issues, as a scholar. His douation to Islamic
thought in West Africa is a function of the centeethe Muslims of
theWestern Africa sub-region. Among such activiaes: Daily prayers
(Five time in a Day)Jumu‘ah (Friday Prayer), religious meetings at
different time, Tafsir during the month of Ramadas,well as Festival
prayers {d al-Fitr and ‘ld al-Adhaa) This was coupled with the
printing press where many Islamic printing worksaesdl as his personal
intellectual works were produced. Due to criticiitade he had towards
religious and political leaders in northern Niger@&s a result of
discriminatory behaviours they exhibit towards the&uthern Muslim
counterparts, he founded the League of Imams afasARabitah al-
A’'immah wa’l-‘Ulama’) of the Yorubaland.

Many of the graduates of his Arabic and Islamicteehave turned out
to be his ambassadors in both Nigeria and West&ifrinations. Many
of them are great Arabic and Islamic scholars nawSouthwestern
Nigeria. The two prominent Hijaz scholars whom het mhile in Saudi

Arabia were among the pioneer founders of the MusWorld League.

Shaykh Adam Abdullahi Al-lluri was also a member tbfs Islamic

body for many years. He had many Arabic publicai¢over seventy
publications) to his credit. His scholarly workvigdespread throughout
Nigeria, North Africa, Middle East, and South EAsia. This could be
counted as his first work in authorship. Someisfdtudents and many
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other scholars have also spread his works in thest&ke world.
Nevertheless, some of his books were publishedefmning purposes.
He died on May '8 1992 and was buried in his Arabic centre, Markaz,
Agege.

AL-ILURI'S CONTRIBUTIONS TO ARABIC/ISLAMIC THOUGHT
IN WEST AFRICA

The following are part of his contributions to Aralslamic Thought in:

Falsafah al- nubuwwah. Kitab al- ikhtilaj.

Al-Fawagih al- sagitah

Qawa ‘du al-salat

Nasim al-sabaa fi akhbar al-Islam wa ‘ulama’ bilx@ruba
Sharh Jawharah al-tawhié Asrar al-Fasahah.
Durus al-tawhid wa’l-‘agidah.

Nizam al- ta ‘lim al-‘Arabi fi Nayjiriya.

Qal al-Shaykh.

Anashid markaziyya.

Al- Tarikh al- Islami.

Matn al-Waragat fi usul al- figh. Taqgrib al-NahwNusus al-
tawhid wa adillat al- i‘tigad.

‘Uyun al-lamiyyah al-‘arabiyyah.

Al- Islam al-yawm wa- ghad fi Nayjiriya.

Mugaddimah al- risalah.

Al- Islam bayn du ‘atihi wa ad ‘iya’ihi.

Kitab al- wa ‘iz.

o Arba ‘una Bastiyyah.

o Idhn al- hakim bi sharh nazm al- karim.

o Al- Imam al- Magiz wa atharuhu fi'l- hukuma al- Islamiyyah
fi'l- qurun al- Wustaa fi nayjiriya.

o Tagrib al- lugha al- ‘Arabiyyah li- abna’ Ifrigiyya al-

gharbiyyah.

o A‘'mal Markaz al- Ta ‘lim al- ‘Arabi al- Islami, Nayiya, fi
‘ishrina

. ‘amman.

o Ma la yulamu ‘alayhi ‘ulama’ Nayjiriya.

o Ashi “ah al- ‘uqul wa’l- nuqul ‘ala Adwa’ al- gindlwa’l- fudul.

o Aslu gaba’il Yuruba.

o Dalil gira’at al-mushaf.

o Athar al- falsafa wa’l-tasawwuf wa’l- ‘ilm fi masah al- da ‘wah
al- Islamiyyah.

o Bayan al- mirath fi’'l- Islam

) Khulasah sirah al- nabawiyyah
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CONTENT OFAL- ISLAM FI NAIJIRIYAOF ADAM ABDULLAH
AL-ILORI

The work was firstly produced by Adam al-llori ihet 1950s while the
second edition was in 1971. It contains historytioé past events
regarding Islam in Nigeria. It also contains thesation of the
following in its content:

An overview of Nigeria.

Between North and West Africa.

Islam in West Africa.

‘Ugbah bin Nafi’: Conqueror of West Africa.
Empires of West Africa.

Ghana Empire.

Al-Moravid’s nation.
Mali Empire.
Songhai Empire.

Muhammad bin Abi Bakri Ture Kanem-Borno Empire.

. Islam in Hausa land.

. Islam in Yoruba land.

. Islam and its development in Niger valley.

. Sets of people that brought Islam to West Africa.

. Qadiriyyah Sufi Order.
. Tijaniyyah Sufi Order.
. Sanusiyyah Sufi Order.

. Relationship between Nigeria and other Islamic \W.orl

. Arabic culture in West Africa.

. Teaching curriculum in the Qur'anic schools. - Adu
schools.

. Schools curriculum

. Eminent Arabic culture proponents in Niger Valley.

. Scholars in the land of Wangara and Tukrur.

. Scholars of Timbuktu and Jenne.

. Scholars of Hahiri Agadez and Takkidah.

. Scholars of Baghram and Borno.

. Scholars of Hausa land.

. Ibn Fudi and those with him and those after him.

. Scholars of Yoruba land.

. Judicial system in Niger and its surrounding.

. Al- MaghilT’'s collection on administrative/ ruling affairs

which he wrote for Amir Kano.
. Another legacy left behind by al- Magjifor Sultan of Kano.
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. A correspondence from Imam al-Suyuti to rulers akrlir land
and to Sultan Kashina.

Who is al-MaglilT and who is al-Suyuti.
Shaykh ‘Uthman bin Fudi al-Fulani.
The Fulanis and their emergence.
‘Uthman bin Fudi genealogy.

Ibn Fudi: a Maliki a Jihadist.

. Ibn Fudi: the attracted (majdhub).

. Between ibn Fudi and ibn abd al-Wahhab.

. State of the land before Ibn Fudi commenced the
guidance.

. Ibn Fudi’'s method in preaching.

. His migration and beginning of his Caliphate.

. The completion of the oath of allegiance (to himyl ahe

standing of the Caliphate.

. The flag bearers of Ibn Fudi and his workers.

. Ibn Fudi’s flag in Kashina'’s regions.

. Ibn Fudi’s flag in Zaria regions.

. Ibn Fudi’s flag in Bauchi and Gombe’s kingdom.

. Ibn Fudi’s flag in Kano.

. Ibn Fudi’s flag in upper Benin.

. Ibn Fudi’s flag in Dorih and Hadejia.

. Ibn Fudi’s flag in Nupe land.

. The fall of Borno in Ibn Fudi's rule. -  Between nib
Fudi and al-Kanemi.

. Extract of Muhammad Bello’s response.

. Ibn Fudi’s flag in Yoruba land.

. Afonja: a warrior exile in llorin.

. The emergence of Islamic government in Yoruba land.
. Islam in Dahomey.

. Islam in Benin land.

. Islam in Ibo land.

. Among the contributing factors to the spread oarslin
Yoruba land.

. Role of the preachers in spread of Islam.

Islamic celebrating parties in Yoruba land.
Impact of Islam in Sudan.

The entering of French into West Africa.

Cold crudase and the deterioration of the Muslims.
The Islamic organizations and their schools.
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Ahmadiyyah in Nigeria.

Arabic schools and religious institutes.

Dual learning.

Colonial rules.

The beginning of nationalism awareness in WestcAfri
(Political) Parties and unity of government.

Cause of (political) tension between the Sorth #mel
South.

Assassination of the northern leaders.

Separate government in Biafra.

Among the secret of our civil war.

Among the causes of our victory over Biafra.
Muslims’ predicaments at present.

Islam today and tomorrow in Africa.
Conclusion

This book shows the schorlastic capacity of Shafklam al-lluri in
history and historiography. It is a reference &amic history in Nigeria
in particular and West Africa in general. It is with scope inspite of
little description of some areas that needed to danded.
Notwithstanding, that creates a gap for other soisoto fill in their
works.

SELF-ASSESSMENT EXERCISE

Write a short biography of Shaykh Adam AbdullaHlaty.
Mention the areas in which Shaykh Adam Abdullalialy contributed
to Islamic thought in West Africa.

40 CONCLUSION

The contributions of shaykh Adam Al-lluri to Islaenihought in West
Africa are of great importance in that no literagntributions of other
scholars among his contemporaries in Yorubalandotdd be equated
with his. He was an erudite jurist, linguist andtbrian. In addition to
this, he was a prolific writer, an orator, a congoeétArabic teacher, a
spiritual guardian, an Imam as well as a radicalkier. Despite all the
challenges he faced during the course of estabtiskihe centre and
thereafter, he was able to engrave his name omoitie of history of

Islam/Arabic in West Africa.
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5.0 SUMMARY

Shaykh Adam was born in 1917 to a religious fatdret a royal mother.
He acquired Arabic and Islamic knowledge both igdYia and outside
the country. He founded his Arabic school which ater moved to

Agege, Lagos as a full-fledged Arabic and Islamentee. Many

Nigerians and West African citizens have passedutin the center as
students. He was a prolific writer that had morenthseventy

publications written in Arabic. He also owned Amalprinting press,

where literary works are produced. His contribusicim Arabic and

Islamic thought in West Africa cannot be over-estied, most

especially in the area of authorship. He died i821&nd was buried in
the Arabic and Islamic centre at Agege Lagos.

6.0 TUTOR-MARKED ASSIGNMENT

Write the biography of Shaykh Adam Abdullahi Al+iu

o Discuss the contributios of Shaykh Adam Abdullahi- A
lluri’ to Islamic thought in West Africa.

o Highlight the content ofal-Islam fi Naijiriya of Adam al-

luri.

7.0 REFERENCES/ FURTHER READING

Hunwick, J.O. (1995)Arabic Literature of AfricaVol.ll. The Writtings
of Central Sudanic Africa, Leiden. The Netherla&ds. Brill.

Al-llori, A. A (1971). Al Islam fi Naijiriya wa ash-Shaykh ‘Uthman bun
Fudi alFulaati (2" ed.).
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MODULE 3 CONTRIBUTIONS OF ITINERANT
PREACHERS/SCHOLARS TO ISLAMIC
SCHOLARSHIP IN WEST AFRICA UNDER
THE COLONIAL RULE AND AFTER
POLITICAL INDEPENDENCE

Unit 1 Al-Maghili and Ahmad Baba and their contributions to
Islamic thought in West Africa

Unit 2 Islamic Scholarship in West Africa undee tGolonial
Rule

Unit 3 Islamic Scholarship in West Africa afterlifoal
Independence

Unit 4 Revisions

UNIT1 AL-MAGH ILI AND AHMAD BABA AND THEIR
CONTRIBUTIONS TO ISLAMIC THOUGHT IN
WEST AFRICA
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1.0 INTRODUCTION

The struggle for the stay of Islam on West Africail was not single-
handedly championed by the natives of the landealdnwas greatly

corroborated with the efforts of non-native schel&@ome of them were
itinerant scholars/preachers while some lateresettbwn on the land. In
this unit, effort shall be made to unveil the cdmitions of two foreign

scholars to Islamic thought in West Africa. Theg:ar

Muhammad bin Abdul-Karim al-Magh and Ahmad Baba al-Timbukti.
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2.0 OBJECTIVES
By the end of this unit, you will be able to:

o discuss the life of Muhammad bin Abdul-Karim al-Ndg and
Ahmad Baba al-Timbukti

o outline the contributions of Muhammad bin Abdul-Karal-
Maghili and Ahmad Baba al-Timbukti to Islamic thought ire$V
Africa

o describe the content of one of the Arabic literavgrks of

Muhammad bin Abdul-Karim al- Maglh and Ahmad Baba al-
Timbukti on Islam.

3.0 MAIN CONTENT
3.1 Muhammad Bin Abdul-Karim Al-Magh 1l

Muhammad bin Abd Al-Karim bin Muhammad (Umar) Al-iftali (d.
1503/4 or 1505/6) was born at Tilimsani in Twatdjty situated in
modern-day north- west Algeria) into a Berber fanof the Maghila
tribe. He, commonly known as Muhammad al-Mgighmoved to Fass
where he completed his studies. He was a Sunmaf Malik school
of thought who does not take the principle of tih(personal opinion).
He was a scholar and jurist responsible for muchhef traditional
religious law of the area which later became oné¢hefprincipal texts
for study of the legal history of the Western Sudas a Muslim jurist,
theologian and reformer, his impact on both Nortd #est Africa was
far felt more than impacts of many other Africaihaars. He started to
be recognized at the time he largely spearheadib@@ogical debate
and discuss which eventually led, in 1492, to tBaccessful battle
against both Jews and Christian communities whorated to Twat
after the Roman Sack of Jerusalem. He expelled thhem Tilmisan
and their established synagogue was destroyed. hidppened in the
south of the strait of Gibralta at the same time t@hristian
fundamentalist of the north were expelling theimosoubtful followers.
When the local African community opposed al-M#g$ position, he
appealed to authorities in North Africa and his reeuwas supported.
Being a staunch proponent of Sunnah and very kastinon-Muslims
and Jews in particular, he waged a campaign agdiedfanu-Wattas in
the area. This was because of their inability tecghthe growth of
Christian power and Jewish influence in Moroccoutih the campaign
and opposition was not fruitful. As a result ofsthruitless campaign
againt Banu Wattas, he did not feel confortable lit@ in that
environment again; he therefore came to West AfriébMaghilt's
activities while in North Africa to see that thenthwas cleansed from
unlislamic materials and activities later was maide leave for Western
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Sudan. He embarked on a series of travels, whioadphis influence
throughout the Western Sudan.

Here, he became one of the greatest scholars m Kabo and Gao.
While he was in Western Africa, he exerted a moeacpful and
scholastic influence as a great renovator of Isiarplaces like; Gao,
Katsina, Air, Takidda, and Kano. He also adoptaystematic study of
Islamic sciences by subjecting Islamic knowledgeWest Africa to

discussion, dialogue and was interested to makestoidents and his
fellow scholars refer to the Quran and the Sunmdhhis efforts at

seeing to the upliftment of Islam in his homelaredodpe his sojourn to
West Africa could be counted among his contributmtslamic thought
over there.

While he was on the soil of Western Sudan, he seagan advisor in
Hausaland, to Muhammad Rumfa, Emir of the Hausadfitkano. He
was the strong central pillar behind the thronegaling Rumfa in his
plan to make Kano an authentic Islamic state. Hetevhis influential
treatise on government, titléithe Obligations of Princeas a handbook
for the King. He also corresponded with Rumfa tigtoaut his life and
later wrote different religious verdicts and paldi advice for the ruler.
He thus had particular influence over Muhammed RuaiffKano for all
these. Meanwhile, his handbook on governmé&he(Obligation of the
Princes) could be favourably compared with what obtainedtaly at
that time. It was written about the same time Qiteclassical treatise
On Moral Obligationand Machiavelli’'sThe Princewere published in
the second half of the fifteenth century.

AN EXCERPT FROM THE TREATISE OF ADVICE WRITTEN BY
AL- MAGHILI FOR THE RULER OF KANO MUHAMMAD RUMFA
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Al- Maghilt's compilation on affairs of rulership He wrote it for the
ruler of Kano:

Therefore, May Allah guide you to piety and protgciu from the
inspiration of the soul desire. Verily, politicabwer is a vicegerency
from Allah and representation of Allah’s Messengewhat a great
virtue it is and what a heavy burden/load it isa lfuler is just (it means
that) piety has slaughtered him by cutting the jaguein of his soul’s
desire. And if he is unjust (it means that) soudigehas slaughtered him
by cutting piety’s jugular vein. It is thereforecummbent upon you to
have the fear of Allah (Every soul shall taste deatou will be
accorded your rewards on the day of resurrectidmewer is moved
away from the hell fire and put into paradise ha®ly gained, and this
life is nothing but a deceitful pleasure).

CHAPTER ONE: It is compulsory for the ruler (to le\good intention
while in power. And it is good for every sane amdlgious person to
move away from power (seeking authority) unlessethie no way to
avoid it. He has to rely on Allah in it and seelsHissistance in all his
affairs, and thus, must have the intention of aitg Allah’s pleasure in
reforming both religious and worldly affairs of Hiervants. He must
know that Allah did not make him a guardian on theamorder to
become their master but to reform both their rehgand their world.
And it is a great misfortune for a ruler to shy gvilaam responsibilities
of his subjects.

\\\

CHAPTER TWO: Among what is compulsory on the ruie) to have
good appearance in his office by showing likenemsgood and its
upholders and (also show) hatred for evil andupfolders. On his
dressing, he has to put on the acceptable (dresse)dle, not resembling
female and must not mismanage public treasury. Hst if&lso) not use
gold, silver or silk in his dressing...

It was also in Kano that Al-Magh wrote his famousal-Mantiq
(Aristotelian Deductions H\e taught the scholars of Kano what he knew
and he was appointed as a judge and a verdict giveases that arose
in the city. Thereafter, Al- Magh moved to Katsina which also became
a centre of Islamic learning during the fifteenémtury.

He spent some time there.

After his departure from Hausaland, he later moted>ao where he
collaborated with the ruler Askiya al-Hajj Muhammd&dhere, he met its
ruler, Askiya Al-Haj Muhammad and instructed himigtamic law. The

ruler later contacted him on various issues andolbe&si on him some
favours. His influence was so strong that Askiyahlsimmed asked him
to answer questionnaires for him on Islamic practialso asked him to
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respond to seven issues that were creating probfemghe ruler of
Songhai. Among his questions was on the scholars avk in occult
practices in which al-Magh showed his uncompromising attitude in
responding to the question by saying that thoselachare corrupt and
are more harmful to Muslims than mischief makerewiver, answers
of al-Maghli to questions and questonnaires from Alhaji Askiya
Muhammad are contained in manuscripts in the Natidmbrary in
Algeria. Dozens of books and commentaries were @ledited to him.
There was a time when issues regarding the stdtusgic in legal
ruling (Hukm shar’iyy erupted between Al-Magh and As-Suyuti. The
former opined that Logic is legaHalal) while the latter opined that it is
illegal (Haram). The argument had a space in the bodlatriz ad-
Dibaj’. Ahmad Baba al-Timbukti, in his bodkayl al-ibtihaj mentioned
twenty-one of them. Among his works akéughni al-labib fi sharh
Mukhtasar KhaliJ Iklil Mughni al-labib, al-Badr- al- Munir fi ‘ulumal-
tafsir, Misbah al-arwah fi ‘usul al-falah, Kitab jé fi karasin, sharh
buyu’ al- ajal., miftah al- nazar fi ilm al- hadittsharh al-Jumal fi al-
mantiqand al-Mansiyat.Original manuscripts of his work are available
from the United Nations World Digital Library.

Al-Maghilt’s popularity continued to grow after his deaths Hook,The
Obligation of Princesdecame a text for Muslim rulers who wish to
apply theShari‘ah in their territory. For example, ‘Uthman bin Fudi
usedThe Obligation of Princesas a guide to reform the Hausa states
after the Jihad. Al-Magh was also famous for founding one of the
major Islamic brotherhoods, the Qadiriyyah, whicatet spread
throughout West Africa and became a major factoitsrislamisation.
The death of his son at Touat led him to returmethe 1503, where he
once again, resumed his active campaigning agtiasiews and their
influence until his death a year or two later. Heddand was buried in
Touat.

SELF-ASSESSMENT EXERCISE

Write on the life and contributions of al- Maghto Islam and Islamic
thought in Africa.

3.2  Ahmad Baba and his Contribution to Islamic thaight in West
Africa

Ahmad Baba was born on October 26, 1556 at Araoudisefather,
Ahmad bin al-Hajj Ahmad bin Umar bin Muhammed Agias a
teacher. Ahmad Baba’'s full name was Abu al-AbbdsmAd bin
Ahmad al-Takruri Al-Massufi al-Timbukti. Some peephlso call him
Ahmed Baba al-Sudane or Ahmed Baba the black. Heandescendent
of the Sanhaja tribe, one of the largest Berbé&akrconfederations of
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the Maghrib. He moved to Timbuktu at an early &gestudy with his
father and with a scholar known as Mohammed Bagaybtg was a
product of the Islamic influence in the Western &udNot that alone,
he happened to be a celebrated and most brillradite scholar of 16th
century in West Africa and one of the forerunnefs\West African

nationalism. He made an impressive achievementhén intellectual
arena in Western Sudan.

Ahmad Baba was considered tHejjadid (a religious reformer) of the
century. He was a medieval West African writer, andslamic scholar
in Western Sudan. He was also considered as Timisukjreatest
scholar during his time. At the time he was a Iemtuat Marrakech
University, after a partial release from detentiba was later given his
total freedom), he introduced the study of Figh Biadlith. He arrived at
Timbuktu on 27 March 1607 where he continued ascéuter in the
University of Timbuktu.

More than 40 books were credited to him. A numberthe work
credited to him was written while he was in detemtin Morocco, over
accusations of sedition, including his work where presents the
biography of al-Magtii. There are no other records of his activity until
1594, when he was taken to Morocco. Even whilexiteghe was proud
to write a poem describing his condition in detemtito people in
Timbuktu. After his partial release from detentiomhile answering
guestions from his Arab entourage, at Marrakechydnee eloquent and
scholarly responses on matters relating to Isldawg Islamic faith and
others. With this, he was able to prove his inggnuorilliant and
intellectual worth. His (Ahmad Baba) surviving werkemain the best
reference for the study of al-Magjhand the generation that came after
him. Some of his books are on grammar, and Malikngiple of
jurisprudence. While his main book remaadsDibaj al Mudhahhab fi
ma’ rifah a ‘yan ‘Ulama’ al-madhab.Among his books areAl- kashf
wa al-bayan li asnaf Maghoub al-Sudain al-Rabb Al-Jali fi

Bayan Muhimat Khalil, Durar Al-

Washyih fi masalih al- zawajSharh MukhtarKhalil, Tartib Jami al-
Mi‘yar andSharhlamiat bn Malik.

The event that led to his capture and detentiontivasafter the defeat
of Songhai in 1591 by the Morrocan army and Mulagnrad Al-
Mansur in Marrakech attained the helm of affaitee bccupation of
Songhai Empire was considered illegal by Ahmad Bathé Sudanese
intelligentsia. They thereby challenged the invader

This was headed by Ahmad Baba. Showing theiraradk and courage,
they refused to recognise the authority of theqaiat Marrakech at the
time and the Songhai army adopted the guerrillafamarsystem of
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defense against the invaders. He stood firmly agdine invasion, trying
to defend legally the right to life of his peopleder nonMuslim foreign

authority, and later the right for the independeatéhe Sudan people.
They believe that this would eventually facilitéte spread, growth and
development of Islamic cultural heritage in theioag Consequently,

Ahmad Baba, his family, relatives and those whoosep the Moroccan
colonisation, were arrested and deported in chtaiidarrakech. He was
detained for some years. This led to loss of séwedaiable scholarly

documents. However, with all the brutal treatmgnten to them,

Ahmad Baba was so determined that he did not altevsituation to

demoralise him. He died in 1627.

It is very obvious in the introduction dfayl Al-Ibtihaj of Ahmad Baba
that the book was produced under horrific conditida thus says:

“.... I have still been thinking since long time taciude in that writing
what had been missed or written later by great ImaRor, | was in
remote area where nothing was available since stfamaway from the
cities of sciences and books. | was not fully dedislue to the problems
of that time and troubles that occupied minds &medtened situation of
people. ... If it was not the favor and help of therd. Who opens for
whoever He wills different favours (from Him) theaeitings could not
have been collected and mention of those scholassl able to gather
could not have been made in Ibn Farholibaj". | also added some
points to biographies of persons, whose some irdton about them
were missed. The book was — by the grace of AllaAbeve my
expectation and intention. Therefore, | namedNayl al- Ibtihaj bi
tatriz al-dibaj....”

Through the lense of the above excerpt from theodhictory path of
Nayl- Ibtihaj, one could logically see its subject matter a®aklon the
biography of past eminent scholars with their chainauthorities in
Islamic history.

This is part of the contributions of Ahmad Babalgtamic thought in

West Africa. As a symbol of honour and an emblemsoholastic

achievements of a great West African scholar, AdhBaba’s library is

the only public library in Timbuktu at the presé¢inie, the Ahmed Baba
Institute stores over 18,000 manuscripts.

SELF-ASSESSMENT EXERCISE

Write on the life and contributions of Ahmad Babdglam and Islamic
thought in West Africa.
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4.0 CONCLUSION

Some North Africa nationals from Egypt, Algeria,nisia or Morocco
migrated to West Africa purposely for the dissertioraof the religion
of Islam in its entirety in different capacitiesorBe of them combined
different capacities, such as being teachers ofbi&rand Islamic
sciences, erudite jurists and as political advisétstimes, we found
among them those who were preachers, teachers rdedsvat the same
time. Among them are al-Maghand Ahmad Baba. Their contributions
to both Arabic and Islamic culture in West Africativated those that
came after them to fight for the same courseddéty.

5.0 SUMMARY

Al-Maghilt and Ahmad Baba were among the Islamic thinkertheif
time who contributed towards the growth of IslanWiest Africa. They
were both descendants of Berber tribe from Maglam Tilmisan
respectively. They both contributed in similar wagslIslam and its
thought in West Africa, such as in political thotighdministrative
thought, literary activity and military struggle.

6.0 TUTOR MARKED ASSIGNMENT

1. Write short biographies of Al-Magli and Ahmad Baba.

2. Discuss the contributios of Al-Magh and Ahmad Baba to
Islamic thought in West Africa.

3. Explain the content dfitab nayl al-Ibtihajof Ahmad Baba.
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1.0 INTRODUCTION

Before the arrival of the colonial masters, thellettual level attained
by the West Africans was mostly influenced by Island Arab culture.
The system was, unfortunately altered as you se&lin the following
discussion. In this unit, we shall examine théustaf Islamic education
in West Africa under the Colonial rule, with padiar emphasis on
Nigeria.

2.0 OBJECTIVES

By the end of this unit. you will be able to:

) discuss the state of Islamic scholarship before ablenialists
came into West Africa

o identify the form which Islamic education used take in
northern Nigeria before the arrival of colonial neas

) discuss the state of Islamic scholarship during tiimee of the
colonial masters in West Africa and in Nigeria arjcular.

o identify the form which Islamic education took dhwgithe period

of colonial rule in Nigeria.
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3.0 MAIN CONTENT

3.1 Islamic Scholarship in West Africa Before  Arival of The
Colonialists

It could be somehow absurd to talk about Islamiacation in West
Africa during the colonial rule without even, a gte at what was in
operation before the coming of the colonialists. nhodule one, we
discussed the emergence of Islam in West Africa agole and how
Islam came into different countries in the regi®here is no way one
would talk about this without a brief mention ofbfle substances on
Islamic education together with Islamic growth apdead in each area.
You should remember that mention was made of dmuttans of some
rulers in both Ghana and Mali empires to Islamiowgh in which
Islamic education was an integral part of the ghoviixamples of this
could be seen in what you have known about ancs@na Empire,
where the King of Jenne gave support to Muslim ok Islamic
scholarship (according to the standard of that agedl Islamic
propagation. Likewise in Mali, Mansa Musa of Malnpire invited an
Andalusian scholar, Abu Ishaq al-Sahili when he wetsirning from
Makkah to Timbuktu where learning and other litgractivities were
well known. To sum it up, before the arrival of tleelonials, the
intellectual level attained by the West Africansswaostly influenced
by Islam and Arab culture. It was when the Frertbk, Portugese and
the British colonialists entered into the land tttz long-built legacy
started to collapse.

SELF-ASSESSMENT EXERCISE

In what ways did the West African Muslim rulers tdoute to Islamic
education in West Africa before the coming of tbéoial masters?

3.2 Islamic Scholarship in Northern Nigeria BeforeArrival  of
The Colonialists

Talking about Nigeria, there is no place Islam heacwithout carrying
its educational system there. As soon as Kanem&Benmbraced Islam,
its rulers started to make contact with Muslim wlerlin quest for
knowledge, among other purposes. As you have meddodule One,
places like Tuat, Tunisia, Cairo, Makkah were cotgd at that time and
thus facilitated an influx of scholars into the iy and this made
scholarship possible in the area. Most importardlying the time of
Mai Idris Alooma (1570-1602), Arabic and Islamichsols were
established following the pattern of schools ineotMuslim countries.
In Hausaland, Islamic scholarship was highly enagad by Muslim
rulers, such as ‘Ali Yaji of Kano (1349-1385), Ydqu
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(1452-63) and Muhammad Rumfa (1463-1499). Islamiokls on
Theology, Jurisprudence and Islamic principles watgght by Muslim
scholars who were at that period invited into tlitg &om Timbuktu
such as al-Magh. Similar scholarship activities such as that oh&a
were also known in Katsina, which became centréslaimic learning
during the fifteenth century. Native scholars sashMuhammad Dan
Marina (d.1655) and Muhammad Dan Masina (1667) veeneng the
products of that scholarship activity in Katsinawhs also recorded that
Al-Maghilt visited the city during the reign of Jan Hazo Bail618-
1648), when Katsina had acquired a sizeable amafurgicognition and
reputation in Islamic scholarship.

In addition to this, activities of Shaykh ‘Uthméam Fudi, his brother
Abdullah bin Fudi, and his children such as, Muhzd Bello bin

‘Uthman bin Fudi together with Asma’ bint ‘UthmannbFudi, left

indelible marks on scholarship in Islamic educatianNigeria and

Western Africa before the colonial occupation of thnd. At the time
Arabic and Islamic learning was spreading from totentown in

northern communities, native scholars were incrgpsil the time of

Shaykh ‘Uthman bin Fudi (d.1817) who led the camgpangainst
molestation of female child or against denying thrght to education.
Besides the reformation brought by the Jihad mowveroé Sokoto, the
Sakkwato town rapidly led Islamic schorlarship Inme tarea during the
reign of Muhammad Bello bin ‘Uthman bin Fudi. It svan record that
when colonial rule entered into the Northern Nigeriord Lugard

estimated that about twenty thousand Quranic ssheete available in
Northern Nigeria. These schools contained abouthumdred and fifty
thousand pupils. With this figure, one may concltite the legacy built
by Muslims with regard to education in Nigeria iarficular and West
Africa in general is very huge.

SELFASSESSMENT EXERCISE

Discuss the state of Islamic education in Northiigeria before the
arrival of the colonial masters.

3.3 Islamic Scholarship in Southern Nigeria beforghe Arrival
of the Colonialists

In the southern part of Nigeria, Islamic educath@s been established
before the Christian-oriented Western educationclwvlvas brought by
the Christian colonialists and the missionaries. easlier said, Islam
goes together with its culture, educational polayd thought in all
ramifications. There is no place where Islam isaleisthed without
creating a place where rudimentary knowledge ofQb€an, the Hadith
and theShari‘ah would be impacted on its adherents. To the Muslims
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Islam is synonymous with scholarship and vice-velslam came into
the South, Yorubaland, in particular, before theadiof ‘Uthman bin
Fudi. That of the Southeastern part was quite aftercolonialists had
entered into the country. You must have taken &agme of this in
Module One. In the 1830s, some learned Islamic lachdrom the
North came to Yorubaland through llorin. At thane, llorin had
become a home for Islamic scholars who came frdifierdnt parts of
West Africa including Kano, Katsina and Borno. Hdhalso become
centre for Islamic learning where there were manyals Quranic
schools and some higher learning centres.

Ahmad Qifu came to Ibadan within the first few yeaf founding
Ibadan during the reign of Oluyedun. ‘Uthman binuABakr who hailed
from Katsina but settled down at Borno also camthait period during
the reign of Bashorun oluyole. He decided to cormethe south
Abeokuta, Ibadan or ljebu-Ode fata‘wah activity. He eventually
stayed at Ibadan and in 1839, was made the Imartbadfanland.
Shaykh Abu Bakr bin al-Qasim who pioneered the bdistament of
Arabic and Islamic learning centres in Ibadan aleatributed to this
scholarship struggle in Ibadan. Though, the stre¢tpattern and form
of education at different places in West Africaidgrthe era was quite
different from what we have at present time, theoshuction of Islam
and its educational thought could be seen as themieag of literacy
and formal education (to some extent) at that fimie whole of West
Africa. Basil Davidson, in hi©ld Africa Rediscoveredays that some
of the states in West Africa such as Ghana, Mali, onghai Empires
together with places like Bornu, Katsina and Kaneravin existence
during early medieval Europe and may at times loggd superior to
Europe in terms of civilization. He observed furtlieat during that
period.... the Christian West had remained ignonante and barbarous,
while Saracenic (Arab) culture passed on the tafckivilizations to
future ages.

Nevetheless, the Islamic educational system wée gifferent from the
present Nigerian educational system. There was nsi@h into
primary, secondary and tertiary levels. The exatranabarriers along
the ways of the students were not there. No prandtiom one class to
another. No rigid time table, no age limit, no sles The pattern then
was so simple: First level which was the elementamel and the
second which was the post elementary. The Firgll leas also known
as the Quranic School. In Hausa language is calldarantan alqurani
(schools of the Quran) omagarantan allo(schools of the slate).
Impacting instruction in this stage was by rote#@ay. The basic
objective of this level was the exposure of thddcho the Quran by
giving the children rudiments of healthy spirittedd moral life that
would eventually lead to attainment of joy in therdafter. This would
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be impacted on them as taught by the Quran. Sfuidighis Quranic
School used to take as many as ten years andex,tarcouple of years.
Almajiri system of impacting Islamic education in the Nartiuld also
be categorized under this. In tiimajiri system, pupils used to be with
their Malam To earn livelihood, thévlalam would wander from one
place to another searching for generous peoplecthdtl provide for his
need. The pupils also followed suit in searchingtteir own daily meal
after having Quranic class with tidalam They used to bring down
home for theirMalam, in some cases, the food and materials they got
from their wandering. This could be tagged in aaderm as beggary.
On the other hand, the post elementary level winek the advanced
continued for as long as the student wished. Aesimt took about
twenty years or the whole life time. The studeiaislity to continue is
confined in the contentment and satisfaction of tbacher that the
student had the ability and capacity to continugh\the study. It was in
this advanced stage that students were introduzetifferent Islamic
sciences as well as advanced Arabic studies. Isd&daangue, it is called
makarantan ‘ilmi. It was quite unfortunate that there was a heavy
omission that made Islamic education at that pebpiefibre the coming
of the colonialists defective despite the fact thatcurriculum could be
placed side by side with the one used during tlyeldne of the Abbasid
Caliphate. This defect was the omission of theystfdnatural sciences
which was then a feature of Islamic learning urtierAbbasids and the
Umayyad in Spain. This was quite unfortunate basedhe fact that it
was one of the most invaluable heritages of Islanciwcould have had
the strength to compete with Christian- orientedsWen system of
education when it entered into West Africa. The igttan- oriented
Western system of education later brought the saidyatural sciences
as if it were their personal property.

SELF-ASSESSMENT EXERCISE

Discuss the state of Islamic education in southeigeria before the
arrival of the Colonialists.

3.4 Islamic Scholarship in Northern Nigeria Under the
Colonialists

Islamic education in Nigeria under the colonial erurelapsed.
Meanwhile, its influence continued to expand styadind almost
unnoticed for the next sixty years largely obsculmdthe political
situation and the administrative structure, whicé British imposed on
their new Protectorate. Among the poison injected the Islamic spirit
of searching for knowledge anywhere anytime byBh&sh imperialist
was the creation of territorial boundaries betw@igeria and North
Africa. This naturally reduced the cultural contaethich had been in
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existence for more than one thousand years bef@aisurpers came
into the land.

Sokoto Caliphate began to have an inside shrindraer to defend its
inheritance from European impelialism. The commurof Muslim
scholarsin the big cities lost the influence on public agawhich they
had long possessed. This was because the nordetars had adapted
themselves to the power structure of their new emaghrough Indirect
Rule. All the incentives that used to propel thebljuto Islamic
education were threatened and negatively wetteds Thused the
scholars to encourage what could be called a assist movement in
order to avoid collision with the opposing cultufaitces and to find a
chance of building on the foundations already ldicwn quietly.
Consequently, the practical expression to religidesls which was led
by Sokoto Caliphate and the zeal for learning aclabrship which
Islam had nurtured in the land for a long perioddreto deteriorate and
the strength that had previously been built byniskeegan to weaken.

In spite of the ruin done to the European militapwer by the South
African or Boer War at the beginning of that ceptitrwas still very
strong, but its armies and navies were thinly spraeross the globe.
Fortunately for the British, the possibilities obdtilities with their
traditional enemy, the French, had weakened. Afiee British
Colonialists had acquired additional territory (tReyer area including
the northern part of the present Nigeria) to ittboo@l empire, their
main focus right then was to preserve it from endéaggression and to
prevent any internal uprising which they must actigith the fewest
possible resources. The British was however vetg oushoving their
cards right here because they had counted the# iloswhat they
experienced with one Islamic movement (the Mahdistpudan. They
never wanted such an ugly happening anymore imdtnthern part of
Nigeria. As such, they saw a need for a risk-frelecp to rule the North.
This became difficult to handle due to the strerafttegacy left behind
by the established Islamic government. They theeefmbraced the
cooperation of the the local rulers and showed raps{thetic attitude
towards local belief and culture of the people.didect Rule was the
child of this ideology while Lord Lugard was itsliar.

However, there is no place the West would go withiaking their
interest along with them. Everything they do is thyos protect their
interest.

Any rebellion or objection to their interest is syiymous with their
enemy. The Indirect Rule was meant to rule the INofihis proved
difficult for them unlike the South. Nothing causts difficulty other
than Islam, which had been firmly established betbe British came to
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uproot it with guns, artilleries and weapons. Tocilite the
administration and control of their new colony, sorof their new
subjects must be educated regardless of whethesysem of the
education suits both the faith and cultural pragiof the masses. In
order to educate most of their colonies, the Eumapemperialists
imported the Christian- oriented Western educatbrtheir homeland
within the limit set by government budget. Theyoalsft the matter of
education to individuals and missionaries who wikhe invest on
education by following the laid down guidelines. eTrChristian
missionaries were very eager to do this by buildobools, providing
teachers and every other incentive. As a mattéaatf this did not bring
any significant problem to them in other placesvés done. But the
reverse was the case in the northern Nigeria. $t akamost impossible in
northern Nigeria. The British amazingly discovetledt a formal system
of Islamic education already existed, and thatnibeaced at least a
quarter of a million pupils. How to do with thisldsnic educational
system was very difficult for them to determine.ghud’'s famous
declaration in 1903 was the only promising solutibe colonialists
thought of. Lugard stated thus: ‘Government willno way interfere
with religion. All men are free to worship God &gy please. Mosques
and prayer places will be treated with respect §y Looking into the
purported meaning of this statement of policy, aiésee that it posed
a difficult problem to solve. How will it be pos$thto separate
education which had been coated with religious waltion in a place
like Nigeria?

It was very difficult to intervene in education thout a clear
intervention in religious matters. The British wengable to address the
issue sincerely. What the Colonial administratorsravjust working
towards was to devise a system of education whichldvtake care of
traditional Islamic schools and get them intergtafier modernization
with a view to producing candidates who were literan English for
both government and local authorities’ servicesthvifis, their ruling
of the region would be simplified. They used to mdrom one policy to
another when it looked cumbersome for them to @ker the Islamic
schools. One could conclude that they never fetrtbed to develop a
logical, straightforward philosophy of education.atkina College
scenerio is a good example of the way in whichvidm@ous policies and
opinions on education within the British adminitisa shifted from
time to time. In its early years, Arabic and Islanmstruction had a
prominent place in the curriculum. In 1930, whentdf@a College
broadened its scope and introduced science and wibéern subjects,
the time allotted to Arabic and Islamic studies wlaastically reduced.
Similarly, in Borno, attempts to broaden the cuwiuen in Quranic
schools were stopped mainly because the colonidlodaties had no
interest in it and not from lack of funds which yreaimed.
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With all these absurdities, the northern Muslimgavaever ready to
sacrifice their Islamic faith for an education tlmad been painted with
Christian culture and ideology. They thus continuedth their
traditional ways of impacting Islamic education their people. The
colonialist attempts to avoid the problem show phejudices and set
ideas which still affect the Nigerian educationgstem till the present
day. The problem persisted from 1900 till the tirhkgeria got
independent in 1960. This was very obvious from9lé3 1960; the
Colonial administrators paid little or no attentie@ encouraging a
workable union between the Islamic and Christiarsi&ien systems of
education.

Consequently, the British inability to find solutido the problem raised
suspicion of hypocrisy from the northern Muslimaiagt them; as the
Hausa expression impliedmin boko or Western-type learning was
untrustworthy. They believed that the British shuftfrom one policy on
education to another and never had a clear-cutagidnal policy in
Nigeria. The political pressures that were mounted British
administrators in northern Nigeria that educatidrodd be rapidly
spread thoughout Nigeria in order to bring the kbaukl north by the
side of advanced south to facilitate the politicedependence, made
Islamic education to be seen as an enemy of predgoehe creation of a
united and independent nation. Many people levehesi against Islam
without considering those years of official neglégt the colonialists
without finding solution to the problem of educaiib policies in the
Muslim populated North. This was one of the modbrnnate parts of
the legacies of sixty years of colonial rule in &lig.

SELF-ASSESSMENT EXERCISE

Explain the status of Islamic education in northéligeria under the
Colonial rule.

3.5 Islamic Scholarship in Southern Nigeria Under The
Colonialists

As far as the Southern Nigeria is concerned, theae no significant

problem with both the south south and the southedht the colonial

imperialists regarding Islamic education. This vimsically based on
the fact that Islam had not entered into the redpefore the colonials.
All what was brought to them of colonial policy education suits them
except the crisis that erupted as a result of thereadiness to leave
their cultures, faiths and traditions totally. letSouthwest, Islam and
Islamic education had gained significant historyfobe the colonial

masters entered into the region. Evidence from wiat happened
before the colonial masters and slave traders eshieto the Southwest
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showed that Islam and Islamic education had begtamed on the land
before the so called imperialists came to uproetrthtactically and
systematically. Tajudeen gbadamosi opines thamisentered into
Yorubaland in 1775. With this, among other proail$,other opinions
expressed by non-Muslim writers on the initial daig Islam in
Yorubaland were debunked. The existence of tBeari‘ah in
Yorubaland before the era of Colonialism presuppdbat Islam and
Islamic education had been known in Yorubaland tgetbe arrival of
the colonialists. The first time Christianity wasdwn in Yorubaland
was in 1842 in Badagry, Lagos State. With this,c&a conclude that
Islam had spent almost seventy years in Yorubalteidre Christianity
came in. Just as the existence of $mari‘ah was clearly evident in the
North, it was clear in the South as well. The fiviislim King in Ede
(Osun State) Oba Abibu Olagunju, was known for rgvBhari‘ah
official recognition in his domain. This was in tisecond half of the
nineteeth century. It is also on record that $mari‘ahwas practiced in
both Iwo and lkirun during the reign of Oba Momddamuye (d.1906)
and Oba Aliyu Oyewole (d.1912). Unfortunatey fdret Yoruba
Muslim, theShari‘ah was crushed by the Christian colonialists with the
power they possessed at that period without resogni the
functionalities of theShari‘ah among the people at that period. Above
all, it could not have been possible to establishShari‘ah on a land
without Islamic education preceding it. The knovgedf Islam in one
community usually gives birth to the implementatairitheShari‘ah.
Nevertheless, before the colonial hijackers, Istareducation was
initially in a traditional way in Yorubaland jusiké that of the North.
Local scholars used to teach people how to readilr@an and some
rudimentary knowledge of Islam. Some of the Southduslims used to
travel far north in search for both Arabic and sia education. Those
that could not afford travelling to the Northerngiria stayed with the
Northern scholars that came purposely for da‘'wativides in the
Southern part. Scholars who travelled down soudd ws establish their
own training centres when they arrive. Whoever hddrest in their
area of specialisation would go to them. Througls, tbupils moved
from one Malam (Alfa) to anotherMalam (Alfa) to study different
subjects. For instance, if a student should coraple$ study with a
Malam whose specialization iBigh, he would need to go and consult
anotherMalamwho is a specialist in another Islamic science mabic,
such as Arabic Grammar, Arabic Prosody, Propheatlegy, Hadith,
Tafsir, and so onThatwas why we have different scholars’ quarters in
places like Ibadan, named after a scholar’s spsatan. For instance:
“lle Onishiniyan” (The quarter of scholar dfshriniyyah), and ‘lle
Katibi” (The writer's quarters). Most of these scholasedi to live on
farming and trading and the money they made froayipg for people.
They were, also at times, presented gift.
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When the slave masters came in, things began togeh&r worse
regarding Muslims’ fate on the land with respecteucation. The
Christian Missions monopolised the Nigeria’'s ediocatsector while
money was offered as grant by the colonial goveninie the major
Christian Missions in Lagos. At that time, thereswa single Islamic
mission for education. One of the basic requiresémt admission into
the Christian-oriented schools was being a Chrisba readiness to
convert to Christianity. This is because most ef $khools were owned
by the Christian Missionaries. This posed a heavgat on Muslims of
the Southwest and happened to be one of the prsbieen Colonials
were unable to solve at that period. They latenquigated in 1882, the
first Education Ordinance as a result of the outoyyMuslim parents.
The ordinance gave chance for the Muslims to aeqWestern
education, as schools were categorised into tweemonent schools
and assisted schools (that could be owned by hadlviduals and
religious missions). Teaching of religion was naada compulsory in
Government schools but in Assisted Schools it wpsooal. The
Education Ordinance paved way for the Muslims tyqraze Western
schools though, the population of Muslim childrensichools did not
improve until a board was set to look into the eratihe board latter
suggested that the Muslim leaders and the Islaeachter in each area
should be enlightened on the importance of westdutation. This was
because the Muslim parents, Islamic teachers ak asethe Muslim
leader saw the introduction of western educatioraagevise of the
colonialists to penetrate into Islamic system afadion with a view to
diluting it. However, with the government interéem, the Muslims’
attitude to Western education improved. Drasticaiigslim education
system changed by means of teaching Islam in thetékfe school
system.

Consequently, to meet up with the challenges op#reod, some of the
Qur'anic schools were converted to government Nusdichools. An
example was the Quranic School at Akanni Streebkaghich was the
first Government Muslim School in Lagos. It was eeried in 1896. In
Epe and Badagry, another Muslim schools cofinandsd the
government and the Muslims were founded in 1898 d&99
respectively. In this struggle to avert the evilcohversion from Islam
to Christianity of the Muslim wards and childrendividual Muslims
also joined in the founding of schools of their owwlr. Idris
Animasaun, Muhammad Augusto, Mr Babatunde SalardiMn Abu
Ahmad Sadiq, all in Lagos were good examples otehmdividual
founders. To join the fight against the religiobseat in the Southwest
the Ansarudeen society was formed in 1923, followgdhe founding
of Zumratul Islamiyyah in 1926, and after this cathe Nawairu Deen
Society in 1934. The Ansarul-Islam Society camel1lBv5. These
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organisations founded schools which were only l®rthames Islamic
and were to a large extent Western in nature.

Though, they had Islamic Religious Knowledge asaching subject in
their curricula but they are more of western oa#ioh than Islamic.
Thus a period of Westernization of Muslim educasehin. Products of
these schools could not be fully called Muslims.

By the time the Yoruba Muslims were faced with tteological and

religious prejudices from the Christian missionsyislamic education
was going uninterruptedly in Hausaland as the @ansnissions found
it exclusively difficult to dismantle the North. Ngn eventually they
were able to gain access to the North, the Musgilued themselves to
their Islamic system of education and they lookeWastern education
with contempt. To a big surprise, Arabic languagas left as the
medium of instruction in the few schools establisbg the colonialists
in the province. In the 1950s, when about 82% ohary schools were
established in Southern Nigeria only 18% were & North. Likewise,

at the time 93% of secondary schools were locateslouthern Nigeria
just 7% were located in the North. With the streglgétween Islam and
Christianity for survival in the southern Niger@jority and superiority

was given to English over Arabic as the languagestiruction while

the Quran and ‘llmi schools were gradually releghtto the

background.

To support the struggle against Westernisation stdntic education,
many Arabic and Islamic schools were establishear e time of
independence in the Southwest by different schokush asMarkaz
established initially at Abeokuta and later corgatied in Agege, Lagos,
Al-Madrasah al Kharashiyyam Ibadan andAl- Ma’had Al-Arabiyyin
Ibadan. Their outlook was different in structured dorm to what was
widely known of Arabic school being handled in itemhal method.
They made itbtidaiyyah(Primary), 1dadiyyah(Junior Secondary) and
Thanawiyyalirawjihiyyah(Senior Secondary). Students are expected to
spend some years in primary schools, some yeasdondary schools
and some years in the tertiary institution. Withsthithe throughout-
lifetime- system that was in operation was graguadiming to an end as
we still have some Quranic schools run on thaiticachl method till the
present time. These divisions later became wellwknand well
established after the political independence. Uafately, at that time,
the Arabic schools never allowed integration witlestérn education.
However, the system used in the Christian-oriemiestern schools was
copied with the aim of training Muslim children oth Arabic and
Islamic Studies with a view to producing Arabicdears and scholars.
This unreadiness for intergration later caused tgmsychological,
intellectual and sociological challenges to thedgedes of these schools,

90



ISL 804 MODULE 3

such as; inferiority complex between them and theuinterparts from
the Western schools, eligibility for employmentgavernment schools
and organizations, etc. This problem was later nakare of by the
University of Ibadan when diploma/certificate cagsvere introduced
for Arabic and Islamic teachers.

SELF-ASSESSMENT EXERCISE

Discuss the status of Islamic education in southdigeria under the
Colonial government.

4.0 CONCLUSION

Islam should not be considered as element of udeeelopment and
enemy of progress if we are objective in analydimg events of that
period. It would arrest one’s psyche on how a mefigthat had been
firmly established which call people to onenes$ofl in all its affairs
could be logically and systematically wiped outnfrguch an organized
society. That could be a great injustice. It wa$ydor the fact that
Muslims were very ready to protect their religianrh any oppression
or subjugation that they were tagged uncivilisethe insincerity
together with biased attitude found on the pai€olonials and the ugly
style with which the Christian missions were hugtithe Muslim
children and wards somehow led to the rejectionthld Western
education by the Muslims at that period both inNleeth and the South.

5.0 SUMMARY

One of the cultural properties of Islam is knowledgequisition as well
as teaching; most especially, knowledge that stedl to God. There is
no place Islam will go without taking it along. dshic education had
been well established in West

African cities before the Colonials. It was aftdretarrival of the

colonialists that it was victimized. Instructiomnfuage was Arabic in
those days. However, when the Western educatideraysame in, its
proponents tried to use it as tool for conversioomf Islam to

Christianity. This made the Muslims, both in northeNigeria and

southern Nigeria, reject the so called Western afilue. It was strongly
rejected by the northernerns because of the insinaef the Colonial

administrators while there arose a crisis betwéemd the Muslims of
the Southwest because of the Christians’ effortdovert the Muslim
wards to Christianity. The introduction of the Glian — oriented
education system greatly affected the growth ainigt scholarship in
Nigeria.
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6.0 TUTOR-MARKED ASSIGNMENT

1. Discuss the state of Islamic scholarship before Goéonialists
entered West Africa.

2. Discuss the state of Islamic scholarship during stey of the
Colonials in both Northern and Southern Nigeria.

3. Identify the form which Islamic education took befothe
Colonial masters occupied both Northern and SoatNéegeria.

4. Discuss the status of Islamic education duringGbbnial rule in
Nigeria.

5. Identify at least three Arabic & Islamic schoolsSputhwestern
Nigeria.

6. Explain how the Christian missions were convertigslim

children who wished to have Western educatiohattperiod.

7. What did the Muslims do to avert the situation veh&hristian
mission schools were used as conversion tools figlam to
Christianity?
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1.0 INTRODUCTION

The seeds planted by the colonials to erase amytblam, continued to
germinate even after their physical disappearanoen fNigeria. It is
believed that if they had left us to our affairsxys would have changed
for better. In this unit, you shall be taken thrbupe status of Islamic
education in West Africa after the political indegence, taking Nigeria
as case study.

2.0 OBJECTIVES

By the end of this unit. you will be able to:

o discuss the state of Islamic scholarship in Nigaftar political
indenpence

o explain the form which Islamic education took ae ttime of
independence in Nigeria

o identify the only Arabic & Islamic Institute thatusrived the
current of British educational system at the tirheaxdependence

o identify at least three Arabic & Islamic schoolsSouthwestern
Nigeria.

3.0 MAIN CONTENT

In the northern part of Nigeria, after the indepamze in 1960, one of
the first acts of the new Government of the Regi@s to appoint a
Committee of Ministers to examine the traditionslaimic educational
system in order to give it financial and professaiosupport. This was
based on the fact that the Northern Muslims wemry aglamant not to
sacrifice their Islamic faith for any other faithiBhe traditional Islamic
education system in the North was able to survhasé religiously
biased educational system. For the new governm@nnhake much
headway in ruling the North, something must be dmanaccommodate
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the ever-growing Quranic schools which had morea thalf a million

pupils. Much of these Quranic and Islamic learnicgntres were
flourishing in Kano, Katsina and Sokoto provincéghat period. With
the recommendations given by the committee in ttegiort in 1962, the
Quranic schools were encouraged to broaden thaiicalum and were
supported financially by the new independent gowwmt in the

Northern region. They provided certain conditions the Quranic and
Islamiyyah schools in the North. The Ministry of iedtion of the
Northern Region therefore endorsed the recommesrddiy issuing
appropriate circulars following the elaborationtbé recommendation
by Quranic Schools Committee.

As a result of this, the past traditions of Islanearning began to
emerge gradually and to resume their former pladbe mainstream of
Nigerian education. This was a plausible encouragengiven to the
Northern Muslim institutes which would have almogbne into
extinction should the Colonials rule continued. sTihas based on the
fact that there was only the Kano Law School, whi@s established in
1943, as the only surviving Islamic educationaltitnson hesitantly
sponsored by the Colonial government in Nigeriatied time of
independence. With the new development, thingsimoedl to change
and the system also relatively changed. The elangnand the
advanced level had changed to a large extent hdtteisouth and in the
north. For Muslims who are of sizeable percentagbligeria to retain
their glory, their old/ traditional system of impiag knowledge must
move up to accommodate new changes as Muslims ilirgwio learn
more about Arabic in both the North and the Sousiiwe

Before the independence, government had in 19%dduted a scheme
where untrained junior primary school teacherstoagceive training in
order to raise their standard of education to imerieir position in the
society. A post-secondary course in Arabic andmsgtastudies was
organized as a preliminary to the establishmenh®fAbdullahi Bayero
College. Students from thdri schools and Muslim higher institutions
moved towards post secondary—modern and univeesitication. The
Northern Region Ministry of Education and Abdulldayero College
of Kano (now part of the Ahmadu Bello University)osked out a
comprehensive plan channelling traditional systérmmparting Arabic
and Islamic education towards the westernized syst@onsequently, a
general uniformity at the pre-university level wabtained both in
Abdullahi Bayero College of Kano and the schoolo&bic Studies in
Sokoto.

Nearly similar exercise was embarked upon in thetlisoGovernment
introduced Islamic studies at the government owselbols but was
reluctantly taught in most of the schools headed O®Wristian
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Headmasters / Principals. Christian Mission schdmsot offer it at all
while schools founded by Islamic organizations sagsnsarudeen and
Nawarudeen offered it at that period. Another phiaisthe history of
Arabic and Islamic Stuies in Southwestern Nigeriaswwhen the
University of Ibadan introduced a diploma course derve the
department of history in 1962. This was to fadiétshe understanding
of West African history that was grossly writtenAmabic. The Diploma
in Arabic program was later changed to a full-fledglegree program
followed by Islamic Studies in the same departmAfter some years,
an attempt was made to raise the poor educatitettalssand standard of
Arabic teachers by introducing a Certificate courseArabic and
Islamic Studies in the same department. Students diawn from the
existing Quranic schools and instituté4adaris, Ma’ahid, Marakiz,and
Kuliyyah). Students were given sound training in Englishglaage,
History together with Arabic and Islamic Studie&is however, raised
their standard of education. The situation waslaimin both regions of
the country. To meet up with the challenges of tihee, some of the
Arabic and Islamic training centres are now incogtiog some Western
subjects into their curriculum, such as; Englisinguizage, Mathematics,
Government, Social Studies, Biology etc. This isied at producing
students with minimum requirements to graduateighdr institutions
and to serve in government and non-governmentabkstiments.

In the present time, efforts of the Federal Goveanimof Nigeria in
looking into both the Quranic and Islamiyyah sclsp@specially in the
North, for a successful intergration deserve tontbentioned. Many
schools have been built for tRémajiri pupils who are in millions in the
North while others are going on with different pragumes for them.
There came a period when Muslims of the Southwalstttie need for
establishing Diplomas of Arabic and Islamic studielsere Diploma
Certificates are awarded to their graduates withieav to producing
graduates who would be able to further their edocawithout having
any Ordinary Level Certificate. These Diploma Cgde had their
affiliation to one of the Nigerian Universities. &nples of these are:
Mufu Lanihunmu Arabic College, Ibadan, Ansardeeralic College,
Isolo, Lagos, Sulayman Arabic and Islamic Colle@spsa, ljebu-Ode
and Arabic Institute of Nigeria Diploma, Olodo, t4zn. Some of the
graduates of these schools were able to gain ammsssnto the
University without presenting O’ Level certificatehile some use the
Diploma to secure employment. It was when somevéfsities such as
the University of Ibadan made a policy compellitgdents coming in
for any program to have credit pass in English legg and
Mathematics that those Diploma students were umfate to gain
admission. Whoever, among them, intends to conslauld go and sit
for O’ Level before applying for any programme. $aeDiploma
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Colleges later, in order to meet up with the chmgs of the time
changed their institutions to Educational CertieccAwarding Colleges.
But with later upgrading, students are awarded NQ¥ational
Certificate of Education) in these colleges. Cosirseside Arabic and
Islamic Studies were also introduced at these gefle We also have
Colleges of Education where Arabic and Islamic #sicre offered till
present time in both Northern and Southwestern iNige

Many Universities also offer either Arabic or IslanStudies or both
courses up to Ph.

D level.

As far as the the Southsouth and the Southeasbacerned, much was
not recorded there in the history of Arabic anansic scholarship. This
was due to the fact that Islam came late into @wgon. This was after
the arrival of the Colonial imperialists. Most dfetm at that period
bowed down for Western culture and civilisation.o$é that kicked

against Western culture were doing that mostlyhenliasis of both their
traditional and cultural inclinations. Muslims falim these two regions
are very few in number compared to what we haveth the North and
the Southwest till present time. Neverthelesssksn gets to any part of
the region, Islamic education would be expectedotmmence. But they
showed little or no tolerance to Islam and the Muaslamong them.

This made it very difficult for Islam to spread ass their towns and
villages just like the way it used to be in botlre thorth and the

Southwest. The spread and development was very. $li@anwhile, an

integrated Arabic and Islamic integrated with Wasteducation school
is known in Efikpo, Enugu State till present timiée school offers both
Arabic and Islamic subjects together with Scienabjects, Arts and

Commercials. Products of the school usually comeasuvast as their
counterparts from the North and the Southwest lotspoken Arabic

and English. In addition to this, we have Northamd Southwestern
Muslims who live among them and aid the courseslainhic scholarship
till the present time.

SELF-ASSESSMENT EXERCISE

Discuss Islamic scholarship in both the North ahd Southwestern
Nigeria from the time of independent till the pneiseme.

4.0 CONCLUSION

As most Nigerians believe that the North is respmesfor the

underdevelopment of Nigeria, but we can considerah a fallacy. Both
international and national bodies are striving asclnas possible to
intergrate Quranic and the Islamiyyah schools, mbsthich are in the
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North asAlmajiri system of Islamic education. Because with Western
type of education, they would be able to meet ughwihe societal
challenges and thus be able to contribute posytiieethe growth of the
society. The cause of the backwardness in Westdaca¢ion in the
North, as earlier mentioned was their sincerity dad loyalty to their
religion, the Islamic faith.

5.0 SUMMARY

After the independence, different changes took elac the Islamic

education system in order to fit the new societallenges. The new
Government of the Northern Region appointed a Cdtemi of

Ministers to examine the traditional Islamic edumadl system in order
to give it financial and professional support. Tl@uranic and

Islamiyyah schools gradually began to abandon @& praditions of

impacting Islamic knowledge, and as a matter of &arted to assume
their former place in the mainstream of Nigeriaruation. In the

South, Islamic education was grossly taken as sulbge be taught in
only the schools founded by Islamic organisatiomdissions’ schools
did not offer it while government schools headedstlyoby Christian

teachers cautiously took Islamic studies.

The University of Ibadan pioneered the introduciwdnthe change to the
standard of education of Arabic and Islamic teaslveiho had passed
through one non-intergrated Arabic/lslamic schadhe other. With the
introduction of Certificate programme in Arabic afglamic Studies,
students were given sound training in English laggy and History in
order to meet up with the required standard ofditg/education in
Nigeria at that period. Despite the fact that trep&tment of Arabic &
Islamic Studies, University of Ibadan was initialor diploma in Arabic
aimed at feeding students of history understandihg/NVest African
history written in Arabic. The programme was latenverted to a full
degree course. To rise to the challenges of theetypcsome private
Arabic and Islamic Schools later introduced Westedncation system
by introducing subjects such as English Languagathmatics, and
Government into their curriculum.

6.0 TUTOR MARKED ASSIGNMENT

1. Discuss the state of Islamic scholarship in Nigafier political
indenpence.
2. Explain the form which Islamic education took aé time of

independence in Nigeria.
3. Identify the only Arabic & Islamic institute thatusvived the
current of British educational system at the twhendependence.
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4. Identify at least four Arabic & Islamic schools 8outhwestern
Nigeria.

5. Suggest a possible solution to the problem of ez between
Muslims and Christians as far as Western educaiaoncerned
in Nigeria.
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